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ABSTRACT 
The exodus of young people from traditional churches is well established and this 
project is a handbook to guide more meaningful engagement with young adolescents.  
Based in ministry experience and research, the handbook addresses parents, religious 
educators, youth ministers, and pastors who seek to enhance young adolescents’ faith 
formation.  By affirming and encouraging them through this time of changing bodies, 
minds, and emotions, early adolescent faith formation can introduce Catholic Christian 
beliefs and values in a context that matters to the youth: their own struggle to become the 
persons God created them to be.  The handbook makes practical suggestions for effective 
ways to build intergenerational relationships. 
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Preface 
 
“For I know well the plans I have in mind for you, says the Lord,  
plans for your welfare, not for woe! Plans to give you a future full of hope. 
When you call me, when you go to pray to me, I will listen to you. 
When you look for me, you will find me.  Yes, when you seek me 
with all your heart, you will find me says the Lord.”  (Jer. 29: 11-14a) 
 
This thesis – Early Adolescence:  Crossing the Great Divide - is a handbook for 
parents, directors of religious education, youth ministers, catechists, pastors and anyone 
else who is interested in ministry with early adolescents.  It might seem strange that I am 
writing it at the end of my 45-year career as a director of parish and diocesan faith 
formation ministry.  The insights came early in my profession and have continued to 
unfold through education, hands-on experience, and reflection.  However finding the 
words to explain to others what I have intuitively known since my early 20’s is still 
challenging.  My deepest hope and prayer is that this project will do just that.  The 
handbook gives words to what I know helps early adolescents find their way through 
puberty with the support and guidance of adults who believe that faith and a relationship 
with Jesus can bring meaning to this journey through life and connection to a community 
that challenges and sustains them as they grow in their discipleship. 
Too many parish communities provide programs for children and young 
adolescents that are based on a classroom model, if we are honest; we know they are not 
	 viii 
working.  Recruiting good-hearted volunteers who are willing to spend an hour each 
week with a group of children reading through a lesson in a textbook, filling in 
worksheets, or watching a video does not usually give life and meaning to the faith 
tradition we are trying to pass on or the desire to be in relationship with God.   
The good news is that Catechesis of the Good Shepherd is growing.1  This 
Montessori-based program, which I describe further in Chapter 2, gives me great hope.  It 
takes seriously the need to prepare catechists for their work by assisting them in knowing 
more about Scripture, rituals, and practices of the Catholic faith while deepening their 
own relationship with God.  Catechists learn the art of accompanying children as they 
discover their own identity as Children of God.  The one shortcoming of Catechesis of 
the Good Shepherd in my experience is that it does not work with parents enough (unless 
they themselves choose to go through the catechist training) to give them the knowledge 
and guidance they need to journey with their children to discover the profound presence 
of God in and among us. 
Like children, early adolescents need a model of ministry that is unique for their 
developmental stage.  So much is going on in their bodies and minds that it is a 
vulnerable time and one that needs to be approached sensitively through assisting and 
coaching them beyond this transition into and through adolescence.  By studying their 
developmental needs and making early adolescents the focus of our ministry, we are able 
to draw upon our rich faith tradition to make connections that integrate faith with 
everyday life.   																																																								
1 The National Association of the Catechesis of the Good Sheppard (website), accessed 
January 10, 2019, https://www.cgsusa.org/about/history.aspx 
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Helping parents understand how to be present and support their kids and helping 
young adolescents connect and develop relationships with other adults in the community 
is crucial. This is a time for mentoring, affirming, and helping early adolescents know 
who they are and the talents they have been given.  It is also a time for informal chats 
about friends, school, families and everyday struggles, disappointments, and 
accomplishments that are part of everyone’s life.  Relationships with adults of all ages are 
key.  As the relationships grow, young adolescents will come to know and share the 
values of adults who care about them:  their ability to find meaning in serving others, and 
their involvement in church, friendships, and family. 
Over the years, I developed a program for the Junior High/Middle School age 
group that has evolved into what is now named Crossover.  It is a series of lessons spread 
over two years that work well with this age group (12-14 year olds).  I have chosen topics 
that young adolescents are interested in and a planning format that can be duplicated by 
teams of adults.  I continue to add to the collection when I come across a topic or idea 
that is appropriate for this age group.  I have included several developmentally 
appropriate social activities that are interspersed throughout the year.  I created these over 
years of working with groups of volunteers who were willing to give feedback on what 
worked and what did not work, and with hundreds of young adolescents in the parishes 
where I worked who loved (or at least endured) the program.   
Parents are crucial to the success of this program.  Meeting with them to explain 
the format, overview this developmental stage, and enlist their help and support is key to 
their understanding, encouragement and involvement.  Several of the plans involve parent 
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participation.  Others involve parent volunteers to assist in preparations and cleanup.  The 
more people you can involve the better the chance of new relationships forming. 
This handbook accompanies the Crossover Program, and it can also stand-alone 
as a resource for those engaged in ministry with early adolescents.  Much of the focus of 
my later career in both parishes and in the Diocese of Orange has been in adult faith 
formation or supervising others working in faith formation.  However, no matter where I 
worked or what my job entailed, middle school seemed to be an area of concern that 
needed my vision and expertise.  My goal in accepting this opportunity to complete the 
Doctor of Ministry Program in Transformational Leadership at Boston University was to 
have a better understanding of how I and others could have been more effective leaders 
and to attempt to articulate what I learned over all these years for the benefit of future 
leaders. 
The coursework has been thought provoking.  I have learned so much about 
qualities that are important in leaders:  emotional intelligence, the willingness and ability 
to deal with conflict, and acceptance of diversity.  I have interacted with pastors from 
many different denominations, hospital administrators, campus ministers, and people who 
have planted churches.  As leaders in all these contexts, the one thing we have in 
common is our willingness to embrace the paschal mystery along with ongoing 
conversion.  It is only when we die to self that new life emerges.  Sometimes that means 
letting go of what we know without knowledge of what is coming next. 
We live in challenging times.  Many people have left the church and the practice 
of religion altogether.  Some older, urban churches are half to two thirds empty; other 
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mega churches are drawing people from all denominations because of a charismatic 
leader, exceptional music, ministry to families with young children, or numerous 
programs for every stage of life.  Alternative spiritual practices are on the rise.  In the 
Catholic Church, the sex abuse scandal has caused deep questioning of the authority and 
structures of the hierarchy.  There is a renewed call for involvement of the laity in all 
levels of church governance.  
Those of us who have been called to church ministry must learn ways to adapt our 
style of leadership so that we can respond to the work of the Holy Spirit during times of 
change and disequilibrium.  As Richard Rohr so insightfully says in the preface of his 
book Immortal Diamond, “We must return to practice-based spirituality where the 
vantage point switches from looking at God to looking out from God.” 2 
 
 
 
 
 
  
																																																								
2 Richard Rohr, Immortal Diamond (San Francisco:  Jossey-Bass, 2013), xxiv. 
	 xii 
TABLE OF CONTENTS 
 
 
List of Tables .................................................................................................................... xiii 
List of Figures ................................................................................................................... xiv 
List of Illustrations ............................................................................................................ xv 
Chapter One: Introduction:  Were Did They Go and When Did They Leave? ................... 1 
Chapter Two:  Current Context and Issues Inhibiting Progress ........................................ 14 
Chapter Three:  Early Adolescent Development ............................................................... 38 
Chapter Four:  Role of Parents and Significant Adults ..................................................... 62 
Chapter Five:  Recruiting and Training Volunteers .......................................................... 79 
Chapter Six:  Programing for Early Adolescents .............................................................. 95 
Chapter Seven:  Ending With a New Beginning ............................................................. 108 
Appendix A: Cycle A Weekly Plan Sheets Weeks 1-4 ................................................... 112 
Appendix B: Cycle B Weekly Plan Sheets Weeks 1-4 ................................................... 143 
Bibliography .................................................................................................................... 170 
Curriculum Vitae ............................................................................................................. 176 
  
	 xiii 
List of Tables 
 
Table 1:  Faith Formation Census, Diocese of Orange ....................................................... 2 
Table 2:  Ruth Strang’s Four Dimensions of Self ............................................................. 51 
Table 3:  Agape Meal Actions ......................................................................................... 105 
  
	 xiv 
List of Figures 
 
Figure 1:  Volunteer Job Description ................................................................................ 84 
Figure 2:  Crossover Weekly Plan Sheet ........................................................................... 99 
Figure 3:  Evaluation of Weekly Plan ............................................................................. 100 
  
	 xv 
List of Illustrations 
 
Illustration 1:  Montessori’s Four Planes of Development ................................................ 32 
 
  
	 1 
Chapter One 
  Introduction:  Where Did They Go and When Did They Leave? 
 
In 1973, I remember walking into a meeting of youth ministers in Kalamazoo, 
Michigan.  I was three years out of college and one of the youngest people in the room. 
The big topic of discussion was “what are you doing to get high school teens back into 
your program.”  The discussion went on for about 30 minutes and included things like 
pizza parties, bowling or skating nights, visits to the public schools, and calling kids on 
the phone with a personal invitation.  I could not help but wonder aloud, “Does anyone 
know when they left or why they quit coming?”  All eyes were suddenly on me as if I had 
just stepped off a space ship that had mysteriously appeared in the room.  A moment of 
silence ensued, followed by an offhanded remark about not being sure what difference 
that would make, and everyone turned back and resumed their previous discussion.   
After carefully studying the issues, I have discovered that my early question was 
in fact the right question, and the question has a definitive answer.  Many “left” at the 
beginning of or sometime during the middle school years.  Less than fifty percent of 
children enrolled in Religious Education Programs in Catholic Parishes in the United 
States as second graders still attend at the beginning of middle school. According to The 
Center for Applied Research in the Apostolate (CARA) there were 2.952 million primary 
school-age children in parish religious education programs in 2010 an average of 369,000 
per grade. By the time these children reached high school in 2017 there were only 
603,384 or an average of 150,843 per grade still enrolled in parish religious 
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education/youth ministry programs.3 As Director of Parish Faith Formation for the 
Diocese of Orange, CA from 2006 until 2013, I began a reporting system to track the 
number of children enrolled in parish religious education programs by grade in the 62 
parishes of the diocese.  This tracking has continued to the present and the numbers in the 
table below reveal a continuing trend.  Less than half the children enrolled in second 
grade are still participating in religious education programs by eighth grade.  The 
percentage of children enrolled in second grade who are still participating in eighth grade 
is in the last column. 
 
YEAR Grade 1 
Grade 
2 
Grade 
3 
Grade 
4 
Grade 
5 
Grade 
6 
Grade 
7 
Grade 
8 
% of 2nd 
grade 
remaini
ng in 8th 
grade 
2007-2008 3,729 6,105 5,150 4,489 3,632 3,111 2,388 2,042 33.4% 
2008-2009 3,410 6,201 5,356 4,512 3,953 3,082 2,520 2,227 35.9% 
2009-2010 3,590 5,761 5,099 4,656 3,801 3,123 2,430 2,105 36.5% 
2010-2011 3,352 5,854 5,279 4,612 3,872 3,049 2,367 1,925 32.8% 
2011-2012 3,130 5,186 5,050 4,179 3,530 2,753 2,060 1,712 33.0% 
2012-2013 2,935 5,325 4,802 4,628 3,575 2,769 2,161 1,887 35.5% 
2013-2014 2,906 5,305 4,834 4,381 3,556 2,702 2,129 1,878 35.4% 
2014-2015 2,681 5,663 4,452 4,020 3,290 2,585 1,897 1,757 31.2% 
2015-2016 2,534 4,858 4,392 4,268 3,454 2,679 2,144 1,625 33.4% 
2016-2017 2,534 4,386 4,379 4,016 3,554 2,718 2,115 1,837 41.8% 
2017-2018 2,477 4,244 3,883 3,667 3,109 2,615 1,864 1,645 38.7% 
 
 
 
																																																								
3 “Frequently Requested Church Statistics,” Center for Applied Research in the 
Apostolate, accessed November 20, 2018, https://cara.georgetown.edu.  	
Table	1:	Faith	Formation	Census,	Diocese	of	Orange	
	 3 
The Purpose 
 This project will serve as a handbook for Directors of Religious Education, youth 
ministers, catechists, parents, and pastors who desire to support early adolescents in their 
faith development.   The research will lay a foundation for how and why to meet young 
people where they are, invite them to explore their faith with newfound intellectual skills 
and honest curiosity, and affirm their value as unique creations of a loving God.  It will 
present a flexible program that begins with their developmental needs and draws upon 
religious content integrated with everyday experience to meet those needs.  All of this 
takes place surrounded by a team of adults who create a supportive environment that 
fosters a sense of belonging through healthy relationships. 
The Problem 
Early adolescents in Middle School faith formation programs are frequently 
treated as an add-on to the school-model elementary religious education program (15-25 
children in desks or at tables with textbooks with one teacher and possibly an assistant) 
under the Director or Coordinator of Religious Education.4  At other times, young 
adolescents are given a simplified version of the high school youth group approach under 
the direction of the Youth Minister.  Either approach is deficient and risks missing a 
unique opportunity for significant growth in faith through the building of relationships 
that support young adolescents in their critical developmental stage.  A recent article in 																																																								
4 I am using the term “middle school” because many of the school systems in the U.S. are 
structured in this way.  The term middle school emerged in the 1980’s as people sought 
to understand the need for a distinctive approach to teaching and learning with early 
adolescent young people.  Other school districts, particularly Catholic Schools, address 
these needs through different school structures using different names.    
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the National Catholic Reporter was titled, “Study Shows Young Adults Leaving Church 
Start Down that Path at Age 13.” 5  Citing a 2018 study on young adults leaving the 
Catholic Church “people stopped identifying as Catholics at a median age of 13, long 
before they ceased attending a parish.”6  Careful attention to the developmental needs of 
early adolescents will lead to a more holistic approach to ministering with them.  By 
combining religious content, spiritual development, structured social interaction, and 
service, the church can engage young adolescents at a time when they are open to 
cultivating relationships beyond the family structure. As an added practical consideration, 
early adolescents are reliant on parents for transportation and money.  By creating a 
program that meets the developmental needs of young adolescents the church could take 
a prominent place among all the extra-curricular activities offered to young people.  By 
being attentive to the stage of development (even though most experience it at different 
times during the age range of 10-15) and by designing creative ways to engage early 
adolescents, the program meets a critical need.  
Early adolescence is a time when the changes associated with puberty have their 
greatest impact.  Likewise it is the time when young people are often preoccupied with 
these changes. While the “inner” pressures felt during adolescence are commonly related 
principally to hormonal and sexual changes, society now assumes a greater role in 																																																								
5 Nicholas Wolfram Smith, “Study Shows Young Adults Leaving Church Start Down 
that Path at Age 13,” National Catholic Reporter (Kansas City: December 11, 2018). 	
6 Above article quoting: Robert J. McCarty and John M. Vitek, Going, Going, Gone:  The 
Dynamics of Catholic Disaffiliation in Young Catholics (Winona, MN:  St. Mary’s Press, 
2018): 42. 	
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forming the “outer” counterpart by influencing changes in social relationships that are 
often generalized in this way: 
1. The physical and emotional move away from family as primary social 
relationship.  Carl E Pickhardt Ph.D. in his article in Psychology Today talks 
about this stage as “developmental dislike of parents.  It is a process of 
detachment from childhood and from parents for more freedom to grow.”7 
2. The movement from a position of being nurtured to becoming a person who 
nurtures.  This is the age when most young adolescents begin babysitting.   
“Babysitting can be viewed as an experience that provides adolescents with 
opportunities to develop and practice adult role behavior.  For example, it allows 
them to nurture younger children.”8 
3. The ability to be in relationships that at times includes sexual intimacy.  
“Adolescents’ interpersonal lives are undergoing dramatic societal changes, 
including greater interactions with peers, the development of a youth culture that 
																																																								
7 Carl E. Pickhardt, “Developmental Dislike of Parents During Early Adolescence,” 
Surviving Your Child’s Adolescence (blog), Psychology Today, April 20, 2015, accessed 
February 1, 2019, https://www.psychologytoday.com/us/blog/  
surviving-your-childs-adolescence/201504/developmental-dislike-parents-during-early-
adolescence. 
 
8 Ronald F. C. Kourany and Joseph D. LaBarbera, “Babysitting: A Milestone of Early 
Adolescence,” Journal of Early Adolescence 6, no 2 (1986): 197-200. 
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reinforces the world of peers, and more involvement in romantic and sexual 
relationships.”9 
Handbook as an Opportunity for Transformation 
While a significant amount of research has been done in the field of youth 
ministry, only a small portion of that research targets faith formation in the context of 
early adolescent development.  My experience in developing and using a model focused 
on developmental needs has shown that it is adaptable to changing times and 
circumstances, yet firmly rooted in the timeless struggle of young adolescents to work 
their way through this time of transition in many different ways.  While recognizing the 
criticism of developmental theories by Martha Pelaez, Jacob L. Gewirtz, and Stephen 
E.Wong10 and Jeffrey Jensen Arnett and Jennifer Lynn Tanner11 I still believe Piaget, 
Kohlberg, Fowler, and Erikson’s developmental theories offer insights into the changes 
that occur during the 10-15 year old age range.  This handbook will provide a deliberate 
and intentional focus on the developmental needs of early adolescents and offer several 
potential advantages of this approach: 
• A successful transition from childhood to adolescence 
																																																								
9 Renee E. Sieving, Marla E. Eisenberg, Sandra Pettingell and Carol Skay, “Friends’ 
Influence on Adolescents’ First Sexual Intercourse,” Perspectives on Sexual and 
Reproductive Health 38, no. 1 (March 2006): 13-19. 	
10 Martha Pelaez, Jacob L. Gewirtz, and Stephen E. Wong, A Critique of Stage Theories 
of Human Development (Hoboken, NJ: John Wiley & Sons, Inc, 2008). 
 
11 Jeffrey Jensen Arnett and Jennifer Lynn Tanner, Experience and Development 
(London: Psychology Press, 2009). 
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• A framework for building healthy relationships among peers and adults in the 
church community 
• A greater engagement of early adolescents in their parish during and after this 
developmental stage  
I will explore research in four areas: 
1. Early Adolescent Development:  What is the current research in this area, 
including physical, emotional, intellectual, and faith development?   
2. Curriculum Requirements:  Do the recent curriculum requirements established by 
the United States Conference of Catholic Bishop (USCCB) have any implications 
for Middle School faith formation? 
3. Unique Approaches:  What unique approaches can enhance the formation of 
young adolescents? How might William Alexander’s Middle School model 
contribute to fresh thinking – his “proposal to implement a new middle school 
taught by specifically prepared educators who would employ a relevant 
curriculum and essential learning processes that were developmentally 
appropriate.”12  How might this model focus on young adolescents and influence 
approaches to faith formation? 
4. The Role of Parents and Adults Mentors:  How can the church encourage, assist 
and support parents in accepting their role, at least in most cases as the primary 
influence and participant in the faith formation of their children as they make this 
passage from childhood through adolescence?  How can adults in the parish 																																																								
12 Association for Middle Level Education, This We Believe: Keys to Educating Young 
Adolescents (Westerville, OH:  Association for Middle Level Education, 2010), 3 
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community become significant in mentoring children as they grow in their desire 
to follow Jesus as disciples? 
My role in creating this guide is to integrate research findings with my reflective 
experience to yield insights for parents, volunteer catechists, and parish staff members 
that will empower them to bring these changes about.  Recent articles suggest that many 
parents have assumed the role of friend to their children,13 as well as cheerleader,14 and 
transportation provider.  Yet, the Pew Religious Landscape Study finds that parents do 
not feel adequately informed to engage in a meaningful discussion with their children 
about faith and religion.15 In addition, parents today report lower engagement in religious 
activity and attendance at weekly worship.  These factors together make it very hard for 
parents to urge their children to participate in faith formation, and thus become engaged 
members of the church community.   
This handbook will offer meaningful contributions in three areas:   
• Empowering parents to embrace their parental role in the faith formation of their 
young adolescent children 
																																																								
13 James Lehman, “Your Child is Not Your Friend,” last modified January 26, 2019, 
accessed February 16, 2019, https://www.empoweringparents.com/article/your-child-is-
not- your-friend/.   
 
14 Dan Griffin Slate, “Helicopter Parents Need to Stop Being Cheerleaders and Start 
Letting Their Kids Fail,” last modified January 24, 2019, accessed February 22, 2019, 
https://www.businessinsider.com/helicopter-parents-need-to-stop-being-cheerleaders-
and-start-letting-their-kids-fail-2014-2. 
 
15 Pew Research Center, “ U.S. Public Becoming Less Religious,” accessed December 15, 
2018, www.pewforum.org/2015/11/03/u-s-public-becoming-less-religious/.	
	 9 
• Enlightening parish staff and other parish leadership to the long-term value and 
future possibilities inherent in working with this age group  
• Supporting young adolescents in their growth as persons of faith 
Parents of this age group can be perplexed by the changes in their early adolescent 
children.  It is important that they be given an opportunity to learn new information or 
clarify what they experienced earlier in life. Parents of young adolescents are in a unique 
position to learn along with their children, especially in this developmentally focused 
approach. 
Pastors, parish staff and volunteers often miss the opportunities inherent in 
developing a strong ministry with early adolescents.  This age group can be seen as 
uncommunicative, immature, and challenging.  Many leaders prefer to wait this out and 
focus on high school as the main arena for youth involvement in the church community.  
However, a developmental approach can build an important bridge between childhood 
and later adolescence and open church members to the unique gifts that young 
adolescents bring to the parish community. 
Handbook as Practical Transformational Guide 
The handbook will explain the developmental principles that make this 
developmental approach to early adolescents effective.  It will describe a method of 
ministry, recommend topics for discussion, and reflect on the developmental needs of 
middle schoolers. By incorporating updated research and articulating clearly how these 
principles work together to serve the needs of young adolescents, the guide will offer a 
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clear and comprehensive way for parish communities to make practical changes in their 
approach to faith formation for young adolescents.   
Several practical changes will potentially occur in communities that study and 
implement the ideas contained in this guide.  Those who read it will hopefully: 
• Recognize young adolescence as a distinctive stage of development rather than an 
insignificant addition to elementary or high school programs. 
• Allocate resources and personnel that meet the needs of young adolescents. 
• Recognize a simple, yet often overlooked fact:  If they do not leave the program, 
you do not have to recruit them back in high school.  Keeping young adolescents 
engaged at their unique stage of development makes them more likely to continue 
through high school and beyond. 
• Understand the need to support parents through this challenging period, not only 
to enrich their parenting ability, but also to create opportunities for them to play 
an active role in their child’s faith formation.16 
• Advocate for church leadership to see the richness of young adolescent 
experience for its own value, rather than to avoid contact with these individuals 
until they “grow out of” this stage of development. 
The program proposed is designed for use in the context of Roman Catholic Parish Faith 
Formation Programs and the current settings in which early adolescents spend the 
majority of their time, including family, school, church and peers.  Because early 
adolescents are overwhelmed with their own developmental issues, that is what they are 																																																								
16 Bruce McEvoy, A Strategy and Model for Early Adolescent Ministry in a Church 
(Saarbrücken: VDM Verlag, 2009), 35-42. 
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most interested in addressing. Thus religious content, while very important, needs to be 
approached in a developmentally sensitive way.   
What could catechetical leaders and youth ministers do to avoid the exodus of 
early adolescents from a connection with church, and to build the kind of ministry that 
walks with early adolescents through this time of intense growth and change?  Since there 
is so little research on ministry to early adolescents, we can look to the research in the 
field of middle school education for some sense of direction. 
First, two interesting facts about middle school education provide insights regarding the 
importance of focusing on early adolescents’ developmental needs: 
1. The concept of “middle school” as a discrete stage in the educational experience 
appeared in the early 1960’s.  It is my preferred way of structuring early 
adolescents because of its focus on serving their developmental needs.  Other 
ways to structure early adolescents are also acceptable as long as the focus is on 
the uniqueness and complexities of their life during this stage of development.  
Prior to this time, “junior high” was used as a convenient way to organize 
secondary education and separate younger and older teens.  “In the 1980’s, the 
term middle level education came into use and puts the focus on the level of 
education that serves young adolescents rather than on a school organization or 
grade plan.”17 
																																																								
17 Association for Middle Level Education, This We Believe, 2. 
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2. “The Association for Middle Level Education (AMLE) believes that educational 
programs for young adolescents should reflect what research and vast experience 
have demonstrated to be best for 10-15 year olds.”18 
Research shows that providing developmentally appropriate opportunities at this 
stage of life contributes significantly to the development of a passion for life-long 
learning.  “In the middle grades, the stage will be set for success in high school and 
beyond, or for disengagement and the likelihood of becoming a high school dropout.”19  
Just as the stage is set in these years for success or disengagement in high school and 
beyond, there is an even greater opportunity to plant a yearning and curiosity to become a 
life-long learner with the desire to travel a faith journey toward ongoing conversion and 
discipleship throughout life.  
Program Overview and Principles 
Drawing upon doctrinal content that connects developmental needs to religious 
experience can help young adolescents integrate faith with daily life. Further, using 
recognized teaching methods positively affects future participation in youth ministry and 
lifelong learning.  As the Association for Middle Level Education says, the elements that 
are critical for this age group are wide-ranging:  
The distinctive developmental characteristics of young adolescents provide the 
foundation for selecting learning and teaching strategies, just as they do for 
designing curriculum.  Teaching approaches should capitalize on the skills, 
abilities, and prior knowledge of young adolescents; use multiple intelligences; 																																																								
18 Association for Middle Level Education, This We Believe, 1. 
 
19 Ibid., 1. 
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involve students’ individual learning styles; and recognize the need for regular 
physical movement.20 
 
This deliberate attention to developmental issues, doctrinal content, and appropriate 
teaching methods, offers not only a positive faith formation experience, but a much-
needed affirmation of the strengths that young adolescents have to offer the world even in 
the midst of their own developmental turmoil.  Intentionally affirming and supportive, 
this experience invites young adolescents to see themselves as God sees them – gifted, 
capable, beautiful, trusted, and loved.  
  
																																																								
20 Association for Middle Level Education, This We Believe, 22. 
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Chapter Two 
Current Context and Issues Inhibiting Progress 
 
Early adolescence is a period of significant growth and change for those going 
through it.  A colleague in ministry once said, “Somewhere around first semester of sixth 
grade the soul leaves the body and doesn’t return until the end of sophomore year.”  
Although the priest’s comment was completely tongue-in-cheek, he found young 
adolescents difficult to work with and he chose instead to join a staff at the local Catholic 
high school as head of the theology department and campus minister.  For parents, 
teachers, and youth ministers, it is a time to be either endured or embraced.    
Understanding the changes that this stage of development brings to young people 
and the adults who care about them is key to building an effective approach to faith 
formation for early adolescents.  This chapter will review factors that hinder effective 
faith formation for young adolescents and will examine sources of valuable information.  
The current practice of early adolescents who attend public schools and 
participate in religious education programs provided by Catholic parishes being treated as 
an add-on to the elementary programs have not proven effective in keeping young people 
engaged in the church, as noted in several recent studies conducted by St. Mary’s Press, 
Pew, and CARA.21  The programs are largely provided by Catholic parishes, and are 
																																																								
21 Robert J. McCarty and John M. Vitek, Going, Going, Gone (Winona, MN: St. Mary’s 
Press, 2017), Pew Research, Religious Landscape Study (Washington, D.C.: Pew 
Research Center, 2007) and CARA, “Frequently Requested Church Statistics,” Center for 
Applied Research in the Apostolate (CARA), accessed November 19, 2018, 
http://www.cara.georgetown.edu. 
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treated as an add-on to the elementary program.  Many of them take place in Catholic 
elementary schools, with students sitting at the desks or tables used by the students who 
attend daily.  The textbooks are versions of the ones used in Catholic Schools modified to 
fit the 60-90 minute time frame for religious education classes.  Other times young 
adolescents are given a simplified version of the high school youth group approach, under 
the direction of the youth minister, which might include ice breakers, games, social 
activities, music and a weekly message.  Either methodology is deficient and risks 
missing a unique opportunity for significant growth in faith through building 
relationships that support young adolescents in their critical developmental stage. 
Pathways and Training in Catechetical Leadership 
 There are two main pathways into the field of catechetical leadership: education 
that prepares for this work, and volunteering that provides on-the-job training.  The 
parish budget and the personal preferences of the pastor play key roles in determining 
which of these might apply. The size of the community, its demographics, and local 
factors also help to determine how someone might emerge and move into a position of 
catechetical leadership.  
The Parish Pay Manual22 from the National Association of Church Personnel 
Administrators recommends three classifications for Catechetical Ministers.  Quoting 
directly from the manual: 
																																																								
22 William P. Daly, Parish Pay Manual:  Classification Systems and Pay Ranges 
(Alexandria, VA: National Association of Church Personnel Administrators, 2016), 15-
17. 
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Director of Religious Education - Fully responsible for a comprehensive 
religious Education program including adult faith formation, supervising other 
religious education personnel, managing office, volunteer recruitment and training, 
planning and evaluating programs for adults, teens, children.  Minimum 
Requirements:  M.Div./MA in Religious Studies or related field and 3-5 years 
experience.  Pay Range: $45,000-$67,000. 
 
Religious Education Coordinator – Responsible for coordinating the parish 
religious education program by managing religious education office, supervises 
staff, recruits and trains volunteers and plans and evaluates programs for adult, 
teens or children.  Minimum Requirements:  BA in Religious Studies or related 
field and parish experience.  Pay Range: $33,000-$49,000. 
 
Religious Education Administrator – Responsible for overseeing one or two 
facets of a total parish program, which usually includes recruiting catechists, 
schedule classes and facilities, orders materials and carries out the program’s 
organizational aspects.  Minimum Requirements:  Master Certification from 
diocese.  Pay Range:  $29,000-$44,000.23 
 
 As you can see, the amount of education and the level of responsibilities increase 
as you move upward from the bottom of the list.  Those who come up through the ranks 
often begin as a Religious Education Administrator.  Depending on level of education, 
desire of the pastor, time and financial resources, a person might decide to complete 
his/her B.A. or take enough classes to complete the theology requirements for a second 
major.   From my observations and informal interviews with other, I estimate that only 
about 25% complete an M.A or M.Div in Religious Studies, Theology or related field. 
Studying Sampling from a Representative Diocese in the U.S. 
The Diocese of Orange, California can be seen in some ways as representative of 
many U.S. Catholic dioceses.   It comprises all of Orange County, including areas of both 
high affluence and significant poverty, with a large middle class as well.  It is 
multicultural with the three largest groups being Hispanic, Caucasian, and Vietnamese 																																																								
23 Daly, Parish Pay Manual, 15-17. 
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ethnicities.  In addition, there are smaller populations of Korean, Chinese, Filipino, 
Samoan, and other groups.24  There is not a significant African-American population 
however.  Orange was established by splitting the county from the Archdiocese of Los 
Angeles in 1976, and its 1.6 million Catholics make it the seventh largest Catholic 
diocese in the world.  Significant, for this handbook, Orange keeps good records 
concerning the catechetical ministries; this is not typical of Catholic dioceses in the U.S.   
Differences between the Diocese of Orange and many other dioceses across the 
U.S. would include its population (larger than most) and the compactness of its 
boundaries (same as Orange County).  Most significantly, there are no rural parishes in 
the Diocese of Orange.   
Catechetical Leadership, Training, and Resources 
In the 62 parishes of the Diocese of Orange, there are currently 124 full-time and 
105 part-time Parish Catechetical Leaders, which include all three classifications listed 
above.  There are currently 229 Catechetical Leaders/Directors of Religious Education, of 
which 82 have bachelor’s degrees and 55 have master’s degrees, leaving the remaining 
92 with some level of diocesan certification.25 
In the typical parish, a variety of people often volunteer to teach a religious 
education class.  For example, in the 62 parishes in the Diocese of Orange there are 1903 
volunteer catechists who teach in a weekly program for children who attend public 																																																								
24 Roman Catholic Diocese of Orange, accessed November 12, 2018, www.rcbo.org.  
 
25 Roman Catholic Diocese of Orange Parish Faith Formation Census Information, 
accessed November 17, 2018, https://extrasite.rcbo.org/faithformation_census.   
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schools.  Of those, the majority are parents (more moms than dads). Experience reveals 
that some are motivated simply by a desire to pass their faith along to younger people.  
Others add to this motivation the desire to be involved in their own child’s faith 
formation by becoming a catechist at their child’s grade level.  After a year or two, a few 
of these volunteers will typically express interest in working part time, which can lead to 
a full-time position once their children are in school or grown.  To prepare them for such 
a role, those without formal education can obtain the needed training at the diocesan level 
or through conferences, seminars, and the like.   
Because the pay is low and the hours are long, the church experiences a shortage 
of people in faith formation and youth ministry jobs for the 17,156 Catholic parishes in 
the United States.26  As noted earlier, the average salary for Catholic youth ministers is 
$34,87827 with only 35% having degrees in theology, while the average salary for 
Directors of Religious Education is $41,257.28  Data showing how many Directors of 
Religious Education hold an advanced degree in theology is not available. 
Those who do not have degrees in theology, youth ministry or a related field can 
take classes offered on the local level both evenings and weekends.  Most dioceses in the 
U.S. provide catechist formation training.  A person receives a Master Certificate (usually 
required for a paid position) by completing 120 hours of training.  Here is a typical 																																																								
26 “Frequently Requested Church Statistics,” Center for Applied Research in the 
Apostolate (CARA), accessed 11-19-18, http://www.cara.georgetown.edu. 
 
27 Catholic Youth Ministry Salary Survey, accessed November 19, 2018, 
https://projectym.com/catholic-youth-ministry-salary-survey/. 
 
28 Daly, Parish Pay Manual, 62.  	
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example taken from the website for Kino Institute, the diocesan department for ministry 
training, in the Diocese of Phoenix.  The course work listed below is for the initial 60 
hours of training a person takes toward Master Certification:  
ESS 101  Divine Revelation 
ESS 102 Foundations of Salvation History 
ESS 103 Life of Christ 
ESS 104 Christ and His Mission 
ESS 105 Celebration of the Christian Mystery 
ESS 106 Foundation of the Life in Christ 
ESS 107 Love Your Neighbor 
ESS 108  Prayer 
CAT 101 Catechetical Method and Practice 
CAT 102 Catechetical Specialization Areas29 
 
 In the Diocese of Orange, those in the Master Certification Program are required 
to take a total of 4 Methods Elective Courses chosen from the following: 
Bereavement Ministry: A Christian Perspective  
Communication and Community (FLM)  
Introduction to Catechesis  
Marianist Studies: Leadership 
Parish Nurse: Facilitating Wholistic Health through the Lifespan  
Pastoral Approach to Culture (FLM) 
Planning Youth Ministry Events (YM) 
Prayer and Worship with Adolescents (YM) 
Praying with Children 
Principles for Addressing Diversity Issues in Youth Ministry  
Relational Ministry with Youth (YM) 
Designing a Parish Catechetical Plan  
Disabilities in Parish Life: An Overview  
Introduction to Pastoral Care30  
 
																																																								
29 “Catechist Formation,” Kino Catechetical Institute, accessed February 5, 2019, 
https://kinoinstitute.org/catechist-formation/. 
 
30 “Master Catechist Certification,” Roman Catholic Diocese of Orange, accessed 
February 15, 2019, https://www.rcbo.org/resource/master-catechist-certification/. 
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In the six dioceses in four states comprising my professional experience, these 120 hours 
of formation typically do not include any specialized training for middle school faith 
formation.   
Many in leadership roles -- DREs, youth ministers, pastors, bishops, curriculum 
writers, textbook publishers – may not yet fully appreciate the importance of treating 
early adolescence as a stage of life that is distinct from those on either side of it.  Yet, to 
grasp the importance of this stage and to approach it accordingly is to provide some key 
foundations for future growth and successful development as a well-rounded adult who 
values faith as an integral part of their daily life.  
 Given the insufficiency of resources and training geared specifically to the needs 
of early adolescents, many who feel drawn to minister with young people prefer working 
with high school age youth.  Diocesan offices and parishes offer more support and a 
broader range of resources for those involved in high school youth ministry, making the 
task seem less daunting.  Even though high school ministry presents its own challenges, 
there tends to be more support from parishioners and parents due to its perceived success.  
And because high school ministry resources are more plentiful, many who work with 
early adolescents will tend to turn to high school approaches and curriculum materials 
and simply adapt them to suit the perceived needs of early adolescents.  Those who use 
this approach, often declare it successful.  After all, many middle schoolers may actually 
like the idea of being treated as if they were older.  On the other hand, doing so does not 
meet some crucial needs for relationship-building and engagement with developmental 
changes of which they themselves may not be aware.  Their distinctive needs can be 
	 21 
better provided by such practices as structured getting acquainted and team building 
activities, large group guidelines and small group norms, topics of interest to early 
adolescents, and parent involvement.  The good news is that employing a 
developmentally appropriate approach to early adolescents will often gain their 
acceptance and approval.  
Curriculum Guidelines from the United States Conference of Catholic Bishops 
“In a legitimate concern for consistency in the teaching of Catholic doctrine and 
practices, the Bishops of the United States established an ad hoc committee to oversee the 
implementation of the Catechism of the Catholic Church (CCC) in the United States.” 31    
“In 1997, the ad hoc committee published Doctrinal Elements for Elementary Grades 
based on the catechism.”32  In this document the fundamental content of the CCC was 
distributed over the eight grades of elementary catechesis.  This includes Grades 6-8 
under the elementary grades. (It is worth noting that most Catholic schools are organized 
as K-8 and high school.  While acknowledging that many Catholic schools do make 
accommodations for the middle school grades, the fact is that there are usually not 
separate schools for these students as in public education.)  
The bishops’ document was intended for use by bishops, diocesan directors of 
religious education and publishers of catechetical materials.  Of interest to this research is 
the fact that “Doctrinal Elements for Elementary Grades did not attempt to address, but 																																																								
31 United States Conference of Catholic Bishops, Catechism of the Catholic Church, 2nd 
edition (Washington, DC: United States Conference of Catholic Bishops, 2016). 
 
32 United States Conference of Catholic Bishops, Doctrinal Elements for Elementary 
Grades (Washington, DC: United States Conference of Catholic Bishops, 1997). 
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left to curriculum publishers, things such as pedagogical considerations, age-appropriate 
language, examples, cultural adaptations, notes on child psychology, practical 
applications, learner-based behavioral objectives, and faith formation goals, which a 
catechetical resource would ordinarily include.”33  To complete the picture, Doctrinal 
Elements of a Curriculum Framework for the Development of Catechetical Materials for 
Young People of High School Age34 was published in 2007 to provide a four-year, eight-
semester progression of catechetical instruction for high schoolers focused on content.   
With these documents, the bishops met their responsibility for the consistent delivery of 
content, but did not address the developmental needs and other factors that are essential 
in working with young adolescents.  
What Research on Middle School Education Can Teach Us 
With the limited research devoted specifically to faith formation of young 
adolescents, we can look to research in the middle school education arena.  In 1989, The 
Carnegie Council on Adolescent Development published Turning Points:  Preparing 
American Youth for the 21st Century.  It recognized the importance of early adolescence 
as a time when 10-15 year olds choose a path toward a life that is productive and 
fulfilling or one that “reaches adulthood unable to meet adequately the requirements of 
the workplace, the commitments of relationships in families and with friends, and the 																																																								
33 United States Conference of Catholic Bishops, Handbook on Conformity Review 
Process (Washington, DC: United States Conference of Catholic Bishops, 2012), 3. 
 
34 United States Conference of Catholic Bishops, Doctrinal Elements of a Curriculum 
Framework for the Development of Catechetical Materials for Young People of High 
School Age (Washington, DC: United States Conference of Catholic Bishops, 2007). 
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responsibilities of participation in a democratic society.”35  Middle schools provide young 
adolescents with a chance to thrive when they can match the intellectual and emotional 
needs with the curriculum.  Some of Turning Points recommendations summarized here 
can be transferred to the ministry of faith formation: 
• Create small communities for learning where there are respectful relationships 
with adults and peers 
• Promote cooperative learning and adequate resources 
• Provide well-prepared teachers who understand the developmental needs of 
young adolescents and creative ways to teach subject matter 
• Integrate subject matter across disciplines 
• Reengage parents by offering opportunities to participate in the learning process 
with their child in the program and at home36 
The goal of the Task Force on Education of Young Adolescents (which prepared the 
Turning Points report) is to provide an opportunity for each child to develop the 
following five characteristics by the time they reach the age of 15:  
1. An intellectually reflective person 
2. A person enroute to a lifetime of meaningful work 
3. A good citizen 
4. A caring and ethical individual 																																																								
35 Task Force on Education of Young Adolescents, Turning Points:  Preparing American 
Youth for the 21st Century (Washington, DC: Carnegie Council on Adolescent 
Development, 1989) 8. 
 
36 Ibid., 9-10. 	
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5. A healthy person37 
In its publication This We Believe, the Association for Middle Level Education 
presents clear and compelling foundations for successful education of early adolescents.  
The introduction quotes Dr. William Alexander, a curriculum expert who spoke at a 
conference at Cornell University in 1962.  He presented a proposal to “to implement a 
new ‘middle school’ taught by specifically prepared educators who would implement a 
relevant curriculum and essential learning processes that were developmentally 
appropriate for students in this age range.”38 In describing his vision, he quoted from an 
educational belief statement from his time as superintendent of the Winnetka, Illinois 
Public Schools:  
Intellectual growth means much more than an increasing competence in the 
academic content of the curriculum.  We must endeavor to stimulate in the child a 
love for learning, an attitude of inquiry, a passion for truth and beauty, and a 
questioning mind. (italics in original)39 
 
 In addressing the early adolescent from a faith formation perspective, one can see 
how some of the same goals Dr. Alexander formulated for middle schoolers would fit in 
the area of faith formation as well: 
• Develop a love for learning:  As McNeeley & Blanchard point out in the 
introduction to their book, The Teen Years Explained, the developmental changes 
in early adolescents are more profound than even those in infancy.  “At no other 																																																								
37 Task Force on Education of Young Adolescents, Turning Points, 15. 
 
38 Association for Middle Level Education, This We Believe, 3. 
 
39 Ibid., 3. 
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time except infancy do human beings pack so much development into such a short 
period.”40  Unlike infants, early adolescents are reflective observers in their own 
development, adding to the impact.  The church, with careful preparation, can 
accompany early adolescents through this journey of uniquely rapid and profound 
development.  Whether they are aware of it or not, early adolescents are often 
absorbed, intimidated, and sometimes consumed with their own development.  
Incorporating this into the faith formation experience can be very productive.   
• Inspire an attitude of inquiry:  Faith formation can be a time of inquiry.  Early 
adolescents are ready to question many things, including religious beliefs and 
practices.  An effective approach to ministry with this age group might include a 
framework for questioning beliefs and their relevance to real-life situations.  This 
does not preclude the teaching of facts, doctrines, or biblical texts; it simply uses 
the early adolescents’ readiness for inquiry as a way to encourage a long-lasting 
commitment. 
• Awaken a passion for truth and beauty:  The life of the church provides many 
opportunities that can awaken a passion for truth and beauty.  From liturgy to 
spiritual practices, beauty becomes a source for experiencing God’s presence in 
the church environment.  As young adolescents search for identity and self-
awareness, there are ample occasions for connecting this passion for truth and 
																																																								
40 Clea McNeely and Jayne Blanchard, The Teen Years Explained:  A Guild to Healthy 
Adolescent Development (Baltimore, MD: John Hopkins Center for Adolescent Health at 
the John Hopkins Bllomberg School of Public Health, 2009), 1. 
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beauty with the life and practices of their family, peer group, circle of friends, and 
the Christian community.  
• Encourage a questioning mind: Christian faith, seen through the eyes of 
informed adults, invites and welcomes questioning.  There is an attraction and 
sensibleness to many of the practices and beliefs of the church that young 
adolescents might find appealing.  At other times they can find them confusing. 
When their questions are welcomed in an arena that may seem resistant to being 
questioned, they can be affirmed and more open to seeking answers. 
The important takeaway from these goals is this:  Middle school students tend to thrive 
when those responsible for their educational experience acknowledge and address their 
developmental issues. This would apply to the learning of faith concepts and practices as 
well. 
 None of these goals happens in a vacuum. Adults who truly care about the 
development of young adolescents are open to engage in constructive and trustworthy 
relationships with them as they journey through this transition into adolescence.  As they 
begin to become more independent of parents and other authority figures, they need the 
support and mentoring of other adults who can help them sort through all the messages 
they are receiving from peers, social media, and advertising.  This ability to sort through 
all the suggestions of what others want them to become is a skill that will serve them for 
life. 
This We Believe includes a provocative and challenging insight:  “Thriving now 
and in the future requires becoming a lifelong learner … It requires the ability to apply 
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sophisticated skills in a variety of settings and solve complex problems individually and 
in collaboration with others.”41  Remembering that young adolescents mature over an 
approximate three-to-five-year time frame, it is important to provide as many chances as 
possible for them to grow and learn.  What better time, and who better than their faith 
community, to help plant in them the desire to become lifelong learners? Those who 
create programs for this age group should ask themselves these questions: “What is the 
ultimate purpose of this program?  What are we trying to accomplish? And how will it 
affect growth, development, and achievement?”42 
Here again, the education field offers helpful insights.  In This We Believe: Keys 
to Educating Young Adolescents, the Association for Middle Level Education identifies 
several objectives summarized below that early adolescents need to become proficient at 
prior to leaving middle school: 
• Express thoughts clearly through critical and rational thought 
• Gather, assess and interpret information from a variety of sources 
• Take advantage of all the resources available including the use of digital tools 
• Become aware of the larger world 
• Be a good steward of the earth, using it resources wisely 
• Explore the arts and recognize how they contribute to personal growth 
																																																								
41 Association for Middle Level Education, This We Believe, 4. 
 
42 Ibid., 5. 
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• Begin to identify and develop skills, talents and interests as a way to make a 
contribution to the world 
• Make responsible, ethical decisions regarding health and wellness 
• Respect and value diversity 
• Develop the ability to learn and work with others 
• Take responsibility for actions.  Think of others and accept your obligation to 
serve the larger community43 
Although we could add others, each of these goals can easily be connected to faith 
and enhanced with Scripture and doctrine.  It is important to keep in mind that “Christian 
education is not to be designed to produce a product.  It is designed to supply what is 
needed for the process of growth to proceed normally and healthily.”44 
What Montessori-Based Approaches Can Teach Us 
 A desire to find more effective approaches to faith formation found me constantly 
searching for new methods or programs.  I observed early in my ministry that the 
traditional classroom model was not working in the after school programs we held for 
children attending the public school.  The young people were not fully engaged or 
connected with the knowledge we were trying to help them learn. 
In the early 1990’s I discovered Maria Montessori, whose educational philosophy 
infused the field of religious education and offered hope for moving away from the 																																																								
43 Association for Middle Level Education, This We Believe, 11-12. 
 
44 Here McEvoy is quoting Lawrence O. Richards, Christian Education Seeking to 
Become Like Jesus Christ (Grand Rapids, MI: Zondervan, 1975), 22. 
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traditional classroom model.  Montessori “shows how religion can be brought practically 
into the life of children as a rich source of joy and inspiration.”45  Developed for 
Christian communities, Catechesis of the Good Shepherd (CGS) is grounded in the belief 
that each child already has a relationship with God.  “The Catechesis seeks to help the 
child’s relationship with God flourish by presenting and pondering with the child the core 
mysteries of faith in a way that is respectful of the child at this phase of development and 
the rich scriptural and liturgical heritage of our sacramental tradition.”46 The National 
Association for Catechesis of the Good Shepherd has a website that provides background 
information on this method.47    
 Those familiar with the work of Maria Montessori will recognize the techniques 
used in this program, as they are indeed based on her earlier work.  In 1954, Sofia 
Cavaletti, a Hebrew Scripture scholar, began developing the Catechesis of the Good 
Shepherd, partnering with Gianna Gobbi, a Montessorian who assisted Dr. Montesori in 
the training of teachers.48   
																																																								
45 Maria Montessori, The Discovery of the Child (New York: Fides Publishers, 1967), 
300. 
 
46 “Themes in Level I, II, and III CGS and Relevant Church Documents,” Association of 
Catechesis of the Good Shepherd USA, accessed December 16, 2018, 
https://www.cgsusa.org/members/.   
 
47 “About CGS,” The National Association of Catechesis of the Good Shepherd United 
States, accessed January, 5, 2019, https://www.cgsusa.org.    
 
48 “History of the Catechesis of the Good Shepherd,” The National Association of 
Catechesis of the Good Shepherd United States, accessed January 6, 2019, 
https://www.cgsusa.org/about/history.aspx. 	
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Presented in three levels, this process begins with children as young as three years 
old, and, through a gentle progression of introducing various “works” related to bible 
stories or church practices, allows children to encounter the most profound religious 
concepts in a way that empowers both imagination and intellect as well as motor skills.  It 
takes place in a dedicated space called an atrium (plural: atria) where the catechist with 
the help of parents and parishioners prepares the environment with all the materials for 
the children.  Once the catechist presents each “work”, the child then chooses to go back 
to work with any of the materials that have already been presented.  All of this takes 
place in an atmosphere of contemplation.49  A summary of each of the three levels 
follows below: 
Level I, for children ages 3–6, introduces the image of the Good Shepherd (never 
directly stating that Jesus is the Good Shepherd, but allowing the children 
n to come to this realization at their own pace), the Infancy Narratives, and the 
Land of Israel.  It also presents the Liturgical Year, vestments, kingdom parables, 
and basic practical life skills such as pouring, polishing, cleaning, drawing, and 
tracing.50  
 
Level II, for children ages 6-9, progresses to God’s plan of salvation, the moral 
parables, the maxims, and a more elaborate geography area.  There is more 
interaction among the children and they are encouraged to work together with the 
materials.  The Bible is introduced as a library of books and children are prepared 
for the sacraments of Reconciliation and First Communion in a retreat setting over 
several days.51   
 																																																								
49 Association of Catechesis of the Good Shepherd USA, accessed January 25, 2019, 
https://www.cgsusa.org.   
 
50 “Themes: Catechesis and Relevant Themes – Level I (3-6),” Association of Catechesis 
of the Good Shepherd USA, accessed January 25, 2019, 
https://www.cgsusa.org/documents/?pg=6. 
 
51 Ibid., Level II (6-9). 
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Level III introduces the age 9-12 year old child to Typology and Myth by 
exploring the plan of God through extensive study of the Old Testament.  In Jesus, 
they come to see the clearest revelation of how God works in history.  In the 
Gospels, they learn about the Kingdom of God and deepen their understanding of 
the moral parables.52   
 
 Children who go through this process exhibit a profound understanding of 
Scripture and Liturgy as well as a noticeable reverence for prayer and reflection.  
Because of the tactile nature of the program, participants become knowledgeable of the 
various rituals and practices that identify them as Catholic.  There are approximately 
1,250 atria in the U.S. and the program has spread to 37 countries at last count.53  The 
Catechesis of the Good Shepherd has been adapted for other denominations including 
Episcopal, Orthodox, Lutheran, and other liturgically based Christian churches, with 
notable success.  
 Because there is no published textbook to approve or monitor in this Montessori 
approach, the US Bishops of the Catholic Church have been slow to offer approval for 
Catechesis of the Good Shepherd (CGS).  Recently, however, as numbers in traditional 
religious education programs continue to decline and the success and effectiveness of 
CGS has become better known, the bishops have shown more interest. Mary Mirrione, 
Director of the National Association for Catechesis of the Good Shepherd USA, was 
invited to attend and give a presentation about Catechesis of the Good Shepherd at the 
annual meeting of the United States Conference of Catholic Bishops in 2018. 																																																								
52 Ibid., Level III (9-12). 
 
53 This information was requested from Mary Mirrione, the Director of The National 
Association of the Catechesis of the Good Shepherd United States, located in Scottsdale, 
AZ. 
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Given the proven effectiveness of CGS and its developmental approach to the 
faith formation of young children, and looking for effective ways to minister to early 
adolescents, it may prove helpful to explore some of the Montessori principles 
themselves.  Might some of these same principals assist in working with early 
adolescents in the middle school grades?  Obviously a study of this nature requires a 
separate and thorough study; however, I will identify here a few Montessori principles 
that could be helpful in developing a more effective approach to faith formation with 
early adolescent.  
 
 
 
 
Creative Period Development Period Creative Period D velopment Period 
Goal:  Physical and 
Biological Independence 
Goal:  Mental 
Independence Goal:  Social Independence 
Goal:  Spiritual and Moral 
Independence 
Sensitive Phase for: 
• Order 
• Refinement of senses 
• Language 
• Movement 
• Small objects 
• Socialization 
 
Features: 
• The why of things 
• Concrete thinking 
• Development of moral 
sense 
• Further social 
development and 
relationships 
• Culture 
• Creativity 
Features: 
• Sensitive phase for 
sexual identity 
• Search for ideal model 
(adult mentor) 
• Abstract, critical 
thinking 
• Search for the “society” 
he/she wants to belong 
to 
Features: 
• To live full and express 
self as part of society 
• Contributes to society 
• Intelligence and the 
capacity to learn steadily 
increase with the age of 
individual 
Period of transformation Period of uniform growth Period of transformation  
0-3 Unconscious state 
3-6 Conscious state 
 12-15 Puberty 
15-18 Adolescent 
 
Structured Environment  Structured Environment  
The furniture child The age of serenity and 
rudeness 
Earth Children The age of happiness 
     0                   3                    6                   9                  12                  15                18                  21                 24 
Illustration 1:  Montessori’s Four Planes of Development 
	 33 
The North American Montessori Center (NAMC) has a teacher training blog, 
which provides information and new developments in Montessori education.54  The post 
on July 10, 2007 on the Third Plane of Development describes early adolescence as a 
time when youth are self-absorbed.  At this stage young adolescents need good nutrition 
and the recommended amount of sleep to support the growth their bodies and minds are 
experiencing.  It is also important that they have time just to exist.  “Montessori coined a 
new term “valorization” to describe the process that early adolescent must go through in 
integrating a more mature identity and the sense of being able to succeed in life by his/her 
own efforts.”55  Learning may even slow down during this time as they spend more time 
pondering on their own or with peers.  Parents of early adolescents can take some 
comfort in knowing that these recently emerged qualities in their child are actually good 
and necessary, even though some of them may seem worrisome.  
Montessori envisioned involving young adolescents in the natural world to help 
them develop a sense of responsibility towards natural resources.  She insists that all 
academic learning should be connected to real-life skills.  She recommended that early  
adolescents spend this stage of development on a farm as Erdkinder (Earth Children).56  
They could learn to grow, harvest, and prepare their own food, sew clothing, repair 																																																								
54 “The Third Plane of Development: Ages 12-18 – Montessori Philosophy,” NAMC 
Montessori Teacher Training (blog), accessed January 12, 2019, 
http://montessoritraining.blogspot.com/2007/07/montessori-philosophy-third-plane-
of.html. 
 
55 Ibid. 	
56 Ibid.  
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machinery, and maintain or even add onto buildings.  The result, she theorized, would be 
well-rounded, confident, and capable individuals with important life skills.57  
Montessori’s concepts for 12-15 year olds are not far off from current research on young 
people in this developmental stage.  And although she never realized her concept of a 
farm for young adolescents, her work is informative and consistent with others. 
With these thoughts in mind the observation by Kevin Ratchunde is worth noting: 
“While many early childhood education programs have benefited from Montessori’s 
insights and techniques, her ideas have not had the same positive impact on the education 
of adolescents.  This is unfortunate… as Montessori’s emphasis on active student 
engagement could offer valuable insight on this problem.”58  If further research of 
Montessori’s insights and techniques could be done such as Sofia Cavaletti and Gianna 
Gobbi did for younger children, maybe Catechesis of the Good Shepherd or something 
similar could be developed for early adolescents in the 12-15 year old age range.  
Identity and Imago Dei 
As early adolescents develop a sense of their own identity as a person separate 
from their family, they might, for example, begin to see themselves as a musician, an 
athlete, or a person who enjoys being with young children.  A 9-year-old, when asked, 
might say, “I play the violin.”  But a 13-year old who plays the violin fairly well might 
say instead, “I’m a violinist.”  The same might be true for someone who babysits:  “I 
enjoy children” becomes “I’m thinking of becoming a teacher.” 																																																								
57 Andrews, “Four Planes,” 9-11. 
 
58 Kevin Rathunde, “Montessori Education and Optimal Experience:  A Framework for 
New Research,” The NAMTA Journal, 26, no. 1 (Winter 2001): 12. 
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From the faith formation perspective, many opportunities present themselves.  A 
9-year-old might say, “We go to St. Helen’s,” but a 13-year-old may say “I’m Catholic.”  
The deciding factor, in many instances, will be the level of acceptance and belonging the 
individual experiences during middle school.  By embracing early adolescents, working 
in developmentally appropriate ways, and affording these individuals the respect they 
deserve as unique creations in God’s image, faith formation can help them make the 
transition to “I’m a Catholic Christian” instead of  “I used to go to church.”  The 
challenge is to provide an experience that is age and stage-appropriate, and thus will be 
engaging and constructive.   
In his new book, Faith Talk, Robert J. McCarthy discusses the interconnectedness 
among three aspects of a comprehensive approach to pastoral ministry with young 
people: 
Religious Education: This includes the teachings, doctrines, and Tradition of the 
Church.  He names these the cognitive aspects of faith.  
 
Faith Formation: This includes activities that provide an opportunity to deepen 
one’s relationship with Jesus, such as retreats, prayer, adoration and the Liturgy.  
He refers to these as the “affective” or “heart aspects” of faith.  
  
Witness: This involves the behavioral or hands-on aspects of a life of faith and 
might include such activities as pilgrimages, service opportunities, youth 
conferences, retreats, justice and service. 59 
 
Faith formation for young adolescents has profound importance: it is an 
opportunity to help young people become the fullest expression of the Image of God in 
which they are created.  This whole process, which includes the three aspects McCarthy 
describes above encourages young people to become more Christ like, which is a true 																																																								
59 Robert J. McCarthy, Faith Talk (Winona, MN: St. Mary’s Press, 2018), 36. 
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measure of what it means to become a disciple.  For the purposes of faith formation and 
this paper, I believe the urgency to address early adolescents as whole persons distinct 
from those who are younger and older than themselves becomes clear for these reasons: 
1. If early adolescents are not engaged at this stage, they may never be engaged.  
2. The church seems generally unaware of how critical this stage is, as evidenced by 
the lack of resources oriented to this stage of life, and marked by the frequent use 
of high school ministry approaches with this age group. 
3. Energy spent to make middle school more like the high school program – even 
when it appears successful – may be squandered if the specific needs of this early 
adolescent stage are ignored.  
4. Sometime during middle school, young adolescents set priorities as to what they 
will be involved in outside of school and family.  Their choices tend to be based 
on what addresses and/or meets their developmental needs. 
5. Relationships are crucial.  Early adolescents are beginning to form relationships 
outside the immediate family.  If the church community is reaching out at this 
stage, it has a good chance of being among the newly forming relationships.  
Conclusion 
Faith formation for early adolescents has its work well defined.   Just as with the 
acquisition of other skills, knowledge, and cultural practices, the sense of proficiency and 
confidence plays a role in one’s emerging self-identification as a member of a faith 
community.  Faith formation for early adolescents can provide the needed support for this 
transition to take place. 
	 37 
The sense of Imago Dei, which is the very essence of every person’s dignity, is at 
the heart of this effort.  In the words of Stanley J. Grenz, in his work Moral Quest: 
The Christian vision declares that ultimately the task of fulfilling our purpose as 
the Imago Dei involves our being transformed into conformity with Christ (2 Cor 
3:18), who is the embodiment of the divine image (Col 1:15).  This entails being 
imbued with Jesus’ own character and being motivated with the ideals that he 
exemplified.60  
As early adolescents go about the work of forming their identity and internalizing their 
faith, parents and those who work with them in a church setting are compelled to 
understand their developmental needs and assist them in navigating the transition from 
childhood through adolescence.  When introduced to knowledge, spiritual practices, and 
service opportunities simultaneously, a foundation will be laid for understanding the 
greatest commandment: “You shall love the Lord, your God, with all your heart, with all 
your soul, and with all your mind.  This is the greatest and the first commandment.  The 
second is like it:  You shall love your neighbor as yourself.” (Matthew 22: 37-39, NAB) 
 
 
  
																																																								
60 Here McEvoy is quoting from Stanley J. Grenz, The Moral Quest (Downers Grove, IL:  
InterVarsity Press, 1997), 277-78. 
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Chapter Three 
Early Adolescent Development 
 
After Jesus was baptized, he came up from the water and behold, the heavens 
were opened up, and he saw the Spirit of God descending like a dove coming 
upon him.  And a voice came from the heavens, saying, “This is my beloved Son, 
with who I am well pleased.”  (Matt 3:16-17, NAB) 
 
In Henri Nouwen’s classic book Life of the Beloved, he says that the greatest gift 
we can give another is the gift of knowing their belovedness.  According to Nouwen, 
“Self-rejection is the greatest enemy of the spiritual life because it contradicts the sacred 
voice that calls us the ‘beloved.’”61  Knowing that we are the beloved son or daughter 
with whom God is well pleased is the truth of who we are unique persons and children of 
God.  It is in this context that we look at early adolescent development, knowing that the 
goal of this knowledge is to give each person the gift of knowing his or her belovedness. 
Change and growth are challenging for any person.  They are the equivalent of 
being on a roller coaster for the first time and going into a dark tunnel, not knowing what 
will happen when you emerge.  Change evokes feelings of not being in control of what is 
happening.  Mark Oestreicher and Scott Rubin speak of this change process in early 
adolescents:  “The life of a middle schooler is all about change.  Stepping into puberty 
and the two or three years that follow, brings about cataclysmic change in pretty much 
																																																								
61 Henri J. M. Nouwen, Life of the Beloved (New York:  The Crossroads Publishing 
Company, 1992), 33.	
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every area of life.  It’s a deeply radical seismic shift that upends everything that was and 
ushers in a period of profound instability.”62   
How wonderful it would be if young adolescents could experience the 
belovedness that Nouwen describes before and during puberty so they could experience 
the changes described in this chapter as God’s way of transforming them as they move 
from childhood into adolescence.   As we review the many and diverse changes that early 
adolescents experience, consider ways that you can remind them of the beauty of creation 
and God’s plan for each person to discover who they are in God’s eyes.   
There are many good resources available on early adolescent development.  One 
of the many I have found the most helpful and insightful on this topic is from John 
Hopkins Center for Adolescent Health titled, The Teen Years Explained: A Guide to 
Healthy Adolescent Development, written by Clea McNeely and Jayne Blanchard.63  I 
have referred to it throughout much of this chapter and encourage you to purchase a copy 
to read in full.  McNeely and Blanchard divide adolescent development into several 
areas:  Physical, Cognitive, Emotional & Social, Forming an Identity, Sexuality, and 
Spirituality & Religion.64  Because my focus is on faith formation in early adolescence,  I 
																																																								
62 Mark Oestreicher and Scott Rubin.  Middle School Ministry:  A Comprehensive Guide 
to Working With Early Adolescents  (Grand Rapids, MI:  Zondervan/Youth Specialties, 
2009), 33. 
 
63 Clea McNeely and Jayne Blanchard, The Teen Years Explained:  A Guide to Healthy 
Adolescent Development (Baltimore, MD: John Hopkins Center for Adolescent Health at 
the John Hopkins Bloomberg School of Public Health, 2009). 
 
64 McNeely and Blanchard, The Teen Years Explained, 7-78. 
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will focus on the following topics:  Physical, Intellectual, Emotional & Social, 
Psychological (which has several sub-topics), Moral, and Faith Development. 
Physical Development  
Physical development during early adolescence is a topic that has been covered by 
doctors, psychologists, educators, and scientists.  Much is written about this stage of 
development because during puberty, changes occur that are more dramatic than at any 
other time, even infancy.  “Three characteristics describe puberty: (1) it is controlled and 
sustained by hormones, (2) there are changes in body height, weight, and shape, and (3) it 
is associated with changes in behavior and mood.”65  During this time young people are 
often preoccupied with their bodies and feelings of concern, satisfaction or 
disappointment often accompany the changes that occur without their control. 
There is great variability as to when the onset of puberty begins, defined broadly 
as “the biological and physical changes that occur as the result of the ability to 
reproduce.”66  Hormones trigger these changes, which include rapid physical growth, 
along with uneven growth of bones, muscles, and organs.  Because of the individual 
differences in growth, young adolescents develop disproportionately with some appearing 
as fully developed adolescents and others still looking like younger children.  These 
differences are accompanied by concerns about whether or not they are normal.   
For girls, puberty can begin as early as eight years old. It often begins with a rapid 
growth spurt that levels off and slowly continues until the age of 18.  “During puberty, 																																																								
65 Adriana Galván, The Neuroscience of Adolescence (New York: Cambridge University 
Press, 2017), 21. 
 
66 McNeely and Blanchard, The Teen Years Explained, 7. 
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breast buds develop, height increases, pubic hair appears, menstruation begins and hips 
widen.”67  Boys usually begin their growth spurt a year or two after girls.  They often do 
not finish growing physically until the age of 21.  “For boys, pubic hair appears, the penis 
gets longer, height increases, the voice deepens, and muscle mass develops.”68 
It is very important that young teens have access to honest, accurate and reliable 
information when it comes to the physical changes that occur during puberty.  “Cultures 
influence adolescents’ experiences of puberty by providing or failing to provide young 
people with information about what is happening to their bodies.”69 As they continue to 
mature, they will also need information and discussions on subjects broader than puberty 
such as sexual relationships, sexual health, birth control, pornography and other dangers 
accessible on the Internet, sexual identity, sexual abuse, making responsible choices, and 
sexually transmitted infections (STI’s) including HIV/AIDS; these can be discussed 
alongside church teaching on sexuality from appropriate documents.70  There are many 
good resources available to help with these discussions such as It’s Perfectly Normal:  
Changing Bodies, Growing Up, Sex, and Sexual Health by Robie H. Harris and Michael 
																																																								
67 McNealy & Blanchard, The Teen Years Explained, 7. 
 
68 Ibid., 7. 
 
69  Jeffrey Jensen Arnett, Adolescence and Emerging Adulthood:  A Cultural Approach 
(Upper Saddle River, NJ:  Prentice Hall, 2010), 56. 
 
70 Many resources are available on the United States Conference of Catholic Bishops 
website http://www.usccb.org/search.cfm.   
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Emberley.71  The discussions with parents and other significant adults who share 
Christian values and beliefs are as important as the information itself. 
“In these times of rapid change, when young people face unprecedented choices 
and pressures, adult guidance is all too often withdrawn.  They (parents) do not realize 
that their child’s needs for autonomy requires not rejection of filial bonds, but a 
realignment of roles and relationships within the family.”72  While the inner pressures felt 
during adolescence are related principally to hormonal and sexual changes, parents and 
significant adults now assume a greater role in forming the “outer” component.  
Expectations gradually change and society often begins imposing certain tasks such as: 
• Young adolescents begin the physical and emotional move away from family as 
they seek more independence and become more influenced by peer group.  
“Adolescents are at a point in their lives when they have become capable of 
exercising more autonomy and self-regulation than when they were younger.  In 
order to be able to move into adult roles after adolescence, they need to be given a 
greater amount of autonomy and required to exercise a greater amount of 
responsibility.”73 
																																																								
71 Robie H. Harris and Michael Emberley, It’s Perfectly Normal: Changing Bodies, 
Growing Up, Sex, and Sexual Health (Somerville, MA:  Candlewick Press, 2014). 
 
72 Task Force on Education of Young Adolescents, Turning Points: Preparing American 
Youth for the 21st Century, 23. 
 
73 Arnett, Adolescence and Emerging Adulthood, 183. 	
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• Many young adolescents begin to take on the responsibility of caring for others.  
This is a time when many begin to babysit moving them from a position of being 
nurtured to becoming a person who nurtures others. 
• During early adolescence, young people place a priority on forming relationships 
with peers.  For many young teens, relationships with the opposite sex become 
desirable.  For some this may include sexual intimacy.  However, “The vast 
majority of young adolescents are not prepared emotionally or physically for oral 
sex or sexual intercourse.”74 
Intellectual Development 
During early adolescence, young people change markedly in their capacity to 
think, understand, and reason.  Between 12 and 15 they develop in their capacity for 
abstract thinking, which means that early adolescents can think about things that they 
cannot see, hear or touch.  Early adolescents “are eager to learn about topics they find 
interesting and useful -- ones that are personally relevant.  They also favor active over 
passive learning experiences and prefer interactions with peers during educational 
activities.”75  This intellectual development proceeds at differing rates according to each 
individual’s developmental pattern.  “Instead of merely responding in concrete ways to 
																																																								
74 McNealy & Blanchard, The Teen Years Explained, 62. 
 
75 Micki Caskey and Vincent A. Anfara,  Developmental Characteristics of Young 
Adolescents, accessed November 14, 2019, 
https://pdxscholar.library.pdx.edu/cgi/viewcontent.cgi?referer=http://scholar.google.com/
&httpsredir=1&article=1009&context=ci_fac. 
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their world, young people analyze more deeply what is happening to them.”76  With this 
change comes the ability to speculate and reflect on various aspects of faith.  Most can 
begin to conceive of God in symbolic, abstract, and spiritual terms.  Their relationship 
with God begins to connect their relationship with family and friends.  The concept of 
right and wrong, group rituals and the language of religion become easier for early 
adolescents to understand and discuss. 
New research on brain development in recent years has added some important 
insights.  “Our brains function by transmitting information through nerve cells, called 
neurons.  The human brain has a greater number of neurons than any other animal.77  
“The brains of infants and toddlers produce billions of brain cells (neurons) and 
connections between brain cells (synapses).”78  Beginning around the age 3, the 
connections between brain cells are pruned to remove those that are not needed or being 
used.   Up until recent observation and study, scientists thought that the brain of 
individuals was fully developed by the time they reached the age of reason 
(approximately seven).  However, we now know that is not the case.  Just before puberty 
a second period of overproduction of these connections happens.  The same type of 
pruning that occurs earlier and seems to be a necessary part of brain maturation follows 
																																																								
76 Jane Clark Lindle, Affirming Their Faith, Dispelling Old Myths (Winona, MN:  St. 
Mary’s Press, 2005), 14. 	
77 Adriana Galván, The Neuroscience of Adolescence (New York: Cambridge University 
Press, 2017), 15. 
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this production.  With the connections removed that are weaker and unnecessary, the 
ones that remain become stronger.   
This second process of growing and pruning takes place in several parts of the 
brain, including the prefrontal cortex, which is an important discovery.  As summarized 
in the description offered by McNelly and Blanchard, the prefrontal cortex is responsible 
for advanced reasoning and includes the ability to understand cause and effect, think 
though consequences, and manage impulses.79  Daniel Romer in his article “Adolescent 
Risk Taking, Impulsivity, and Brain Development:  Implications for Prevention,” 
suggests that the two-part process in brain maturation predisposes adolescents to risk 
taking and impulsivity.   The first part of the process is growing the new connections 
between these circuits, encouraging adolescents to venture away from family toward 
novel and adult-like activities.  The second part of the process is the lack of maturity in 
the prefrontal cortex to the point where risks cannot be adequately assessed or 
controlled.80  This important information has helped those working with adolescents 
understand why so many young people do not connect consequences with actions.  
Realizing that this process of brain development is not complete until the mid to late 20’s, 
it is important that parents and influential adults play a key role in helping the young 
adolescent master the skills of critical thinking and decision-making. 
 																																																								
79 McNeely and Blanchard, The Teen Years Explained, 22. 
 
80 Daniel Romer, “Adolescent Risk Taking, Impulsivity, and Brain Development:  
Implications for Prevention,” Developmental Psychobiology (San Francisco: Wiley 
Periodicals, Inc., 2010), 263-276.  
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Emotional and Social Development  
This area of development, also known as emotional intelligence, can be 
challenging to develop.  Unlike physical growth, emotional and social development is not 
dependent on biological changes that occur during puberty.  Both the Carnegie Council 
on Adolescent Development, in its report of the Task Force on Education of Young 
Adolescents and The Association for Middle Level Education in its foundational 
document, stress the importance of emotional and social development.  The Association’s 
This We Believe recommends that adolescence should “develop the interpersonal and 
social skills needed to learn, work and play with others harmoniously and confidently.”81  
Carnegie’s Turning Points suggests that “early adolescence offers a superb opportunity to 
learn values, skills, and a sense of social responsibility important for citizenship in the 
United States.”82 
NcNeely and Blanchard define “Emotional competence as the ability to perceive, 
assess, and manage one’s emotions.  Social competence is the capacity to be sensitive and 
effective in relation to other people.”83  Growth in these areas occurs as a result of being 
in relationships with others, which allows young adolescents to learn more about 
themselves.  Following McNeely and Blanchard’s insights in this area, they propose this 
skill set includes four important areas:  self-awareness, other-awareness, self-
management, and the ability to make friends and get along with others. 																																																								
81 Association for Middle Level Education, This We Believe, 12. 
 
82 Task Force on Education of Young Adolescents, Turning Points, 45. 
 
83 McNeely and Blanchard, The Teen Years Explained, 31.	
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1. Self-Awareness 
Learning to recognize and name the various feelings one experiences is an 
important aspect of emotional intelligence. As McNeely and Blanchard point out, 
this must go beyond “I feel good,” “I feel bad,” or the universal “fine.”   Learning 
to connect feelings with the experiences that trigger them will help to improve 
young adolescents’ skills in this area.  Acquiring the ability to name a feeling, 
such as “anxiety,” as the feeling I often experience when an uncertain or stressful 
situation happens, and to make the connection between the feeling and its trigger, 
is a skill that can be learned and practiced throughout this stage of development.  
Understanding what triggers specific emotions can be particularly helpful 
in handling one’s stress level and behavior.  “Without this awareness, undefined 
feelings can become uncomfortable enough that adolescents may grow withdrawn 
or depressed or pursue such numbing behaviors as drinking alcohol, using drugs, 
or overeating.” 84  Thus, helping early adolescents build self-awareness is an 
important component of any ministry to or with them so as to serve an essential 
role in supporting a healthy transition from childhood to adolescence and 
eventually adulthood. 
2. Social Awareness  
McNeely and Blanchard also present social awareness as a companion to 
self-awareness but with the focus being on others.  When early adolescents realize 
that the feelings they experience occur in a range of emotions, they become open 																																																								
84 McNeely and Blanchard, The Teen Years Explained, 32. 
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to the possibility that the same happens for others.  “Understanding the thoughts 
and feelings of others and appreciating the value of human differences is the 
cornerstone of social awareness.”85 
In a fascinating study, Dr. Deborah Yurgelun-Todd, Director of 
Neuropsychology and Cognitive Neuroimaging at McLean Hospital in Belmont, 
Massachusetts, used MRI scans of both teen and adult brains.  Dr. Yurgelun-Todd 
discovered that in adults, the limbic region, which recognizes emotions and the 
prefrontal cortex, where judgment and reasoning are located, were both active.  
But in teens, only the limbic region was active and the prefrontal cortex was 
almost inactive.   “Consequently, teens shown images of facial expressions 
indicating fear misidentified the emotion more than 50% of the time.”86  With the 
prefrontal cortex not being fully operational until a person reaches their mid-20’s, 
early adolescents often have a difficult time verbalizing many of their feelings.   
McNeely and Blanchard suggest “adults can help early adolescents 
overcome this deficiency by verbalizing their own feelings, e.g. “I’m not mad at 
you; I’m just tired and cranky right now.” 87 When adults identify possible 
reasons for various actions young adolescents begin to make connections between 
feelings and behavior. 
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3. Self-Management  
  McNeely and Blanchard present self-management as the ability to 
reflectively manage how emotions are expressed rather than just reacting to 
feelings as they arise.88  It involves the ability to step back and look at how the 
emotions might influence behavior and choosing a response that engages early 
adolescent’s developing reasoning and abstract thinking skills. 
4. Peer Relationships  
Maintaining friendships based on mutual respect, effective communication, 
and the ability to deal with conflict successfully, is the foundation of peer 
relationships according to McNeely and Blanchard.89  These social skills are 
learned and strengthened through interaction with a peer group.  Peers provide 
ample opportunities to form and improve social skills needed to create an identity 
outside the family setting.   They provide a sense of security and comfort that 
comes from being with others going through similar experiences.       
 With a focus similar to McNeely and Blanchard’s chapter on Emotional and 
Social Development, The Collaborative for Academic, Social, and Emotional Learning 
(CASEL) is an effective resource for deepening early adolescent’s skills to become better 
at communication, conflict resolution, teamwork, and decision making.90   Known as 																																																								
88 McNeely and Blanchard, The Teen Years Explained, 33. 	
89 Ibid.,, 33. 
 
90 The Collaborative for Academic, Social, and Emotional Learning (CASEL), accessed 
January 14, 2019, https://casel.org/. 
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social and emotional learning (SEL), the process helps children and adults understand 
and manage emotions, set and achieve positive goals, feel and show empathy for others, 
establish and maintain positive relationships, and make responsible decisions.”91   
CASEL’s framework identifies five core competencies:  Self-awareness, self-
management, social awareness, relationship skills, and responsible decision-making.  
Based on more than two decades of research, SEL helps students and adults interact in all 
settings where children spend their time:  classrooms, schools and homes.   
Psychological Needs  
There are several psychological needs that go along with the social and emotional 
needs during early adolescence. They include the following: 
1. Identity 
Each young person must discover and construct a self-identity (how they 
experience themselves with a growing body and new sexual urges) and an other-
identity (how they are perceived by others).  “During the tumultuous years of 
creating and accepting one’s identify, students need anchors, foundations, and 
loving support.”92  A healthy path to identity in adolescence involves 
“establishing a clear and definite sense of who you are and how you fit into the 
world around you.”93  Similar to the work of Clea McNeely and Jayne Blanchard,  																																																								
91 “What is SEL?,”  The Collaborative for Academic, Social and Emotional Learning 
(CASEL), accessed January 14, 2019, https://casel.org/what-is-sel/. 
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Dr. Ruth Strang, an American psychologist whose primary research interest was 
in child and adolescent psychology, wrote about the four dimensions of self in 
1957 in her book, The Adolescent Views Himself.94 
 
 
 
 
 
 
All these dimensions of the self are still significant, enduring over time 
and guiding an individual’s behavior. Each person seeks to integrate these various 
levels of self-awareness so as to narrow the gap between the real self and the ideal 
self.   McNeely and Blanchard describe identity as one’s sense of self and suggest 
it involves both self-concept and self-esteem.  “Self concept is determined by a 
person’s perceptions about his or her talents, qualities, goals, and life 
experiences.”95  Peer and parent acceptance and approval often affect self-esteem 
or how young people feel about themselves. Since identity is largely a by-product 
of relationships, young people can test the integration of basic and ideal self in a 
supportive community of caring people, which the church can provide.  “As social 
roles change and ties with parents are transformed, a coherent and committed 																																																								
94 Ruth Strang, The Adolescent Views Himself (New York:  McGraw-Hill, 1957), 68-72. 	
95 McNeely and Blanchard, The Teen Years Explained, 45. 
 
The Basic Self-Concept 
The individual’s self-perception of 
his/her abilities, status, and roles in the 
outer world.   
 
The Social Self 
The self as the individual thinks others 
perceive him/her. 
 
  The Transitory Self 
The self-perception an individual holds at 
the present time usually influenced by 
current mood or a recent experience. 
The Ideal Self 
The kind of person the individual hopes to 
be or would like to become. 
Table	2:		Ruth	Strang’s	Four	Dimensions	of	Self	
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sense of identity provides adolescents with a personal standpoint for making 
decisions and solving conflicts and enables them to become relatively more 
autonomous and responsible for their own lives.”96 
2. Belonging 
Everyone has a need to belong but nowhere is it felt more strongly or 
deeply than in early adolescence.  Abraham Maslow listed it on his Hierarchy of 
Human Needs right after physiological and safety needs.97  School is the main 
arena for early adolescent relationships98 so peer groups play a significant role as 
to whether or not a person feels a sense of belonging.  Expectations and demands, 
coupled with the rush of new experiences, is often the underlying cause for 
seeking out like-minded peers to interact with.  Popularity also plays a big role as 
to whether or not a young person feels a sense of belonging. “People who are well 
liked by others tend to be friendly, cheerful good-natured, and humorous.  They 
treat others with kindness and are sensitive to other’s needs.”99  
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Bruce McEvoy in A Strategy and Model for Early Adolescent Ministry in 
a Church, suggests that belonging is one of the tasks of early adolescents and is 
“ultimately the response to the question ‘Where do I fit?’  It equips them to 
recognize their need for others and to be connected to others in the adult 
community.”100  It is important that those who minister with this age group 
provide them with opportunities to develop these skills and relate with each other 
on a deeper level inside their chosen groupings. At the same time we need to 
encourage them to get to know others outside their comfort circle -- through 
highly structured, safe interaction -- so they can engage in new relationships.  
3. Idealism  
There is an enormous amount of energy expended by young people in the 
search for high ideals.  Because their sexual development facilitates a greater 
sensitivity to other people, this search is often based on the human needs they see 
around them.  Their increasing concern focuses on the need for justice, equality, 
and freedom because that is what they desire for themselves.  They will often be 
identified with idealistic movements and need to be challenged to make their 
involvement deeper than just self-interest. 
According to McEvoy, churches often reserve services projects for older 
youth.  He quotes Kendra Creasy Dean and Ron Foster “Youth mission trips, 
projects and service days are clearly the most likely existing opportunities for 
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empowering students for ministry through their own faith community.”101  
McEvoy continues, “Churches that fail to provide their junior-high age students 
with these types of service opportunities are missing a huge opportunity for 
spiritual development.”102  He concludes this section by suggesting that early 
adolescence could be the most strategic time to teach the value of respect for all 
people “regardless of their situation, problems, or neediness.”103  
4. Meaning  
Along with the search for ideals and love is the need to find meaning. 
Young people need to make sense of their experiences, inherited traditions, and 
newly discovered ideas and values.  According to the foundation document, This 
We Believe:  Keys to Educating Young Adolescents from the Association for 
Middle Level Education, young adolescents must become “actively aware of the 
larger world” and their place in it if they are to become fully functioning, self-
actualized persons.  It is crucial that adolescents be provided with adequate 
methods for reflecting on their experience.  This will provide the support and 
encouragement necessary for integration.  Those who work with young people 
must help them to examine the cultural climate that shapes their outer and inner 
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life. Our role is to challenge them to “form a life attuned to the profound call of 
God upon their lives, which is always a bit at odds with the culture.”104  
5. Status  
Each person has a need to be significant and to reach a certain status.  For 
many young adolescents, status has to do with popularity and answering the 
question “Where do I fit in?”105 Effective ministry with young adolescents can 
help to answer that question by ”recognizing the dignity of each young person, 
while inviting each, with all the delicacy implied by a true invitation, to move 
deeper into the circle of faith.”106   
In Michael Rosen’s Book Dignity: Its History and Meaning, he identifies 
three strands of the meaning of dignity that developed over time.  “Dignity 
originated as a concept that denoted high social status and the honors and 
respectful treatment that was due to someone who occupied that position.”107  A 
second meaning for dignity is tied to a speech that was weighty and majestic.  The 
term applied not just to the speech but to the speaker as well, associating the idea 
of dignity with what is “dignified” in manner.  Third, dignity is not seen as the 
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elevated social status of a few persons, but a feature associated with all living 
things.   
Young adolescence is a time when there is great uncertainty about identity 
and social status.  This is an opportunity to provide young people with ways to 
discover their dignity and worth as individuals, to listen to and affirm their 
experience, and to assist them in discovering their skills and talents. 
Moral Development  
For a young adolescent, a person’s moral value is maintained by being good, 
performing appropriate roles, and living up to the expectations of parents, peer group, and 
authority figures.  There is a sense of loyalty to them.  Behavior is seen as good if it 
pleases, helps or is approved by these groups.  Once early adolescents begin to think 
abstractly, they begin to question rules and standards they had previously accepted.  Early 
adolescents’ ability to take the perspective of others deeply influences their moral and 
ethical perspectives.  By having the ability to consider multiple perspectives in any 
situation, they are able to make decisions accordingly.108 
Lawrence Kohlberg, who provides much research on stages of moral development, 
has determined that early adolescents have usually reached the Conventional Level, 
which includes Stages Three and Four.   In Stage Three known as good boy–nice girl, 
“moral decisions are based on whether or not their decisions would win the approval of 
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those people whose opinions matter to them.”109  In other words, “good behavior is that 
which pleases or helps others and is approved by them.”110 As early adolescents begin to 
realize that other people and groups have claims on them, they discover that rights are 
earned though hard work.  This insight will provide a foundation for Stage Four known as 
law and order.  In Stage Four, morality is determined by what is best for the majority of 
people.  “There is an orientation toward authority, fixed rules, and the maintenance of the 
social order.”111  Moral behavior at the Conventional Level consists of showing respect 
for authority and following procedures developed in social relationships or in the 
community.  
Faith Development     
In early adolescence, most young teens have not developed a strong enough sense 
of reason to help them to build their own views about religion and spirituality.  McNeely 
and Blanchard’s research stresses that young adolescents are still guided by the beliefs 
and practices of their parents, other adults with whom they interact, as well as their peers.  
As they continue to grow in their abstract thinking skills, they begin to question religious 
beliefs and spiritual practices, hoping to find something meaningful to them.  This is an 
opportune time to introduce early adolescents to a multitude of spiritual practices within 
their religious tradition.  Churches can provide them not only with spiritual experiences 																																																								
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and moral direction, but can also engage adult role models and mentors from the 
community.  The good news is “attendance at religious services and ceremonies, public 
prayer and participation in group religious activities, including youth groups, is 
associated with less cigarette, alcohol, and marijuana use; higher self esteem, and more 
positive family relationships.”112 
          The late James W. Fowler, former Professor Emeritus of Theology and Human 
Development at Emory University, offers a structural development theory that “describes 
the cognitive, emotional and behavioral dimensions of faith development.”113  Fowler 
thinks of faith as the instinctive human search for meaning, purpose and significance.114  
He presents six stages of faith development, two of which are particularly relevant when 
working with early adolescents.   
Stage Two - Mythic-Literal Faith is the faith of early and middle childhood.  It 
is during this stage that children learn the important stories of their parents’ faith.  
These stories communicate meaning and truth, and children take them quite 
literally.  They give a child a sense of belonging to something bigger than 
themselves or their family.115 
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Stage Three – Synthetic-Conventional Faith often begins in early adolescence 
with the development of abstract thinking.  It is a time when young people see 
faith in terms of its ability to facilitate social relationships.  In this stage, much of 
the faith journey is expressed in the search for a supportive community of people 
who can help individuals feel welcome and affirmed.  At this stage, the faith 
communities’ teachings tend to be accepted without much reflection on them.  
Difficulties come toward middle to late adolescence when beliefs or doctrines 
complicate the various relationships that are important to early adolescents, such 
as parents, friends, and other significant adults.116  
Conclusion 
People often describe young people are the future of the church.  This implies, 
however, that they are less worthy now than they will be in the future.  Further, many 
people think of early adolescents as challenging, confusing, and perhaps even 
intimidating.  To minister with them requires an acceptance of their dignity as human 
persons – individuals who are precious to God, even as they face challenges in this 
perplexing stage of life.  Although it is challenging at times to work with them, young 
adolescents deserve people who care for them during a time of so many changes and help 
them to understand that they encounter this transition as beloved, each in their own way 
and time.  The United States Conference of Catholic Bishops says: 
The dignity of the human person is rooted in his creation in the image and 
likeness of God; it is fulfilled in his vocation to divine beatitude. It is essential to a 
human being freely to direct himself to this fulfillment. By his deliberate actions, 																																																								
116 Fowler, Becoming Adult, Becoming Christian, 45-49. 	
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the human person does, or does not, conform to the good promised by God and 
attested by moral conscience. Human beings make their own contribution to their 
interior growth; they make their whole sentient and spiritual lives into means of 
this growth. With the help of grace they grow in virtue, avoid sin, and if they sin 
they entrust themselves, as did the prodigal son (Lk 15:11-32), to the mercy of our 
Father in heaven. In this way they attain to the perfection of charity.117  
 
The Roman Catholic tradition insists on the dignity of the human person, at every stage 
of life.  A search for the phrase “dignity of the human person” in the Catechism itself 
returns 27 results, including teachings on creation, the commandment not to kill, the 
common good, the formation of conscience, the requirement to respect other religious 
traditions, restorative justice, sexual morality, care for the sick, and economic justice. 
 Catholic tradition is not the only place where this concept is found, even though 
the Catechism of the Catholic Church is a convenient reference for its application.  The 
Gospels are filled with illustrations of Jesus’ interactions with the marginalized, thereby 
demonstrating that God’s love and salvation itself is meant for every person.  Jesus cures 
the blind Bartimeaus: “Master, I want to see” (Mark10: 46-52 NAB).  He allows a 
woman of questionable repute to wash his feet with her tears of repentance: “Your faith 
has saved you” (Luke 7:36-50 NAB).  After bantering with a Canaanite woman: “It is not 
right to take the food of the children and throw it to the dogs,” he proclaims that her 
daughter has been cured by her faith (Matt 15:21-28 NAB).  Lepers, the hemorrhaging 
woman, the Centurion’s son, and the woman caught in adultery all receive Jesus’ healing 
touch and presence, even though not one is eligible according to contemporary norms.   
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St. Paul further adds to the sense of the dignity of every human person in his 
hymn to the Body of Christ and in his declaration that there is “neither slave nor free, Jew 
nor Greek, man nor woman” (Galatians 3:28 NAB) in the sight of God.  Further, to focus 
on young people, the Hebrew Scriptures offer two memorable passages:  Jeremiah’s 
protest “I am too young…” is met with God’s “don’t say you’re too young…” (Jeremiah 
1: 6-7 NAB)  and David, the youngest of Jesse’s sons, is God’s choice to be Israel’s king 
(1 Samuel 16: 11-13 NAB).  All these examples make clear that God’s intention is for the 
salvation of every person, regardless of qualifications, state of being, or age.  And for 
those reluctant to accept an assumption of God’s intent, this much is clear to all:  Jesus 
does not accept any person’s presumption of superiority over any other.  
Respecting the dignity of every human person will require, for those who choose 
ministry to early adolescents, an effort to understand the dynamics of the rapid and 
confusing changes that are taking place in these young lives, each in different ways, but 
all desiring and deserving the respect due a unique creation in God’s own image.  The 
good news is that learning to relate effectively with early adolescents is not only possible, 
but it is as affirming for adults as it is for young people.  Early adolescents have potential, 
to be sure, but they also have gifts, insights, questions, wisdom, humor, and innocence in 
their present lives.  These can and will enrich their peers, their families, the ministers, the 
church, and the world. 
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Chapter Four   
Role of Parents and Significant Adults 
 
Two major developmental goals are important to accomplished during 
adolescence: to grow into an independent person who can take care of his/her self and to 
develop a sense of identity by becoming one’s own person.  These occur primarily 
through detaching and differentiating from parents and friends. While these changes that 
occur in young people are normal and necessary, Carl Pickhardt who wrote Who Stole My 
Child? suggests that changes in parenting style are equally important. 118   
It is precisely because of these rapid and confusing transitions that early 
adolescents need their parents at this time more than ever.  As mentioned in Chapter Two, 
the growth that occurs in early adolescence is comparable in scope and complexity to that 
of infancy.  The difference is that an infant’s needs are relatively easy to recognize:  feed, 
change, clothe, comfort, protect, and try to get some sleep.  The needs of early 
adolescents are much more difficult to determine as there are many conflicting and 
confusing indications as to what those needs might be.  This chapter will focus on the 
changing tasks of parents during early adolescence.  
Keeping Channels of Communication Open 
As their children enter into young adolescence, parents may tend to stop giving 
advice, especially when it seems that this is what the child desires.  A landmark report by 
the Carnegie Council on Adolescent Development, Turning Points:  Preparing American 																																																								
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Youth for the 21st Century, drew attention to the importance of early adolescence (ages 
10-15) as a crucial time in determining a productive or diminished future. The study 
spoke of the role of parenting, saying:   
Many parents, seeing that their child is developing in profound ways, mistake the 
stirring of independent thinking for the capacity to make adult decisions.  They do 
not realize that their child’s needs for autonomy require not rejection of filial 
bonds, but a realignment of roles and relationships within the family.119   
 
These observations seem to be as true for parents of young adolescents today as they did  
30 years ago when the study was completed.  The art of parenting a young person 
through this stage of life involves finding ways to afford space, build mutual trust, and 
provide opportunities to try out new levels of independence without disengaging in the 
lives of their children altogether.   Two of the most important things a parent can do 
during this time are to keep channels of communication open and practice the skill of 
listening.   
Using open-ended questions is an effective way to encourage early adolescents to 
share ideas, information, and experiences.  Rather than asking questions that can be 
answered with a simple yes or no, open-ended questions invite reflection and discussion 
on topics involving school, friends, and other relevant topics of importance to young 
adolescents. Robert McCarty, former direction of the National Federation of Catholic 
Youth Ministry writes about this in his recent book Faith Talk:  Having Conversations 
That Matter with Youth: “To be successful, open-ended questions typically require that a 
young person has achieved an age and maturity level where such questions are 																																																								
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developmentally appropriate.”120  Their new capacity for introspection often produces 
some uncomfortable silences in the course of conversations; however parents need to 
develop a tolerance for these pauses, which allows the adolescent a chance to think about 
how to respond.   
Balancing Collaboration and Guidance 
As young adolescents desire more independence, the task of parents moves from 
being directive to being more collaborative.  This is a challenging change for many 
parents.  Often used to making family choices when their children were younger, parents 
need to become more flexible and transparent in their decisions.  As Leif Kehrwald, a 
parent and former youth minister points out in his discussion of the role of parents at this 
stage of their children’s lives: 
The family with adolescents balances the needs and values of the family with the 
increasing demands and attractions of the adolescents’ peer group.  The family 
now needs more flexible boundaries that will allow for both dependence and 
independence.121   
 
During early adolescence, communication is more effective if it gradually transitions 
from parents giving directions to engaging in discussions about what parents want and 
what their son or daughter desires. Non-negotiables need to be discussed and well 
thought through by both parents prior to talking with their young teen.  It is important 
that clear consequences be determined ahead of transgressions so that they are not 
decided in the frustration or heat of the moment of a violated agreement.  And of course, 																																																								
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once consequences are decided and communicated to young adolescents, it is the duty of 
parents to follow through on them.  
As former middle school teachers, Cynthia Tobias and Sue Acuña help parents 
understand what young adolescents are saying at school in their book, Middle School: 
The Inside Story.  Conflicts over such things as technology, family responsibilities, 
schoolwork, and curfew are common occurrences.  In these cases, a cooling-off period 
followed by a discussion that includes a reasonable level of compromise can help with 
the transition to increased autonomy on the part of the young adolescent.  When a conflict 
over core values arises, parents are called upon to act as an adult source of support and 
advice.  In all this, the parents’ role as the adults in a parent-child relationship is key.  
While many parents would prefer to maintain an atmosphere of friendship with their 
children, childrearing often requires a firm approach that includes enforcing 
consequences.  When young adolescents disregard the boundaries parents’ set around 
core family values it is essential for parents to intervene. Tobias and Acuña describe what 
they learned in their research: “Almost all middle schoolers who shared with us 
reinforced the idea that reasonable boundaries made them feel more secure, and growing 
up with clear moral and spiritual beliefs helps them make better decisions.”122 
Offering and Mentoring in Responsibilities 
Part of growing up is to accept responsibility for making a contribution to the 
ongoing daily care for the life of the family or household.  By this age early adolescents 
should be able to accomplish regular daily and weekly chores assigned such as caring for 																																																								
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themselves and younger siblings, cleaning certain areas of the family living space, 
shopping & food preparation, laundry, and seasonal yard work.  While these roles 
contribute to family life and common responsibilities in a family or small community, 
they also are part of sharing in the effort that living together requires. 
Even as parents learn when to gently mentor and when to exert firm guidance in 
their child’s life, they must also accept an ever-lessening overall influence in the life of 
their young adolescent.  Daily choices about diet, dress, time management, personal taste, 
etc. will become less the parents’ prerogative and more that of the young person.  When 
early adolescents are inattentive to responsibilities, it is often stressful for parents to let 
things play out rather than rescue their children.  As Tobias and Acuña point out: 
It is important for parents to let their middle schoolers suffer the consequences of 
irresponsibility, even if it means a missed game or a lower grade.  Following 
through and remembering to bring what you need are both life skills that have to 
be practiced before they can be mastered.123   
 
As parents transition to a conversational approach to parenting, they will notice an 
increase in their influence as role models as their children learn how to act more adult-
like and relate to other adults.  For good or for ill, young adolescents are very attentive to 
their parents’ example in these areas.   Thus, it is appropriate that parents be intentional 
about what behaviors and values they are modeling as they go about their daily 
interactions with others.   
Leading by Example 
In this stage of the child’s life, parents lead more through example than by verbal 
guidance.  Learning about their parents’ childhood and teenage years is often of interest 																																																								
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to young adolescents, when it is used as an example of something difficult they 
experienced or an unusual opportunity they had.  When parents share a memory of a time 
when they were rejected, bullied, or excluded, how they felt and how they got through it, 
their kids can see they are not alone.  Sharing about an experience of being invited to a 
first dance or a friend’s family event can also be helpful.  All of these stories when shared 
assist young adolescents in recognizing their feelings as normal and emotional highs and 
lows as manageable.  
Support for the child’s acquisition of practical skills is also significant at this 
stage of development.  These skills support the child in their transition from dependence 
to self-confidence and self-sufficiency.  They include tasks such as handling money, 
babysitting, doing laundry, cooking and baking, learning a sport, playing an instrument, 
making minor repairs, all support the child in the daunting transition to self-confidence 
and self-sufficiency.  Tobias and Acuña also stress the importance of parents teaching 
young adolescents considerate behaviors.  “Good manners can and should be taught to 
middle schoolers.”124  They suggest parents teach (and model) things like: 
• When you meet someone shake their hand 
• When you speak to someone look them in the eye  
• Keep voices low in public places 
• Say please and thank you to others 
• Hold a door for someone behind you 
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• Give up your seat for an elderly adult 
• Excuse yourself when you interrupt or bump someone125 
It is important that parents’ affirm their child when they notice him or her using one of 
these newly acquired skills.  Positive reinforcement helps to encourage considerate 
behavior.  These skills do not occur by osmosis.  It takes encouragement and mentoring 
to teach young people to be kind and thoughtful.     
Most parents will find the last several paragraphs quite unsurprising.  It is obvious 
that parents should guide their children through every stage of growth.  It makes perfect 
sense that a young adolescent might learn to do a load of laundry or prepare a simple 
meal.  Unfortunately this type of interaction between parents and young adolescents is 
frequently missing in the process of faith formation or making a commitment to become 
an active part of a community of faith.  Parents have multiple opportunities to invite their 
son or daughter to develop new skills while supporting and affirming their growth. 
Fostering Faith Formation 
 As religious educators, one of our most important roles is to assist parents in 
understanding their role as the primary educators and catechists of their children.  During 
the reception of the child at the beginning of the Rite of Baptism, parents are asked to 
name their child and to declare publically what they ask of God’s Church.  Once they 
have responded with “Baptism,” The celebrant replies:  
You have asked to have your child baptized.  In doing so you are accepting the 
responsibility of training him (her) in the practice of the faith.  It will be your duty 																																																								
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to bring him (her) up to keep God’s commandments as Christ taught us, by loving 
God and neighbor.  Do you clearly understand what you are undertaking?126  
 
How can parents be challenged and supported to take seriously their role to “train their 
child in the practice of the faith” in a way that is life giving?   
As a religious educator, one needs to make connections between seemingly 
unrelated topics that support the ministry of faith formation.  James Casale suggests that 
the most important responsibility for parents is to raise their children “to be healthy, 
lifelong learners, upstanding citizens and men and women of impeccable character.”127  
While he does not specifically mention faith, it certainly goes hand-in-hand with the other 
traits.  Like Casale, the church needs to encourage parents to go deeper by creating a plan 
for ways they can take seriously their responsibility to be their children’s first teacher and 
role model by creating a culture of learning about faith at home.  As McEvoy also 
reminds us, “Family is the most powerful institution in promoting faith in youth.”128   
In the context of this project, one could add “to be a person of faith who follows 
Jesus as a disciple, and does so as an active, participating member of a church community” 
to Casale’s list of parent responsibilities to model and teach.  Parents might keep this 
vision in mind, when issues arise with their son or daughter, by asking themselves if the 
action contributes to the child’s ability to become a healthy, lifelong learner, upstanding 
citizen with impeccable character, and a person of faith who follows Jesus as a disciple. 																																																								
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If they desire to raise their children as members of a faith community, parents, 
whose duties already include a multitude of tasks related to their children’s education, 
health, and safety, will find themselves challenged with another possibly daunting 
responsibility as illustrated in this quote from the Catechism of the Catholic Church:  
Education in the faith by the parents should begin in the child’s earliest years. 
This already happens when family members help one another to grow in faith by 
witness of a Christian life in keeping with the Gospel.  Family catechesis precedes, 
accompanies, and enriches other forms of instruction in the faith.  Parents have 
the mission of teaching their children to pray and to discover their vocation as 
children of God.  The parish is the Eucharistic community and the heart of the 
liturgical life of Christian families; it is a privileged place for the catechesis of 
children and parents.129 
 
Pastors and religious educators have not been effective at awakening a desire in parents 
to learn about faith and spirituality or equipping them with the knowledge, skills, and 
confidence to assume this key responsibility.  There is also resistance on the part of many 
parents to participate in religious educational experiences that would help them do so.  
According to McEvoy, “Parents make a grievous error if they are solely depending on the 
institution of the church to spiritually form their children.”130 While the church must 
continue to explore meaningful ways to support parents, especially in the challenging 
early adolescent years of their child’s life, parents are likewise responsible to pursue 
opportunities to learn and participate in their own religious development. 
 Parental involvement in the faith formation of early adolescents is crucial and will 
need to take several forms.  David Briggs in a recent article in Huffington Post cites 																																																								
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sociological research by Christopher Bader and Scott Desmond who found that “children 
of parents who believe that religion is very important and display their commitment by 
attending services are most likely to transmit religiosity to their children.”131  Parents can 
be effective models, by demonstrating that faith formation is a life-long process, and by 
attending adult and/or intergenerational workshops, classes, and retreats.  They can 
become well informed as to the developmental needs of kids at this stage and how they 
can support healthy growth.  The parish can help with this by offering informational 
sessions to alert parents as to what they might expect in their child’s behavior as these 
changes occur.  Local parenting experts can be made available to offer helpful 
information, not only on the faith dimension of parenting, but the whole range of 
parent/child relationships at this stage of life. 
Involving Young People in the Church and its Faith Formation 
 For several generations, the well-intentioned but shortsighted practice of the 
Catholic Church has been to encourage parents to turn their child over to the “experts” to 
be formed in the faith.  In 2015, the Florida Conference of Catholic Bishops in 
collaboration with the Conrad N. Hilton Foundation began a statewide network of 
Catholic school advocates called the Rising Tide Initiative,132 whose purpose is to grow 
Catholic schools and make them accessible to all.  According to the initiative, “5.2 																																																								
131 David Briggs, “The No.1 Reason Teens Keeps the Faith as Young Adults,” Huffington 
Post, accessed January 23, 2019, www://huffingtonpost.com/david-briggs/the-no-1-
resaon-teens-keep_b_6067838.html. 
 
132 Rising Tide Initiative, “History of Catholic Schools in U.S.,” accessed December 18, 
2018, https://flrisingtide.com/our-mission/catholic-education/history-catholic-schools-us/. 	
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million students attended 13,000 Catholic schools nationwide in their heyday in the 
1960’s.”133  With Catholic Schools as the primary model for forming young Catholics, 
most parishes begin programs for infants and toddlers for the purpose of keeping young 
children out of Sunday worship.  Many presiders and parishioners at Sunday liturgy 
prefer “quiet” to the busy chatter and movement of little ones.  Parents were encouraged 
to send their children to Catholic Schools or at least enroll them in religious education 
programs or what used to be known as CCD (Confraternity of Christian Doctrine) classes, 
which were usually offered on a Saturday or Sunday morning.   
Although Catholic schools were once thought of as the preferred model for the 
faith formation of Catholic children, a significant change took place when the “Catholic 
school population had declined to 1.9 million students in 6,500 schools nationwide by 
2015. ”134  Today, the average per pupil cost of tuition in Catholic elementary schools is 
just under $6000.  In a research blog titled 1964 for the Center for Applied Research in 
the Apostolate (CARA) at Georgetown University, the Editor Mark Gray talks about 
whether or not Catholic schools mattered.  According to Gray, quality religious education 
is still the number one reason that most parents send their children to Catholic schools, 
with the second being a safe environment.  Quality academic instruction ranks third.135  																																																								
133 Rising Tide Initiative, “History of Catholic Schools in U.S.,” accessed December 18, 
2018, https://flrisingtide.com/our-mission/catholic-education/history-catholic-schools-us/. 
 
134 Ibid. 
 
135 Mark M. Gray, “Do Catholic Schools Matter?” Center for Applied Research in the 
Apostolate, accessed November 20, 2018, http://nineteensixty-
four.blogspot.com/2014/06/do-catholic-schools-matter.html. 
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Parents cite tuition cost as their biggest problem for not enrolling their children.  Today, 
there is no guarantee that Catholic school attendance will produce Catholic adults.  Only 
23% of the Millennial Generation (born 1982 or later) has attended a Catholic primary 
school and, of those, only 34% attend Mass weekly.136  
When Catholic parents opt to send their children to a public, charter, magnet, or 
specialty school, faith formation becomes an extracurricular activity, and must compete 
with music, sports, theatre, clubs, cheerleading, and others for space in the family’s 
schedule. This not only curtails the time children are exposed to a faith-oriented 
curriculum, but also compartmentalizes faith as if it were a separate, and relatively minor, 
component of life.  Simply “teaching religion” once a week, especially when catechists 
have little background or training, only reinforces the sense that faith formation is a 
relatively minor and optional pursuit.  In this kind of situation, the role of parents and the 
church’s support for it becomes even more essential in order to provide a comprehensive 
faith formation and support system for early adolescents. 
In the Catholic experience, the sacraments serve as rites of passage and also as 
goals or “carrots” to be dangled in front of parents to keep them enrolled in programs and 
their children attending.  Often there are additional requirements such as attendance at 
retreats or special classes for parents to assist in preparing their children for the 
sacraments of Reconciliation and First Holy Communion (usually in grade two or three) 
and Confirmation (often in middle or high school, though this varies widely across the 
U.S.).  Consequently, faith formation becomes less of a priority by serving mainly as a 																																																								
136 Gray, “Do Catholic Schools Matter?”  
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requirement for admission to these major milestone celebrations after which parents opt 
out of weekly classes.   
Bruce McEvoy provides several constructive insights as to how the formation of 
young people in a Christian faith as a way of life could be better.  He insists: 
The journey of spiritual formation must be holistic in its approach. Ministry to 
middle schoolers must not be separate from the church community, but that young 
adolescents and their parents should be ministered to together.  Adolescents and 
those of other generations will have shared experiences within the Body of Christ. 
A holistic approach means that students apply the redemptive work of Christ to all 
dimensions of life, including home, school, community, church, and 
friendships.137 
 
 As alluded to earlier, the church can do a great deal to support parents in their role 
in the faith formation of their children.   It would be wise to establish this supportive 
relationship well before the stage of early adolescence arrives.   From the beginning of 
the child’s life, the church can become a constant and supportive presence as parents 
grow into the parenting role and their children grow in faith.   
 Baptism is a perfect opportunity for the Church to establish a supportive place in 
the lives of parents.  As classes help parents to understand the purpose and effects of 
Baptism, the church might initiate a pattern of regular contact with parents.  In the course 
of this communication, a church that offers the Catechesis of the Good Shepherd138 could 
invite parents to participate in catechist formation for the program, which will offer them 
significant insights into the spiritual life of their child, while renewing their own faith. 
																																																								
137 McEvoy, A Strategy and Model for Early Adolescent Ministry, 28. 
 
138 Association of Catechesis of the Good Shepherd USA, accessed February 3, 2019, 
https://www.cgsusa.org. 
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 The preparation for First Eucharist is another significant moment for contact with 
parents, not to impose requirements on them for the sake of doing so, but rather to 
support them.  One vital need is for parents themselves to have opportunities to access 
additional education and discussion for their own growth in understanding of the Church 
and her teaching, and also to learn how they might best articulate the faith in 
conversations with their child. 
 Keeping parents connected with the parish community after First Eucharist can be 
a challenge.  As extracurricular activities intensify for children moving into adolescence, 
the church needs to maintain an ongoing presence in the lives of families by offering 
options that work within the families’ own complex daily schedule.  This might include 
intergenerational faith formation events, online resources curated by the faith formation 
staff, and summer activities like Vacation Bible School and other creative camp 
experiences. 
Encouraging Relationships with Trusted Adults 
Another way parents to call upon to support their early adolescent’s development 
is to encourage their child to develop relationships with trusted adults who are not within 
the immediate family.  John Roberto reports on research conducted by Scales, Benson, 
and Roehlkepartain: 
There is clear evidence that young people benefit from multiple, sustained 
relationships outside their immediate family.  For example, Search Institute 
research has found that the more adults a young person reports that he or she can 
turn to, the better off that young person is.139   																																																								
139 John Roberto, “Best Practices in Intergenerational Faith Formation,” Lifelong Faith 
Journal (Fall/Winter 2007): 7, quoting Peter Scales, Peter Benson, and Eugene  
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Parents must be cautious and vigilant in terms of monitoring their child’s relationships 
with other adults at a time where there is significant risk involved.  At the same time 
early adolescence is a phase in which young people desire to form individual 
relationships with adults of their own choosing, rather than relating only with the adult 
friends of their mom or dad.  Parents, who are eager to find more time to relate with their 
young adolescent child may still need to make room for their child to develop healthy 
relationships with other adults.   
 One approach to helping young adolescents cultivate relationships within the faith 
community is called Faith Webbing.140 A married couple involved in youth ministry 
since the early 80’s developed the process.   
Its premise is to intentionally identify relationship voids in young people’ lives 
and then fill those voids with church members of all ages.  A young person is then 
surrounded by numerous faith walks that they can emulate.  Nothing is accidental.  
Relationships are prayerfully, purposefully, and intentionally sought, built, and 
sustained.”141 
 
Today many families no longer live near grandparents (or they may be deceased). Some 
young people are missing relationships with young adults or married couples with young 
children.  To prayerfully and thoughtfully match young adolescents with individuals in 
the parish who might share a common interest in a ministry, area of service, or hobby will 
help them fill in the missing spaces in their faith web.  This process helps not only the 
young person, but provides support for his or her parents and a meaningful relationship 																																																								
140 Gary and Laurie Pecuch, Faith Webbing:  Wrapping Children and Youth in a Web of 
Faith (Maitland, Fl: Xulon Press, 2013). 
 
141 Pecuch, Faith Webbing, 3-4.	
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for those who volunteer.  As a result of this unique, thoughtful approach, young 
adolescents might have several adults of different ages and stages that have a faith 
connection with them.  
Parents might also choose to serve as volunteer catechists in the church’s program 
for early adolescents.  In this situation, wise parents will see themselves as adults with 
whom some of the young teens might like to form an appropriate relationship in the 
course of this ministry.  This by no means advocates relationships between adults and 
young adolescents that extend beyond the boundaries of the ministry setting itself.  
However, when young adolescents can come to church on a Sunday and, in the course of 
the worship experience, recognize two or three adults whose names they know and who 
recognize them, the individual’s sense of belonging in the community deepens 
substantially. 
Conclusion 
 An introductory session to explain the middle school faith formation program will 
offer parents and catechists an opportunity for a lively discussion of how the program 
supports their child’s growth in this challenging period, as well as how parents can be 
involved.  Such an introduction would include a review of adolescent development and 
how the program uses this period of rapid growth and change as the basis for an effective 
and interactive curriculum.   If such efforts achieve even moderate success, the critical 
relationship between church, parents, and young people will be underway rather than 
languishing in need of a complete restart. 
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 Chapter 5 will describe a methodology for early adolescent faith formation that 
provides opportunities for parents to be actively engaged with their children. In particular, 
this methodology addresses the “three mysteries” that can become difficult for parents to 
discuss with their early adolescent children:  faith, sexuality, and death.  Once early 
adolescents develop the ability to think abstractly, these three topics in particular raise all 
kinds of questions that both children and parents have a difficult time discussing.  To 
equip parents for such conversations is a profound gift to them and their children.  When 
a parent is not available, another parent figure can perform this role, such as a 
grandparent, aunt or uncle, or some other significant adult.  Parents may be able to invite 
the other adult to attend in their place, which would be helpful in many family situations.  
Other family circumstances may require the church to work with the family or young 
adolescent to provide an adult mentor to accompany the young person in this faith 
journey. 
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Chapter Five 
Recruiting and Training Volunteers 
 
Well-formed volunteers are essential to the success of middle school faith 
formation programs.  Inviting the right people, training them and providing effective 
resources and support throughout each program year are all essential, not only to support 
the success of the program but to support the growth of early adolescents as they find 
their place within the community of faith. 
Theology of Volunteers 
In a Stewardship model, volunteers exemplify the gifts that the Holy Spirit has 
placed within the community.  The discovery, recognition and cultivation of these gifts 
are a responsibility shared by the individual members of the community and those in 
positions of leadership, including ministry with young adolescents.  Both the New 
Testament and the document on stewardship from the U.S. Catholic Bishops affirm this: 
We are all stewards of the Church.  As ‘to each individual the manifestation of the 
Spirit is given for some benefit’ (1 Cor 12:7), so stewardship in an ecclesial 
setting means cherishing and fostering the gifts of all, while using one’s own gifts 
to serve the community of faith.142 
 
The way that church communities care for financial resources offers a useful 
illustration.  The people of the church entrust their financial contributions to the care of 
church leadership, and expect good stewardship and excellent accountability.  Yet the 
value of the gifts of the members themselves may be far greater than the money the 																																																								
142 United States Conference of Catholic Bishops, Stewardship:  A Disciple’s Response 
(Washington, DC: USCCB, 2002), 31. 
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church has.  Assisting members of the faith community in recognizing their gifts 
(charisms) is an important part of stewardship.  Once their gifts have been identified, they 
can be matched with the specific needs of the parish, the community, and the world. 
Called & Gifted from the Catherine of Siena Institute, Strengths Finder from Gallup, and 
Spiritual Gifts Discovery from Group are just three of the programs available for parish 
leaders to support parishioners in identifying their spiritual gifts.143 Ministry leaders have 
the opportunity to teach people about stewardship and to invite people to serve the church 
in valuable and lasting ways.  Each member is encouraged to accept responsibility for 
needed programs and services by giving generously of their time, talent and treasure.144 
The faith formation of young people is an essential part of the mission of the 
Church.  As members of the Church, volunteers are called and given the necessary 
preparation and support to participate meaningfully in this mission.  Thus, the purpose of 
volunteer involvement is not simply to help the director of faith formation or youth 
minister; rather the staff’s role is to support the volunteers as they accept responsibility 
for stewardship and share their gifts with young people as God’s co-workers: 
If Christians understand it [stewardship] and strive to live it to the full, they grasp 
the fact that they are no less than ‘God’s co-workers’ (1 Cor 3:9), with their own 
particular share in his creative, redemptive, and sanctifying work.145 																																																								
143 Catherine of Siena Institute, “Spiritual Gifts Inventory,” accessed January 6, 2019, 
https;//www.siena.org/, Tom Rath,  Strengths Finder (New York: Gallup Press, 2007), 
and Group, “Spiritual Gifts Discovery,” accessed January 6, 2019, https:// 
www.group.com/category/ministry-resources/volunteer-management/spiritual-gifts-
discovery.do. 
 
144 United States Conference of Catholic Bishops (USCCB), Stewardship:  A Disciple’s 
Response (Washington, DC: USCCB, 2002), 32. 
 
145 USCCB, Stewardship, 40.	
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Volunteer Management 
Managing volunteers is one of the most challenging responsibilities for those who 
minister in a church setting.  Rather than take the time to think through the skills required 
for a particular task, the amount of time needed, or the type of person who would work 
best in the situation, those responsible for programs often accept the first person that 
offers to help.  If stewardship of volunteers is the goal, ministry leaders need to learn a 
way to manage this precious resource. 
In the Diocese of Phoenix, the late Joe Velazquez developed Survival School, a 
training program designed to help those in church leadership positions to become healthy, 
effective, collaborative ministers.  In 2006, the Franciscan Renewal Center in Scottsdale, 
Arizona became the new home for Survival School and gave it a new name: Leadership 
Skills Seminar.146  Combining original material developed by Velazquez with various 
other sources, the Leadership Skills Seminar encourages participants to look honestly at 
how they interact with others in their ministry setting.  The importance of developing 
healthy people skills for those working in churches is covered in the various sessions, 
which include principle-centered leadership, team building, managerial dynamics, power 
and influence, and conflict management.  Velazquez understood the importance of self-
knowledge and reflection and provided participants with insights about their various 
styles using instruments developed by the late Norman Shawchuck, a former teacher and 
consultant at Vanguard University of Southern California and President of Shawchuck & 																																																								
146 The Franciscan Renewal Center, assessed December 12, 2018, 
https://thecasa.org/center-for-leadership-wellness/.  	
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Associates.  The resources included Leadership Styles Survey and Conflict Styles 
Survey.147 A more recent instrument Style Matters: The Kraybill Conflict Style 
Inventory148 was introduced in the Conflict Transformation for Ministry course taught by 
Thomas Porter and Judith Oleson in the spring of 2018.  The inventory gives practical 
help for understanding and dealing with differences.  These surveys help participants to 
identify how they manage conflict and how it changes in high stress situations.   
During the 5-day Leadership Skills Seminar the leaders give a whole day to 
teaching the practices of recruiting, developing and managing volunteers effectively.   
Beginning with a simulation, the group looks at various factors such as why people 
volunteer, the needs of volunteers and why volunteers remain committed or lose 
interest.149  Participants take the Self-Directed Search (SDS)150 followed by a discussion 
of the six types identified in the instrument:  Realistic, Investigative, Artistic, Social, 
Enterprising, and Conventional, along with the strengths of each.  Learning about these 
types helps to identify these traits in volunteers and better match them to positions that 
are a good fit for their type.  The rest of the day is spent learning how to write job 
descriptions, recruit, interview, place, train and evaluate volunteers. 																																																								
147 Norman Shawchuck, How to Manage Conflict in the Church (Leith, ND: Spiritual 
Growth Resources, 1996) 13-19.    
 
148 Ron Kraybill, Matters: The Kraybill Conflict Style Inventory accessed February 1, 
2018, https://www.riverhousepress.com/style-matters-inventory, 2009.  
 
149 Survival School Handbook, 2014 (unpublished). 
 
150 John L. Holland, Self-Directed Search Assessment Booklet (Lutz, FL:  Psychological 
Assessment Resources, Inc., 1994). 
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Developing a Volunteer Job Description 
A well thought out, written job description is key to every volunteer position (see 
figure 1).  According to Rich Birch, creator of the podcast unSeminary, “A well crafted 
job description helps your people connect what they are doing with the broader vision of 
the church.”151  It is helpful when ministry leaders identify the qualities and skills needed 
to make a person successful as a volunteer.  Several items should be included in a 
volunteer job description:  
• Name of the position 
• Purpose of the position within the overall organization or ministry 
• Responsibilities 
• Qualifications 
• Training provided  
• Time commitment expected  
• Supervisor 
Identifying specific responsibilities, detailed training, periodic evaluation, and 
supportive supervision in the job description affirms a volunteer’s dignity as a person 
while engaging them in a meaningful pursuit.  Term of service, including number of 
hours per week and duration, is one of the final aspects of the job description.  
Gratitude for the volunteers’ willingness to serve is always appropriate and 
necessary.   Matching their gifts with a ministry for which they are suited demonstrates 																																																								
151 Rich Birch,  “Nine Lessons on Effective Church Job Descriptions” Unseminary, 
accessed January 23, 2019, https://unseminary.com/9-lessons-on-effective-church-job-
descriptions-59-free-samples/, 2014.   
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Figure 1 
Volunteer Job Description 
 
Title:  Middle School Catechist 
 
Introduction (Purpose): (gives a summary of why this job is necessary) 
 
Responsibilities: (a list of all the things this person is expected to do) 
•  
•  
•  
•  
 
Qualifications: (what does this person need to have in terms of skills and education to 
do this job) 
•  
•  
•  
 
Training Provided:   
 
Time Commitment: 
 
Reports to: 
Evaluation: 
 
Benefits: (what will the person doing this job be rewarded with?) 
•  
•  
•  
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good stewardship and shows a profound respect for people’s talent.  There are times 
when the match is not a good fit and actually needs to be addressed.  Ministry leaders 
tend to dread this and avoid it at all cost not wanting to hurt or offend the individual, but 
accommodating a person in a volunteer capacity who is not able to perform the task or 
has personal issues that get in the way of working with others can be detrimental to 
ministry.  It is better to address the issue kindly and honestly and evaluate if there is 
another volunteer placement that might be better suited. 
Recruiting Volunteers 
Once a volunteer job description has been developed, the ministry leader can 
begin recruiting.  This is an important step in the process.  For success in recruiting for 
each job description, it is helpful to have a profile in mind that describes the type of 
person who might best fulfill the task.  Recruiting is about finding the person with the 
skills who has the best chance to be successful as a member of the team. 
An approach that has proven somewhat effective is to make an announcement at 
all the Masses including such things as:  this volunteer position requires approximately 
two to three hours per week and involves being a member of a team, leading a small 
group, and teaching a class once every four to five weeks.   Those who would like to 
know more about the program or may be interested are invited to speak to the program 
coordinator after Mass to discuss it further.  This provides an opportunity for pre-
screening before any commitments are made. 
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An even better approach is a one-on-one invitation that has been carefully planned 
so as to maximize its impact.  Below is a successful method for developing a recruiting 
profile involving young adolescents. 
(1) Developing a Recruiting Profile 
This is a helpful tool developed for discerning the needs and hopes of the young 
people and the gifts of volunteers, involving the youth themselves.  Those who have 
used this approach have had good results.  All that is needed are some large sheets of 
newsprint, magic markers, a package of 5x7 white index cards, and a roll of masking 
tape. 
• In the spring of the year, choose a convenient time and place for a meeting 
with a group of 15-25 middle schoolers.   
• When they arrive, divide them into small groups of four or five with a 
facilitator for each small group.  
• Invite the young adolescents to think about adults in their life that they enjoy 
being around.  It could be a teacher at school, someone at church, or a 
neighbor.  What qualities do those adults have that you like or admire?  As 
they brainstorm, someone should write their answers on the sheet of newsprint. 
• Now invite them to rank the qualities they have written down in order of 
importance with one being the highest and 10 being the lowest.   
• Next have them write their top five qualities on 5x7 cards – one per card, large 
enough to be seen by everyone.   
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• Collect and shuffle the cards.  Then put 10-12 cards up on the wall or white 
board randomly with a piece of rolled tape on the back.  Ask the young 
adolescents if they see any similarities among the cards.  If they do, group 
those cards and move them together in a little grouping.   
• Add five to six more cards to the wall and again ask if there are any that are 
connected or similar.  Again move them into groupings.  Plan to end up with 
less than four or more than eight groups.  Once all the cards are up, and they 
are in about 4-6 groupings, arrange each group into a column.  There will be 
4-8 columns, about 6”-8” apart.  Looking at one column at a time, ask the 
young adolescents:  “What is this group about?  What is similar about this 
group of cards?”  This brief discussion will yield a name for the column. 
Write the name on a blank card and place it at the top of the column.   
• Once all the groups are named, review them one-by-one and ask if they are 
satisfied with the grouping and if the name still fits the column.   
• Lastly asked if they can think of a parent, young adult, adult, or older adult in 
the parish who fits that list of qualities.  Ask them what about that person 
brought them to mind.  Does the person have a particular quality that they 
have named? 
• Take notes (or ask one of the other adults to take them).  Write down the 
names (and the person who said the name so you can get contact information 
later).  This becomes the recruiting list.  
• When contacting each person, describe the process: 
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Ø Recently a group of middle school kids came together to develop a profile 
for volunteers.  When they were asked to name and describe qualities that 
they thought were important for volunteers in the faith formation program, 
here is the list they developed:  [Offer a summary list.] 
Ø When asked if they could think of someone with these qualities…your 
name came up 
• Ask the individual if they would be willing to give some thought and prayer to 
volunteering on the team for next year? 
• Offer to send the person the Volunteer Job Description and decide on a time to 
talk again preferably in person or by phone. 
• Drop these individuals a note with the job description and follow up at the 
agreed upon time.  If they say yes, either go through the interview questions 
then, or set up another time to do the interview. 
(2) Interviewing   
A one-on-one interview is an effective way to get to know potential volunteers.  
Through an interview, one can discover their motivation for teaching, discern their 
own maturity in faith, and uncover areas in which they desire to grow spiritually.  The 
interview also helps both parties to determine if there is a good match between the job 
description and the qualities and skills this person brings to the position.  Here are 
some questions that might be helpful with this process.  Choose those that seem most 
helpful in your search: 
• Tell me about yourself…  your family…  
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• Did you grow up in this area or did you move here from somewhere else? 
• Do you work or volunteer outside the home?  If yes, what kind of jobs have 
you done?  What skills have you developed? 
• What draws you to working with this age group (early adolescents)? 
• What would you say is your greatest strength?  How does it help you as a 
volunteer?  What would you identify as your limitations?  How might you 
work with a team of people with different strengths and limits? 
• What do you like to do during your spare time?  (hobbies) 
• What kind of people do you enjoy working with?   
• What has been your most rewarding volunteer experience? 
• How do you like to be recognized or appreciated as a volunteer? 
• Have you ever taught before? 
• How long have you been a member of this parish?  How often do you attend 
Mass? 
• What kinds of things have you done in the last five years to grow in your 
faith? 
• Tell me about an experience in your own life where you had a profound sense 
of God’s presence…  what was that like for you? 
• What kinds of spiritual practices are most important to you? 
• Do you have any questions or concerns you would like me to address? 
Once the interview is complete, talk about the job description and discuss the 
qualities and skills the position requires.  The candidate should be encouraged to spend 
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some time praying and discerning if this a good fit for them.  After a few days of 
consideration, make contact again.  For those who accept the invitation, send a note of 
congratulation and welcome.  Invite all the members of the new team to a celebratory 
gathering where they can get acquainted with other leaders and volunteers.  It could be as 
simple as coffee and donuts after Mass or more involved such as a evening meal.  
Training Volunteers 
Providing volunteers with quality, well-planned training is a significant 
responsibility of ministry leaders.  Once the interview has helped to determine the 
abilities the volunteers already possesses, training can help provide knowledge and skills 
that are needed for a particular ministry.  Those who oversee programs need to become 
comfortable with requiring volunteers to participate in training just like other professional 
organizations do.  This upholds the dignity of the volunteer and the program, as well as 
those it serves. 
As an example, Mayo Clinic in Scottsdale, volunteers assist professional staff by 
caring for the well being, comfort, and security of patients, and are prepared to serve in 
the following way:  
• Participate in an interview 
• Attend a general orientation 
• Complete one-on-one training in your assigned service area152 
 
																																																								
152 Volunteering at Mayo Clinic in Arizona, accessed February 18, 2019, 
https://www.mayoclinic.org/about-mayo-clinic/volunteers/arizona/training-requirements. 	
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In the Duet organization in Phoenix, volunteers help homebound senior adults by 
providing shopping, computer, visitation, and home maintenance assistance, and must 
meet the following requirements:   
• Attend a 2 ½ hour orientation 
• Qualify for a Level 1 Fingerprint Clearance.153 
 
Each person who agrees to work with early adolescents would benefit from an 
overview of the developmental needs of this age group, an orientation to the program, 
and their role in it.  The Catholic Church also requires that each person who works with 
children and adolescents must go through safe environment training and a background 
check following the requirements of the diocese.   
Several elements are important in volunteer training.  The first is building 
community among the volunteers.  This helps model the importance of relationships and 
working together as a team.  Ideally the training sessions will include a meal and a 
getting acquainted activity. The goal is for the teaching team to become a small 
community of faith. 
The second is encouraging volunteers to grow in their own spiritual life and to 
deepen their relationship with God.  During the training, the leader can provide a list of 
adult faith formation opportunities available in the parish or diocese and encourage 
people to participate in a class, workshop or retreat that will foster their own spiritual 
growth.  Leaders might provide each volunteer with a copy of the Catechism of the 
																																																								
153 Duet Volunteer Opportunities, accessed February 18, 2019, 
https://duetaz.org/volunteer/. 
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Catholic Church to use as a reference when they prepare to teach.  It also gives them a 
resource to refer to when kids have questions.   
The third is communicating the role of volunteers in building relationship among 
the early adolescents. The Search Institute has identified five essential elements that 
cultivate relationships that have a formidable impact in early adolescents’ lives 
(summarized and paraphrased below): 
1. Express Care by showing them that they matter.  Be dependable and trustworthy, 
listen to them, believe in them, enjoy being with them, and praise them for their 
efforts and achievements. 
2. Challenge Growth by pushing them to keep getting better.  Expect them to do 
their best, encourage them to stretch themselves, hold them accountable for their 
actions, and help them learn from their mistakes. 
3. Provide Support by helping them complete tasks and achieve goals.  Guide them 
through challenging situations, empower them to take charge of their lives, 
advocate for them, and set boundaries that keep them on track. 
4. Share Power by treating them with respect and giving them a voice.  Take them 
seriously, include them in decisions that affect them, collaborate, and let them 
take leadership when appropriate. 
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5. Expand Possibilities by connecting them with people and places that broaden their 
world.  Inspire them to see possibilities, broaden their horizons, connect them 
with people who will help them grow. 154 
 
Conclusion  
 Volunteers are the backbone of ministry with early adolescents.  They must be 
interviewed, selected, and invited after thoughtful preparation and prayerful discernment. 
While most leaders feel desperate for volunteers and are willing to take any warm body 
that comes forward, begging people to help is not the model of stewardship that provides 
for long-term effectiveness.  The Holy Spirit provides the community with the gifts it 
needs to minister to those entrusted to its care.  The role of those in leadership is to help 
people discover those gifts and use them for the building up of the Body of Christ.  
Involving young adolescents in developing a profile draws from their wisdom, maximizes 
their ownership of the program, and helps them to perceive that you have their best 
interest at heart.   
 Every person in ministry leadership needs to assess and improve how they work 
with and manage volunteers.  They must remember that the volunteers are not present to 
“help” them do their ministry, but rather ministry leaders are there to call forth, manage 
and celebrate the gifts present in volunteers and the community at large.  The article “4 
																																																								
154 “Developmental Relationships Framework,” Search Institute, accessed February 2, 
2019, https://www.search-institute.org/developmental-relationships/developmental-
relationships-framework/. 
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Tips for Managing Church Volunteers” mentions four simple basics when it comes to 
creating an infrastructure that is simple and easy to remember: 
1. Communicate Clear Expectations 
 
2. Provide Tools and Training to Perform Job Tasks 
 
3. Recognize Volunteer Contributions 
 
4. Celebrate Success155 
 
The principal take-away in all this is that recruiting and training volunteers is not 
something to take lightly if our work with young adolescents is to be effective.  Both 
recruiting and training are important to the overall effort to minister with this age group 
in a way that meets their developmental needs and provides a foundation for lifelong 
discipleship.  
  
 
  
																																																								
155 “4 Tips for Managing Church Volunteers,” Smart Church Management, accessed 
January 22, 2019, https://smart churchmanagement.com/managing-church-volunteers/.   
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Chapter Six:   
Programming for Early Adolescents 
 
Early adolescence is a time of challenge and opportunity.  The challenges are 
obvious, and have already been addressed above.  The opportunities are many, including 
the emerging desire to form new relationships outside the family unit, the desire to find 
one’s own place in the community, and the strong focus of the individual on the rapid 
changes taking place in body, mind, and spirit.   
All of this calls for a creative approach to faith formation for early adolescents 
that is not borrowed or adapted from some other stage of life, but rather reflects on age-
related essentials as the basis for a curriculum that provides important doctrinal content in 
the context of developmental needs that can be overwhelming.  Heightened self-
awareness (along with its more inhibiting companion, self-consciousness), emerging 
conceptual capacity, a hunger for meaning, and a desire to fit in and belong, all offer a 
road map for faith formation that can help early adolescents navigate an intimidating 
transitional period in life. 
Based on all of the above insights and information, the Crossover program 
provides practical methods that help young adolescents make the transition from 
childhood to adolescence and beyond. This chapter illustrates, in concrete terms, how 
Crossover addresses the developmental needs of early adolescents, while inviting them to 
explore religious and spiritual content along with the communal nature of the Church as 
the People of God. 
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Engaging Middle Schoolers in Faith Formation  
Engaging early adolescents in faith formation is not an easy task.  Having already 
spent a full day in school, the thought of extending it one day a week by 60-90 minutes 
for a religious education class is often met with less than enthusiasm.  Looking to 
educational methods for effective ways to engage kids in a flexible, active learning 
environment can assist in creating weekly experiences they enjoy and looked forward to.  
Rather than choose one educational method over another, it makes more sense to try and 
use a variety of carefully chosen techniques.  One of the complaints by the young 
adolescents is the repetitiveness of activities week after week.  The goal of this program 
is to change things up by using role-plays, games, worksheets, working together on teams, 
peer presentations, videos, prayer experiences, small group discussions, guest speakers 
field trips and other creative teaching and mentorship methods. 
In the 1980’s, with the support of the Lilly Endowment, the Center for Early 
Adolescence at the University of North Carolina at Chapel Hill focused their research on 
finding and detailing effective programs for early adolescents.  The team working on the 
project determined criteria for evaluating the effectiveness of various programs for this 
age group.  Leah M. Lefstein and Joan Lipsitz summarized the needs of early adolescents 
in their writing for the Center.156  While other researches have tried to find ways to 
capture the variability and diversity of physical, intellectual, and emotional growth of this 
age group, those summarized by Lefstein and Lipsitz are still useful for creating and 																																																								
156 Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 
2nd ed. (Carrboro, NC: University of North Carolina Press, 1986).  	
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evaluating the effectiveness of the weekly sessions for early adolescents’ faith formation. 
Search Institute, National Middle School Associate, the Carnegie Council on Adolescent 
Development, and The Aspen Institute have identified similar factors.157  While Lefstein 
and Lipsitz’s work was done almost 40 years ago, these seven factors are still relevant, 
down-to-earth, and simple enough for volunteers to use to evaluate the weekly sessions. 
[titles theirs; explanations mine]: 
1. Physical Activity – Young people need time to stretch and move, properly spaced 
with thinking, writing, reading, and other forms of reflection. 
2. Self-Definition – They need to explore their enlarging world by interacting with 
peers and adults to learn more about themselves and what it means to be a 
participating member of society.   They can also do this by thinking about what it 
means to become an adult and belong to a particular culture or ethnic group. 
3. Creative Expression – Early adolescents will creatively express themselves if they 
are exposed to the arts.  By exploring thoughts feelings, interests and abilities, 
through music, drama, art, dance, prayer and worship, young teens can begin to 
understand and accept themselves.   
4. Structure and Clear Limits – Our society has rules, and middle schoolers 
generally want to know what is expected of them in a world of conflicting 
																																																								
157 Search Institute, https://www.search-institute.org/, Association for Middle Level 
Education, https://www.amle.org/, Carnegie Council on Adolescent Development, 
Turning Points:  Preparing Youth for the 21st Century, https://www.carnegie.org/, and 
The Aspen Institute, accessed January 12, 2019, https://www.aspeninstitute.org/blog-
posts/a-toast-to-americas-young-people/. 
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demands even when they resist structure.  At this stage they are able to participate 
in creating rules and limits for themselves. 
5. Meaningful Participation – Inviting young adolescents to participate in the 
planning of some activities is itself a way to address this need. As they develop 
and mature, they need opportunities to use the talents they have discovered in 
themselves.  With adult guidance young adolescents can make meaningful 
contributions to their own formation and to the welfare of their community.  
6. Competence and Achievement – young people have a need for feedback that 
helps them to know how they are doing in a given situation.  Like adults, they 
want to discover what their skills and talents are and what they do well. 
7. Positive Social Interaction with Peers and Adults – provides a source of feedback, 
guidance and encouragement.  The interaction needs to be both highly structured 
and positive in order for it to contribute to a positive self-image.158 
While most individual sessions cannot meet all these developmental needs at one 
time, each session can focus on a few of them, so that all needs are given sufficient 
attention over the course of a formational year.  Using the Weekly Plan Sheet (See Figure 
2) and the evaluation form on the back (See Figure 3), volunteers can plan for and assess 
the degree of attention given to each of these developmental needs weekly and assist the 
coordinator in keeping content relevant and attentive to the needs of young adolescents.
																																																								
158 Lefstein and Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 5-7. 
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Figure 2 
Crossover Weekly Plan Sheet 
Cycle ______, Plan ______ 
Date of Lesson: 
Title of Lesson 
Goal (What is it you hope to accomplish?) 
 
Small Group Time:  (15 minutes) 
• How's the week, what's been happening? 
• Review take-home from last week 
• Gospel focus question: 
 
Session Outline: (How will the lesson unfold  
                                  step by step?) 
 
•  
 
•  
 
•  
 
•  
 
•  
 
 
Conclusion:  (How will the lesson end and tie into next weeks topic?) 
Materials, Supplies, equipment 
needed: 
• 
•  
•  
•  
  
WHAT	DO	YOU	WANT	THE	
PARTICIPANTS	TO	REMEMBER	
WHEN	THEY	LEAVE	CLASS?	
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Figure 3 
Evaluation of Weekly Plan 
Which early adolescent developmental needs* were addressed in tonight's session? 
✔  Check List Comments 
 Physical Activity  
 Self-Definition  
 Creative Expression  
 Structure & Clear Limits  
 Meaningful Participation  
 Competence & Achievement  
 Positive Social Interaction  
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
What approaches did you use to review and emphasize major points? 
 
 
What worked best in the session? 
 
 
What didn't work well in the session? 
 
 
What changes would you make in this session if you could teach it over? 
 
 
* Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young 
Adolescents, 2nd ed. (Carrboro, NC: University of North Carolina Press, 1986). 
	 101 
Promoting Healthy Relationships with Adults 
Because relationships are key, the ratio of volunteer facilitators to young 
adolescents and the structure of their interaction are important.  Jackson and Davis stress 
the importance of relationships in their follow up to the original Turning Points research 
by Carnegie Council on Adolescent Development.  “Middle School Educators have long 
recognized an essential truth about children’s learning:  relationships matter.”159   To give 
young adolescents the best chance of connecting with an adult they enjoy interacting with 
it is better to have more adults involved.  Rather than have one teacher with 12-20 early 
adolescents in a classroom, the program assembles a team of young adults, adults, and 
parents (one for every five participants).  Each team member becomes a small group 
leader while working collaboratively as a team with about 25-30 young adolescents in a 
multi-purpose space. Each team member acts as the lead-teacher for the large group every 
4-6 weeks.  The rest of the time they serve as a small group leader/facilitator.  
Creating a Program That Meets Developmental Needs 
 As for the program itself, the leader will ideally select materials and activities that 
connect developmental needs with religious experience, thus providing help to young 
adolescents as they seek to integrate faith with daily life.  
The distinctive developmental characteristics of young adolescents provide the 
foundation for selecting learning and teaching strategies, as well as choosing 
curriculum topics.  Teaching approaches should capitalize on the skills, abilities, 
and prior knowledge of young adolescents; use (of) multiple intelligences; involve 
																																																								
159 Anthony W. Jackson and Gayle A. Davis, Turning Points 2000 (New York, NY:  
Teachers College Press, 2000), 121. 
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students’ individual learning styles; and recognize the need for regular physical 
movement.160 
 
Variety is the key.  Remaking childhood games like Chutes & Ladders, The Game of Life, 
or Sorry, or TV game shows like Jeopardy, The Match Game or Family Feud is a fun 
way to get them thinking about new topics of interest to their lives.  Using well-made 
videos, especially those made by kids their own age and on topics of concern like self-
image, bullying, family issues etc. is another great way to keep them engaged.  
Worksheets, team building activities, simulations and role plays teach a lot about real life 
issues.  When leaders give deliberate attention to developmental issues and appropriate 
teaching methods, the outcome is likely to be a positive formation experience.   
Crossover Middle School Program 
The Crossover program is not classified by grade level; rather it has two cycles: 
• Cycle A (usually Grade Six) focuses on Relationships with Self, Others and 
Jesus.    
• Cycle B (usually Grade Seven) focuses on Finding my Place in the 
Community.    
This gives parishes the option of running both cycles each year, or if numbers are smaller, 
Cycle A can be run for both grades one year and Cycle B can be used for both grades the 
following year, alternating the cycles.  If the parish uses a regular series of textbooks for 
elementary program through sixth grade, Cycle A can be used for seventh grade and 
Cycle B for eighth.  Many parishes prepare young adolescents for the Sacrament of 
Confirmation in eighth grade.  If parishes prepare for the Celebration of Confirmation in 																																																								
160 Association for Middle Level Education, This We Believe, 22. 
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high school, then a third year of the Crossover program can be created using the forms 
and resources provided.   
 There are samples of the Weekly Plan Sheets for both cycles in Appendixes A and 
B.  They are a product of working with teams of volunteers in several parishes and 
locations throughout the United States.  While these plans address developmental issues 
that are generally familiar, the leader should adapt the specific topics, activities, and 
content to the cultural and economic realities in each community.   Reviewing the plans 
will provide a hands-on example of how the principles contained in the handbook come 
to life in a parish setting and, over time, change the course of early adolescent faith 
formation. 
First Semester 
The first three weeks of both Cycle A and Cycle B are devoted to activities that 
allow the teaching team to interact with the early adolescents and observe how the young 
people relate to each other before forming small groups of five to six kids per facilitator 
for the year.  These small groups become an important aspect of the program all year.  
Each week begins with small group time during which the young adolescents talk about 
their week, and share what’s going on in their families.  They also discuss the gospel that 
was proclaimed at the previous weeks Sunday liturgy.  They include highly structured 
getting acquainted activities, team-building exercises, developing large group guidelines 
and small group norms for the year, and a closing prayer each week.  To review copies of 
the lesson plans for the first four weeks see Appendix A for Cycle A and Appendix B for 
Cycle B.  
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The program addresses the following topics: 
Cycle A 
Getting Acquainted 
Belonging 
Group Building 
Cycle B 
Getting Acquainted 
Belonging 
Group Building 
Relationships Scripture – The Word of God 
Family – Dealing with Parents He spoke to them in parables 
Family – Coping with Siblings/Being 
               an Only Child 
Parables 2 
Family Stresses Parables according to… 
Friends Faith & Creed 
Friendship with Jesus Centering on Jesus 
Agape Celebration Agape Celebration 
 
The last session before Christmas is the Agape Celebration, a very special event 
that includes the celebration of Eucharist at a very large u-shaped table.  Each young 
adolescent receives a formal invitation.  The event is a formal occasion, and they are 
encouraged to dress as they would for a wedding celebration.  The Mass is followed by a 
meal served by the adult teachers/facilitators and ends with a Christmas sing along.  The 
young adolescents who participate are invariably surprised and moved by the fact that 
their adult leaders, catechists, and sometimes even their pastor are serving them for this 
meal.  This, of course, is one of the reasons the event is called “Agape.” Table 3 
illustrates the principle or message behind each of the actions. 
Action Principle/Message 
Mass at table Eucharist as meal of Thanksgiving 
Celebratory meal Culmination of the fall semester  
Dress up You are special and valued 
By Invitation Called by name 
Select where you want to sit Respect for your decisions 
Adult team members mixed in We are all part of this community 
High expectations for behavior You are capable and can be trusted 
Beauty You are beautiful and worth the effort 
Meal served by team members You deserve to be served:  service is humble 
Table	3	
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Christmas Sing-a-long Joyful participation 
 
 As first semester ends with this special celebration, it provides a way to celebrate 
together the growth that has occurred and new relationships that have formed.  The 
Agape Meal also provides an opportunity for the young adolescents to dress up and 
attend a special event on their own, without their parents.  They are encouraged to take 
responsibility for their behavior during the celebration of Eucharist and then graciously 
accept the hospitality offered as the adults who normally lead them during their weekly 
classes serve them. 
Second Semester 
After the concluding Agape meal and the Christmas break, leaders can often 
observe a noticeable and dramatic change in the relationships among the early 
adolescents with each other, within the team of adults, and between the young 
adolescents and adults.  The program continues with the following topics: 
Cycle A Cycle B 
Self-Image Parish 
Feelings Stewardship 
Peer Pressure Ministry 
Bullying Parish Ministries 
Mardi Gras Mardi Gras 
 
The second semester includes a social gathering during the last class before Lent 
begins. This festive evening includes silly games that do not require special athletic talent 
or skill, and place everyone on an equal level.  Participants compete for play money, 
which they may then use to bid on a “Brown Bag Auction” in which all prizes are hidden 
until purchased. The session ends with a “goopy board” at which young adolescents are 
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invited to prepare an outlandish ice cream sundae choosing from a wide selection of 
toppings.  The overall purpose is simply to provide a contrast to the season of Lent with 
its prayer, fasting, and almsgiving. 
Cycle A Cycle B 
Lent Intro to Service 
The Mass Service Project – Off Site 
The Mass-2 Reflection on Service 
The Mass-3 Introduction to Sacraments 
Forgiveness Baptism – Sacrament of Belonging 
Celebrating Reconciliation Confirmation – Accepting the Mission of 
Jesus 
Triduum Eucharist - Sacrament as Sign &Symbol 
Death & Dying Sacraments of Healing 
Death & Dying-2 Sacraments of Vocation 
Evaluation & Celebration Evaluation & Celebration 
 
Parents or significant adults are invited to attend several of these sessions.  In 
Cycle A, parents and early adolescents attend the two sessions on Death and Dying 
together.  In addition there is a four-week unit on Human Sexuality that can replace the 
unit on The Mass or be added at the beginning or end of the program.  Cycle B invites 
parent participation for The Parables According to…, Intro to Service, Service Project 
and Reflection on Service.   
An important part of the Crossover program is ongoing evaluation.  The last 
session of the year begins with a 10-15 minute reflection back on the various topics 
covered during the year.  Students are provided with an evaluation form in their small 
groups followed by some small group sharing.  The last 20-30 minutes is a celebration for 
the whole group with snacks and music. 
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Conclusion 
Those using the Crossover program are free to adapt the various components of 
the lessons to better suit the local situation.  Adapting the program to the realities, 
cultural values, and concerns of each particular context is fundamental.  The program can 
be shaped in a variety of ways to fit unusual or difficult situations such as a tragic death 
or gang violence or major losses due to earthquakes, hurricanes, fires, or floods.  It can be 
modified to fit a special feast day that has particular meaning in a given parish or region 
or a parish mission week.  The lesson plan outline is easy to follow and each lesson 
addresses several of the key developmental issues discussed earlier in this chapter - 
Physical Activity, Self Definition, Creative Expression, Structure and Clear Limits, 
Meaningful Participation, Competence and Achievement, and Positive Social 
Interaction.161  A leader may wish to add other developmental needs to your weekly 
evaluation form such as self-awareness, other-awareness and self-management, and 
emotional competence.  It is wise, of course, to keep a complete file of the lesson plans 
and evaluations for use in planning each succeeding years of the program.   
  
																																																								
161 Lefstein and Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 5-7. 
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Chapter 7 
Ending With a New Beginning 
 
 Today’s young people live in an environment unknown even a single generation 
earlier.  Technology, social media, gun violence and new issues in family life, to name 
but a few, have challenged many to rethink ways to discover meaning in this world.  
What has not changed are the basic and shared human needs, which are particularly 
observable during the middle school years.  The need to belong, discover one’s identity, 
find meaning, experience one’s significant value, and develop relationships have their 
greatest impact on young adolescents as they go through the physical, emotional, and 
intellectual changes associated with puberty.  This is an important stage of development 
that deserves its own distinctive approach to faith formation.  These young people and the 
changes they are experiencing deserve our respect, admiration, and, most of all, our 
mentoring. 
 Too often, we hurry children through stages of development rather than take the 
time each stage needs to be fully experienced.  The approach used in the Crossover 
program affirms early adolescents where they are and invites them to grow along with 
their peers.  It challenges them with questions and helps them name and understand their 
reality.  Crossover supports early adolescents with enough information to take their place 
in the parish community and the greater Church as a whole.  Most important it builds 
lasting relationships across generations. 
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 Some of these relationships have grown into lifelong friendships.  In each case, 
the foundation laid by the Crossover experience has been of visible value over time, and 
some of these former young people are now in their 30s and 40s.  What seems to have 
been particularly influential is the opportunity to interact with a team of adult volunteers, 
who accepted and mentored them through the challenging stage of early adolescence. 
Without violating their privacy, and using pseudonyms, I will share some observations: 
• Chas, now in his mid-30s, is still a committed Catholic, married to Sandra, whose 
faith journey is similar.  They began dating in high school, fell in love, married, 
and had three children.  They are active members of the parish in which they both 
experienced Crossover, and are raising their children as active members as well. 
• Patricia Marie became pregnant as a teen and was determined, despite pressure 
from her parents, to see her pregnancy through and be the mother to her child.  
She raised her son on her own at first, then met and married a wonderful man, and 
together they parented and raised five additional children as well.  She remained 
faithful to her Catholic experience throughout her life and was actively engaged 
as a catechist, funeral luncheon volunteer, and Eucharistic Minister before her 
untimely death from cancer in her late 40’s.   
• Danica never married and did not continue as an active Catholic, but has grown 
into a caring, sensitive, and kind adult with a modest career and a clear sense of 
her own self-worth.  She worships at a non-denominational church with great 
music and lots of service opportunities. 
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• Ronald continues to identify as Catholic, is married, and has a career along with a 
passion for nature and photography.  He has stayed connected and calls to have 
lunch when his work brings him to the Southwest. 
Crossover does not guarantee that every teen will remain Catholic or Christian 
into adulthood.  No approach or program can do that.  It can only affirm early adolescents 
for who and where they are in life.  By doing so, it opens doors to all of the possibilities 
that emerge from a clear sense of self-worth, the support of a caring community of faith, 
and the value of asking challenging and important questions.  Helping young adolescents 
understand the changes they are experiencing, and the feelings associated with those, is 
one of the best things that can be offered to them.  The other thing which is equally 
important, is a chance to form lasting relationships across generations. 
As I conclude, you may ask how can one who is not a parent give meaningful 
advice to those focused on raising their children? The question is valid and unsurprising.  
However, one who has worked with dozens, and even hundreds, of families each year, 
can have a valuable picture to offer.  Recognizing the profound wisdom of loving parents, 
a non-parent can offer a different kind of wisdom, derived from observing and working 
with numerous children and families over a period of time.  Such a person (me in this 
case) can often recognize developmental and relational patterns that are less readily 
apparent in families and friendship circles.  Rather than citing one’s own family as an 
example, a non-parent who cares about the issues of early adolescence can help to 
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construct experiences that build on the observed positive experiences of many families 
over a number of years. 
I close on a note of hope.  Because early adolescent faith formation from a Roman 
Catholic perspective has had so few resources, it has been necessary to look to other faith 
traditions for input.  In addition, the fields of education, spiritual practices, liturgy and 
developmental psychology offer ideas and approaches that are often effective at meeting 
early adolescent needs and making a significant contribution to their faith development.  
This handbook is an attempt to draw many of these sources together.  It thus describes 
early adolescent development, the significant role of parents, the importance of 
intergenerational relationships, the impact of recruiting and training volunteers, and 
programing for young adolescents.  May it help readers to understand early adolescents in 
a new way – as unique individuals in a unique stage of life.  May readers find here a new 
perspective that de-mystifies the lives of early adolescents and enables them to make new 
connections for them and with them.
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Appendix A 
 
 
Cycle A Weekly Plan Sheets Weeks 1-4 
 
The first three weeks of Cycle A and B are similar, as they share the same 
essential function: to build a sense of identity, community, and acceptance among the 
young adolescents, and to offer the team opportunities to observe both the individuals and 
the relationship dynamics among them.  At the conclusion of the third session, team 
members will know the students by name and will be in a position to assign them to their 
small groups for the year.  The fourth session introduces the content for the Cycle A.   
Because the student/volunteer populations shift somewhat from year to year and 
students change rapidly as they grow in this stage of life, each cycle has its own set of 
introductory sessions that share a purpose while varying the specific activities and 
approaches that they contain. 
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 WEEKLY PLAN SHEET 
Cycle A w  Week 1 
 
                                                                                                     Date of Session:                                          
 
 
 
 
 
Goal (what is it that you hope to accomplish?): 
For participants to begin relationship-building by getting to know 
each other and the facilitators.  
 
Session Outline (How will the lesson unfold -- step by step): 
 
• Prior to participants arriving, place a different number label 
on each facilitator’s back.  They will discover their number 
right along with everyone else. 
 
• As young adolescents arrive have the facilitators greet each 
one individually. 
 
• When they have all arrived, gather in a pre-set place, and "officially" welcome them to this year's program.  
Let them know how glad you are that they are here.   
 
• Tonight there are only two rules we ask them to abide by: 
o Only one person talk at a time.  (Do not talk while someone else is talking) 
o Be kind to everyone.  (Treat every person here with respect.) 
 
• Explain the Number Game 
o One of the facilitators is going to put a number on your back between 1 and 400. 
o Your goal is to first, find out what number is on your back and second, to find the others in the 
group who have the same number you do. 
o To find out what number is on your back you ask the others questions. 
o However, you can only ask each person one question.  Then you must move on to someone else. 
o You can only ask questions that can be answered with "YES" and "NO". 
     Example: 
  Is the number on my back higher than 200? 
  Answer:  YES 
  Is the number on my back between 200 and 300? 
  Answer:  NO 
  Is the number on my back between 300 and 400? 
  Answer:  YES 
  ....and so forth.... 
o Once you find out your number, find all the others here who  
  have the same number and stay together.   
o When you have found everyone in your group, go sit in one  
  of the circles of chairs.   
 
    You can BEGIN 
 
Materials, Supplies, equipment needed: 
• Nametags for the year 
• Numbers on labels 
• Getting Acquainted Small Group Questions  
• 11x17 Scripture quotes, cut into medium size 
   puzzle pieces and placed in a large envelope  
   (enough for each small group and one for  
   each facilitator) 
• Glue stick 
• 12 boxes (12x12x18) that will stack up 
  (large enough to fit completed puzzles on one  
   side) 
• Song:   
• Snacks 
• Wacky Olympics Flyer 
WHAT DO YOU WANT THE 
STUDENTS TO REMEMBER 
WHEN THEY LEAVE CLASS?: 
 
The Word of God is our support for 
this year and will guide us. 
Cycle A ° Week 1 ° Page 1 
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• Once everyone is in their small group, facilitators should ask the participants to introduce themselves and 
share the following:   
 (These questions should be on ½ size sheets) 
  What is your name? 
  Where were you born? 
  How many do you have in your family? 
  What school do you attend? 
  What do you do on Saturdays? 
  What is your favorite T.V. show? 
  What is the worst haircut you ever received? 
 
• When the small groups have all completed their introductions, the facilitators come to the center of the 
room and introduce themselves to the large group. 
 
• Introduce the next activity by explaining that all of us come to the religious education (faith formation) 
program and wonder what’s going to happen?  Am I wearing the right clothes?  Is this going to be fun or 
boring?  I wonder how many of the other kids parents made them come?  Will I know anyone?  Will anyone 
like me?  Will I like anyone else?  With questions like these going around in your head you must be very 
PUZZLED! 
 
• Your small group leader will now open an envelope and take out the puzzle pieces.  Your job as a small 
group is to put your puzzle together.  Once you have completed your puzzle, glue it on the long side of the 
box.   
 
The puzzles, which have been prepared ahead of time, will have the following quotes on them: 
 
"Remember always to welcome strangers, for by doing this, some people have entertained angels without knowing it.”     
Hebrews 13:2 
 
“No one should seek his own advantage, but that of his neighbor.”        1 Corinthians 10:24 
 
"Do not judge according to appearances; let your judgment be according to what is right     John 7:24 
 
"Each of you should not only look to your own interest, but also to the interest of others.’    Philippians 2:4 
 
"Now my sons and daughters, listen to me and pay attention to what I say.”     Proverbs 7:24 
 
"I set before you life or death.  Choose life that you might live."   Deuteronomy 30: 19-20 
 
• Each facilitator can invite the young people to discuss what the quote might mean regarding the program 
this year. 
 
Conclusion (How will the lesson end; how will it tie into next week's session?): 
 
Prayer: 
• Invite all the groups to gather in a pre-arranged "prayer space" 
 
• Gathering Song:  (choose one the participants will know) 
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• Introduction by Prayer Leader: 
 Let us pray: 
  God our Creator, you call us to love one another. 
  By getting to know each other, we are building up your body. 
  Help us to overcome the fears that keep us apart. 
  Help us to see where we belong in your family 
  We ask this through Christ our Lord who is present in this gathering 
 and every time we pray in his name. 
   
• Invite each group to come forward, one at a time, to read the Scripture on their box.  Boxes are placed on 
top of each other with the quotes facing out towards the group.  
 
• After the groups are finished the Prayer Leader invites each facilitator to come forward with a box, read the 
quote, and add the box to the pile.  The staff boxes have the following quotes, brought forward in this 
order:  
 
"For I long to see you...that you and I may be encouraged by each other's faith.      Romans 1: 11-12 
 
“Speak the truth, each one to his neighbor, for we are members one of another.”     Ephesians 4: 5 
 
"Think in harmony with one another, in keeping with Christ Jesus that you may with one voice glorify God."                                                                   
Romans 15:5 
 
“For you yourselves have been taught by God to love one another.”         1 Thessalonians 4:9 
 
“While we have the opportunity, let us do good to all, but especially to those who belong to the family of God.”                
Galatians 6:10                       
 
“Choose this day whom you will serve.  As for me and my house, we will serve the Lord."      Joshua 24:15 
 
• Prayer Leader: 
The WORD of God is our support for this year.  We are serving the Lord just by being here each week.  Let 
us gather around our "support" and pray the prayer that Jesus taught us... 
 
Gather the whole group in a circle around the boxes and pray 
   Our Father, who art in heaven... 
 
Invite the participants to have snacks and pass out flyers to "WACKY OLYMPICS" 
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Which early adolescent developmental needs* were addressed in tonight's session? 
 
Check List      Comments 
 
q  Physical Activity 
 
q  Self-Definition 
 
q  Creative Expression 
 
q  Structure and Clear Limits 
 
q  Meaningful Participation 
 
q  Competence and Achievement 
 
q  Positive Social Interaction 
                   with Peers and Adults 
 
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
 
 
What approaches did you use to review and emphasize major points? 
 
 
 
 
What worked best in the session? 
 
 
 
 
What didn't work well in the session? 
 
 
 
 
What changes would you make in this session if you could teach it over? 
 
 
 
 
 
*Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 2nd ed. (Carrboro, NC: University of 
North Carolina Press, 1986). 
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What is your name?  
   
Where were you born? 
 
  How many do you have in your family? 
 
  What school do you attend? 
 
 What do you do on Saturdays? 
 
 What is your favorite T.V. show? 
 
 What is the worst haircut you ever received? 
 
 
 
 
 
 
 
What is your name? 
 
Where were you born? 
 
  How many do you have in your family? 
 
What school do you attend? 
 
What do you do on Saturdays? 
 
What is your favorite T.V. show? 
 
What is the worst haircut you ever received? 
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 WEEKLY PLAN SHEET 
Cycle A w  Week 2 
 
                                                                                                    Date of Session:                                          
 
 
 
 
Goal (what is it that you hope to accomplish?): 
To help participants feel more comfortable with the group and  
get to know the staff and other kids better. 
 
Session Outline (How will the lesson unfold -- step by step): 
 
• Begin with students in a large group area.  Talk about the 
importance of taking risks, being present to one another, and 
responding to one another.  We are asking them to  
do something that might be a little difficult but it will  
help us get to know one another and have a better year 
together.  Ask them if they remember the two rules from last week.  (1.  Only one person talks at a time.  2.  
Be kind to everyone.)  Add another rule this week:  3.  Show respect for materials and property – including 
pens, pencils, tables, chairs, etc. 
 
• Pass out the worksheet “Find a Person Who” and pencils.  Give the following instructions:  
Mill around the group.  Go up to different people and introduce yourself.  Ask them to pick a box on your 
sheet that is true for them and sign their name.  Each person can only sign one of your boxes.  The first 
person to fill in all the boxes can run up here and let me know.  Any questions?  Are you ready?  Begin  
(allow about 10-12 minutes then call time.  No one may be able to complete their sheet and that is okay.) 
 
• Ask the participants to move into a pre-set arrangement of two large circles of chairs.  The inner circle faces 
out and the outer circle faces in.  Chairs are paired up with the one directly across from it.  Pay close 
attention to body language during this activity. 
 
Give the following instructions:   
 
In just a moment I am going to be giving you some open-ended statements for you to complete.  
You are to discuss them with the person directly across from you.  (emphasize this bolded part)  
Every few minutes I will say “ROTATE” and the outer circle is to stand up and move one chair to 
your right.  (You might want to remind them once again of the importance of being present to the 
one person they are talking to.  This is a chance to take a risk and get to know someone you may not 
have talked to before.) 
 
Give the following open-ended statements.  Allow 30 seconds or so, 
maybe even a minute and then tell the group to “ROTATE.”  Watch 
the group.  If they seem to be engaged, let them go a little longer. 
    My favorite food is… ? 
    My favorite sport is… 
 
Materials, Supplies, equipment needed: 
• Nametags for the year 
• A nice paper cup for each participant 
• Several small slips of paper – about 1 ½ inches  
   by 4 inches. 
• A small basket or bowl for each small group 
• Worksheets:  Find a Person Who and Rate  
  Yourself 
• SOCIOGRAM 
• CD player or ipod with speaker  
• Music to use in background while they fill out  
   the Sociogram 
• The Kid’s Book or Questions by Gregory  
   Stock, PhD 
WHAT DO YOU WANT THE 
STUDENTS TO REMEMBER 
WHEN THEY LEAVE CLASS? 
 
That it is worth taking a risk to reach 
out and get to know others. 
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My favorite color is… and why? 
My favorite hero at age 9 was… and why? 
My favorite movie is… and why?    
My favorite time of the day is… and why? 
My favorite childhood game was… and why? 
My favorite room in my house is… and why? 
My favorite holiday of the year is… and why? 
 
If I would visit any place in the world, I would like to visit… and why? 
My greatest accomplishment in the past year is… 
If I could ask God one question, I would ask… 
The thing in my life that causes me the greatest hassle is… 
If I knew I only had one year to live, how would I spend the year? 
 
If someone walked up to you and handed you a $25,000 check to make a difference in the world, 
what would you do with it?  
The time I feel the best about myself is… and why? 
 
• Talk about the importance of working together this year.  Have each small group take about 10 minutes to 
become a machine with “working/moving parts.”  Then have each small group, one at a time, come 
forward and form their machine for the rest of the participants.   
 
• Have kids move to pre-set tables and fill out their SOCIOGRAMS (15 min) 
 
Additional Activity (in case there is extra time) 
 
Rate Yourself Worksheet.   Have members of the group look at the seven pairs of words and rate themselves on 
each line.  When they have finished, go through the pairs one set at a time and have each person tell how they 
rated themselves and why? 
 
Conclusion (How will the lesson end; how will it tie into next week's session?): 
 
Closing Prayer:  (done in small groups during the last 15 minutes) 
 
• Sit in a circle.  Each participant gets a nice paper cup with several small slips of paper and a pen or pencil.   
 
• Quiet the group and ask them to reflect on who they are right now, at this time in their life.  The cup is a 
symbol for you and your potential for growth during this year.   
 
• Instructions: 
 
Think about what qualities you would like to develop or things you would like to learn this year.  Write 
down one word or a basic idea per slip of paper.  Examples could include more confidence, faith, a better 
self-image, etc. 
 
Put each slip into the cup, symbolizing your desire that this quality or accomplishment become part of who 
you are.  Some of these will be read to the group, but no one will be identified in the process. 
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When all are finished, place the contents of all the cups into a central bowl in your small group.  Mix them 
up and then in these or similar words begin the closing prayer: 
 
Now, let us pray that the gifts we seek will be given to us during our year together 
 
Loving God, you have given us life, 
and many talents to use as we live it. 
We wish to grow, to learn, and to  
become the person you have created us to be. 
 
You know what we need most, 
and we know you will provide all that we need, 
if we are open to your goodness. 
 
 (Facilitator pulls one slip at a time from the central bowl for each intercession) 
 
For the gift of ______________________, we pray to the Lord.  Lord, hear our prayer. 
 
 (Repeat the above 6-10 times, using a different slip each time, making sure they are appropriate) 
 
  (After the 6-10 intercessions, continue) 
 
  For the gift we need most, whether we know what it is, or not,   we pray to the Lord… 
 
 Now, let us pray with confidence in the words Jesus taught us. 
  Our Father… 
 
Remind kids that you hope to see them and their parents at the "WACKY OLYMPICS" on Friday night. 
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Which early adolescent developmental needs* were addressed in tonight's session? 
 
Check List      Comments 
 
q  Physical Activity 
 
q  Self-Definition 
 
q  Creative Expression 
 
q  Structure and Clear Limits 
 
q  Meaningful Participation 
 
q  Competence and Achievement 
 
q  Positive Social Interaction 
                   with Peers and Adults 
 
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
 
 
What approaches did you use to review and emphasize major points? 
 
 
 
 
What worked best in the session? 
 
 
 
 
What didn't work well in the session? 
 
 
 
 
What changes would you make in this session if you could teach it over? 
 
 
 
 
 
*Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 2nd ed. (Carrboro, NC: University of North 
Carolina Press, 1986). 
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Name ___________________________________________  Phone Number _______________________________ 
 
Address ______________________________________________________________________________________ 
                                           Street                                                                                         City                                               Zip 
 
 
Is there a nickname that you would prefer to be called?     r yes     r no       
 
 
If yes, please write it here:  ____________________________________ 
 
 
 
List the people who live in your house:  (include parent(s), brother and sisters etc. 
 
 
 
 
 
What “extra curricular” activities are you involved in?  (sports, music, dance, drama, etc.) 
 
 
 
 
 
 
 
What groups do you belong to? 
 
 
 
 
 
What are you really good at? 
 
 
 
 
What would you really like to be good at? 
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Who would you consider your best friend? _________________________________ 
 
 
List the first and last names of all the people you know in this program.  Put a à in front of the name of anyone you 
would consider a friend. 
 
    __________________________________ 
    __________________________________ 
    __________________________________ 
    __________________________________ 
    __________________________________
 ____________________________________ 
 ____________________________________ 
 ____________________________________ 
 ____________________________________ 
 ____________________________________
 
 
If you were asked to divide this group into two teams, whom would you make the Captains? 
 
Team  _______________________________ Team  _______________________________ 
 
 
Would you like to be one of the captains?     r yes     r no      Why or why not? 
 
 
 
 
If you could pick three people to be on a team with you, whom would you pick? 
 
 __________________________________________ 
 
 __________________________________________ 
 
 __________________________________________ 
 
 
Why would you want to be on a team with them? 
 
 
List anyone in the group you would like to know better? 
 
 
 
Have you ever been labeled by a teacher such as cooperative, intelligent, lazy, etc?    r yes     r no       
  
  If yes, what was the label? 
 
  Was the label fair?    r yes     r no      Why or why not? 
 
                                                                                                     © 2009 Nancy C. Hardy 
Level A ° Plan 2 ° Worksheet 
	 129   
WEEKLY PLAN SHEET 
Cycle A w  Week 3 
 
                                                                                                           Date of Session:                                          
 
 
 
 
 
Goal (what is it that you hope to accomplish?): 
To help students realize that we all have to work together to build a 
good foundation for learning and growing this year. 
 
Session Outline (How will the lesson unfold -- step by step): 
• Sometime during the week prior to class, set up the 
permanent small groups for the first half of the year,  
based on observations and the sociograms from last week.  
(You might want to wait to tell them these are their 
permanent groups until the following week just in case you need to make any adjustments.)     
 
• You could put various colors of dots on the nametags to distinguish the various small groups.   
 
• Invite everyone to find others with the same color dot on their nametag.  Once they have located their small 
group, invite them to sit down in one of the pre-arranged circles.   
 
• Once everyone is in place, the facilitators in each small group, invites members to go around the circle to 
introduce themselves (school, family, something they like to do for fun).  Next have them think about an 
animal or car that best describes them.   Go around the circle and share those. 
 
• Brainstorm the following questions and write their answers on a piece of newsprint for your group (5 
minutes) 
§ Why are you here?   Or why did you come to the program this year? 
§ What do you think is going to happen this year? 
§ What would you like to happen this year? 
 
Building the Tower 
• Have each small group gather around a table.  (Facilitators are observers.  They should sit just outside the 
group and write down what they observe.)  Pass out a large box of plastic straws (100 count) and a roll of 
masking tape to each group (3 or 6).  Instruct the group that they are going to build a tower (or 2 if you 
have 6 small groups).  Assign a section to each group – bottom, middle, or top.  If there are 6 groups, have 
   3 work on one tower and the other 3 work on a second tower.  They will have  
20 minutes to build their section.  There will be a prize for the most creative 
section on each tower.   Give the following instructions:   
 
1. Everyone in your small group must work on the tower. 
 
2. You must use all the straws given to your small group. 
 
3. The tower must stand on its own when it is assembled. 
 
4. You cannot ask any questions of the staff once you begin. 
 
Materials, Supplies, equipment needed: 
• Nametags for the year with colored dots  
• Large Group Guidelines 
• Newsprint 
• Markers 
• 3/6 boxes of plastic straws (100 count each) 
• 3/6 new rolls of Masking Tape  
• Prizes: 
        1st Prize – Whopper Malted Milk Balls 
        2nd Prize - Life Savers 
        3rd Prize – Snickers 
• Worksheet I am most like… 
 
WHAT DO YOU WANT THE 
STUDENTS TO REMEMBER 
WHEN THEY LEAVE CLASS? 
 
The solid foundation for us to build 
the year on is our large group 
guidelines and small group norms.  
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  Are there any questions before you begin? 
 
• Go to work on your section!   
 
• The leader needs to keep track of time.  You have a total of 20 minutes.  Let the groups know about every 5 
minutes how much time they have left.  Count down the last five minutes – “you have 5 minutes left, you 
are down to 4 minutes remaining etc. 
 
• Have a table in the center big enough to put the tower(s) together on.   
 
• When the times is up have the groups stop.   
 
• Once you have everyone’s attention, ask a member from each group, beginning with the bottom, to come 
up and put their section in place on the table.  Give adequate time for them to enjoy each of the sections. 
 
• Once the tower(s) is complete, have someone judge the sections. 
 
• Give out the prizes, beginning with who placed third (Snickers), second (Life Savers) and first (Whoppers).   
 
• Leave the tower(s) on the table with space to gather around them for the closing prayer. 
 
Large Group Guidelines  
 
• Have the group return to their tables.  Remind the whole group of the guidelines you have been operating 
under in the large group.  Using a power point or a large poster, present the large group guidelines for this 
year.  Ask the group if there are any additional things they would like to add?   
 
• Go over the consequences if the guidelines are not followed.  Make sure that everyone understands them.   
 
• Talk about the importance of working together.  If everyone does their part, the group will function like a 
working machine.  You can reference back to last week and any examples of well working machines they 
created. 
 
Small Group Norms 
 
• Invite the facilitators to describe to their individual groups what norms are and why they are important.  
Norms are the standards, patterns or rules for our small group to follow during this year.  They help the 
group function well and give everyone an equal chance to participate. 
 
• Ask your small group, “what do you need from the members of this group to participate fully?”  Use 
newsprint and marker to list them.  Facilitators should be sure to participate and add the things you  
think are needed such as I will keep my hands, feet and objects to myself or I will use the restroom and get a drink at home 
before I come each week. 
 
• If you have enough time, invite each small group to share their small group norms with the large group. 
 
• After all groups have shared, ask if any of the small groups heard something from one of the other groups 
that they would like to add to their own norms? 
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Additional Activity (in case there is extra time) 
 
If you finish your small group norms before the other small group, you are welcome to use the worksheet I 
am most like… 
 
Conclusion (How will the lesson end; how will it tie into next week's session?): 
 
Invite the group to gather around the tower(s) for the Closing Prayer:   
 
• Ask the group, “Why do you think we built this tower and what could it symbolize for our year?” 
 
• Read Luke 6: 47-49 
 
• Make a few closing comments that will tie the evening together 
 
§ A foundation isn’t much to look at, but it is really important 
 
§ If it is strong, the building is strong 
 
§ These norms and guidelines are the foundation of our relationship with each other during 
this year. 
 
§ Your help and cooperation will make this program a good experience 
 
• Invite the group to close the time by praying the Our Father together. 
 
 
 
Remind kids that you hope to see them and their parents at the 
"WACKY OLYMPICS" on Friday night. 
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Which early adolescent developmental needs* were addressed in tonight's session? 
 
Check List      Comments 
 
q  Physical Activity 
 
q  Self-Definition 
 
q  Creative Expression 
 
q  Structure and Clear Limits 
 
q  Meaningful Participation 
 
q  Competence and Achievement 
 
q  Positive Social Interaction 
                   with Peers and Adults 
 
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
 
 
What approaches did you use to review and emphasize major points? 
 
 
 
 
What worked best in the session? 
 
 
 
 
What didn't work well in the session? 
 
 
 
 
What changes would you make in this session if you could teach it over? 
 
 
 
 
 
*Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 2nd ed. (Carrboro, NC: University of North 
Carolina Press, 1986). 
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ARRIVE for meetings on time. 
 
 
CELL PHONES in basket until after class 
 
 
LISTEN when another person is talking. 
 
 
RESPECT others by treating each person like 
Jesus would. 
 
 
TAKE CARE of the materials we use. 
 
 
FOLLOW directions the first time. 
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First Time:  a facilitator reminds me, that the 
guidelines are not being followed. 
 
 
Second Time:  a facilitator asks me to step 
outside the room.  I will be given a verbal warning 
and ask to repeat the norm I am not following. 
 
 
Third Time:  a facilitator takes me to the office to 
call my parents to ask them to come and pick me 
up. 
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A circus clown…………………….…………or a tight ropewalker 
 
 
A quiet lake……………………………………...…….or an ocean 
 
 
A rattle snake………..……………………….or a little grey mouse 
 
 
An elephant trainer…….…………………….......…or a lion tamer 
 
 
A cruise ship……………………………………...or a fishing boat 
 
 
A runner………………...……………………………or a sprinter 
 
 
A goalie……………………………………..………….or a coach 
 
 
A hot fudge sundae……………………………………...or a salad 
 
 
A parent…………………………………………..or a grandparent 
 
 
A tree…………………………………………………...or a flower 
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                        WEEKLY PLAN SHEET 
Cycle A w  Plan 4 
 
                                                                                                     Date of Session:                         
 
 
 
 
 
Goal (what is it that you hope to 
accomplish?): 
To help participants realize that there are many different levels 
and types of relationships 
 
Small Group Time:  (15 minutes) 
• How's the week, what's been happening? 
• If you were stranded on a desert island with 3 people, 
who would they be and why? 
• Gospel focus question for the previous week: 
 
 
Session Outline (How will the lesson unfold -- step by 
step): 
(Note to Facilitators:  This is a crucial lesson.  The whole year 
centers on relationships.  Relationships are what we have been 
about this past three weeks and what we will be about this whole 
year as we look at such topics as family, friendship, self-image, 
feelings, death & dying, reconciliation, etc.) 
 
• Give someone the dictionary and ask him or her to look up and read the definition for 
“relationship.”  Have them read it.  Webster Dictionary says that a relationship is "a connection 
between or among persons." 
 
• Brainstorm all the people you might be in relationships with.  Some suggestions are aunts, uncles, 
parents, brothers & sisters, friends, neighbors, teachers, coaches, etc. 
 
• Using the worksheet Levels  o f  Communicat ion , present the five levels adapted from Fr. John 
Powell's book  Why Am I Afraid to Tell You Who I Am? 
 
• Show the group your "relationship poster".  (This should be made up prior to the session)  Talk 
about the various people and your relationship with them. 
 
• In Small Groups, have each person create a Relationship Posters 
 
   Materials Needed: 
   A piece of newsprint or poster board, markers, scissors, and 5 colors of  
   yarn, one large figure and 10-15 smaller figures for each person. 
 
   Directions: 
   • Have each person put his or her name on the largest figure and glue it  
     to the center of the newsprint/poster board. 
 
WHAT DO YOU WANT 
THE STUDENTS TO 
REMEMBER WHEN 
THEY LEAVE CLASS? 
 
That there are many 
different types of 
relationships and levels of 
communication. 
Materials, Supplies, equipment needed: 
• Nametags for the year / color coordinated for  
   each small group 
• Large dictionary with page marked for the  
   word “relationship” 
• Poster board for each person 
• Packet of yarn for each person with 5 yds each  
   of the following colors:  red, purple, orange,  
   green and blue 
• Paper people cut-outs:  1 large and 10-15 small  
   for each person 
• Glue Sticks, Scissors, Markers 
• CD player or ipod with speaker  
• Music to use in background while they work  
   on their relationship posters 
• Sample relationship poster by leader 
• Levels of Communication worksheet duplicated  
   for students for class and to take home for  
   discussion with parents 
• Parent were once your age questionaire duplicated,  
   and put in sealed envelopes with mailing labels 
   on them. 
• The Kid’s Book or Questions by Gregory  
   Stock, PhD 
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• Using "Levels of Communication" worksheet as a guide begin with level five. Read the  
   description together.  Have each participant think of a person or two they have that level  
   of relationship with, and write each name on one of the small figures. 
 
 • Glue the figure around the edge of the newsprint/poster board.  Then take the 
   red colored yarn and glue it from the large figure to the small one(s). 
 
 • Read together the description for level four.  Have each participant think of a 
   person or two they have that level of relationship with, and write each name 
   on one of the small figures. 
 
 • Glue the figure in a little from the edge.  Take the purple yarn and glue it 
   from the large figure to the small one(s). 
 
 • Continue this same process through levels three, two and one. 
 
Conclusion (How will the lesson end; how will it tie into next week's session?): 
 
In small groups have each student talk about his/her poster.  When each person has had an opportunity to 
talk, ask him or her what they learned about relationships tonight?  Again go around the group and 
encourage each person to contribute. 
 
Close with Prayer in your small group... 
Invite them to once again call to mind all the people they have relationships with... 
 
Ask them to respond:  We thank you, Lord. 
 
 For all our friends...   
 For our families, especially our moms, dads, brothers and sisters... 
 For giving us the desire to be in relationships... 
 For giving us your Holy Spirit to help us every day... 
For giving us the example of Jesus' friendships with Mary & Martha, Peter and John... 
For giving us your Son, Jesus who taught us honesty in relationships... 
 
 Let us pray. 
Loving Father, you care for us beyond any love we experience in this world.  Help us to desire a 
relationship with you so that we may experience your perfect love.  Give us the courage to take risks 
in reaching out to others so that we may continually build up your kingdom in this place.  We ask 
this through Jesus, your Son, our Brother.  AMEN 
 
Invite them to take their posters home and discuss them with their parents.  In addition, have them discuss 
this family impact question:  When you were my age, who were some of the people you had relationships 
with?  According to the Worksheet, what level of communication did you have with them? 
 
Send home the parent version of the worksheet Parents Were Once Your Age in a sealed envelope addressed to 
each participants parents or put them in the mail the following day. 
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Which developmental needs* of Early Adolescents' were addressed in tonight's session? 
 
Check List      Comments 
 
q  Physical Activity 
 
q  Self-Definition 
 
q  Creative Expression 
 
q  Structure and Clear Limits 
 
q  Meaningful Participation 
 
q  Competence and Achievement 
 
q  Positive Social Interaction 
                   with Peers and Adults 
 
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
 
 
What approaches did you use to review and emphasize major points? 
 
 
 
 
What worked best in the session? 
 
 
 
 
What didn't work well in the session? 
 
 
 
 
What changes would you make in this session if you could teach it over? 
 
 
 
 
*Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 2nd ed. 
(Carrboro, NC: University of North Carolina Press, 1986. 
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There are five levels of communication between people who are in a relationship.  If you are at the fifth level you 
are the least willing to communicate yourself to others.  Each of the other levels indicates greater and greater 
success in the adventure of communicating. 
 
Level Five:  Getting By (Red Yarn) 
This is the level for passing people on the street or in the hallway or walkway.  Almost no information of a 
personal nature is exchanged.  How's it going?  How are you doing?  Hey...  Sometimes there is more:  What a 
cute outfit!  Let's get together some time (but you never will, and you both know it.)  We don't really mean what 
we say, although we do mean to be polite and friendly, to a degree.  In this type of exchange, if we never saw the 
person again, it wouldn't matter.  In this type of exchange, if the other person were moving to Alaska the 
following day, we wouldn't even say "have a good trip", because we wouldn't even know they were moving! 
 
Level Four:  Getting the Facts (Purple Yarn) 
At this level, we still don't disclose very much about ourselves, but we acknowledge the other person as having 
an identity and a minor role in our lives.  We don't give any self-revealing information, but we do carry on a 
conversation that has some meaning.  We talk about other people (gossip), sports, cars, movies, or whatever.  
Nothing much that's personal.  If this person were moving to Alaska the next day, we would know it, and would 
say it's been nice knowing them.  But we don't really know them and will never hear from them again. 
 
Level Three:  Getting Beyond the Surface (Orange Yarn) 
At this level, we take some risks, but not too many.  We offer some ideas and opinions, and risk having the other 
person disagree with us or even reject us because of what we have disclosed.  We minimize the risk by being 
careful what we say and watching closely for reactions that tell us how we're doing.  If it looks like it's not going 
too well, we will likely go back to the previous level or two.  Also, if we realize that the other person isn't taking 
the same risks, we'll probably retreat back a level or two.  If this person were moving to Alaska the next day, we 
might well have already known about the move and talked about what Alaska might be like to live in.  We would 
miss them after they moved, but probably wouldn't write more than once or twice. 
 
Level Two:  Getting Into Feelings and Emotions (Blue Yarn) 
At this level, we have begun to develop a relationship with some substance to it.  Many friendships are at this 
level.  We share some feelings, especially those that form the foundation for our ideas and opinions.  Our 
feelings are closer to the core of who we are than our opinions or ideas, so sharing feelings naturally forms a 
closer bond with another person.  If this person were moving to Alaska the next day, we would have already 
been at their going-away party; we might have bought them a gift to remember us by, and we are likely to write 
or call occasionally after their move.  We will miss them for some time and may keep in touch indefinitely. 
 
Level One:  Getting to the Core (Green Yarn) 
At this level, we have a deep and lasting friendship.  A best friend, a husband or wife, a brother or sister, or a 
parent -- these are the kinds of people with whom we are most likely to reach this level.  It takes time to get here.  
We feel almost no sense of risk at all when sharing any and every thought, opinion, feeling, or fear with this 
person.  Even in the rare times when we disagree, we know that we are one when it comes to the basics.  For this 
person to move to Alaska would be heartbreaking.  We would have given the going-away party, but not without 
tears and regret at the pending separation.  When this person is a spouse, or parent moving to Alaska, we are 
packed for the move with them! 
 
 
 Adapted from "Why am I Afraid to Tell You Who I am?" Fr. John Powell, Tabor Publishing 
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Dear Parent/s: 
Next week we will begin our 3-week series on family.  The first week is about parents!  During the session your 
son/daughter will be given a questionnaire to see how well they know you as a "real" person.  So that they can have 
immediate feedback, we ask that you answer the following questions and return them to class next week in a sealed 
envelope.  If you are a single parent, just answer the questions that pertain to you.  Thanks for your help!   When they 
return home you might ask to see their answers. 
 
Name _________________________________________ 
 
 
THE PAST 
 
Mothers, please answer the following questions about the past: 
 
• What was your favorite game at age 12-13? 
 
• Were you named after anybody?  If so, who? 
 
• How were you punished when you did something wrong at age 12-13? 
 
• What was your favorite birthday gift when you were age 12-13? 
 
 
Fathers, please answer the following questions about the past: 
 
• What was your favorite game at age 12-13? 
 
• Were you named after anybody?  If so, who? 
 
• How were you punished when you did something wrong at age 12-13? 
 
• What was your favorite Christmas present when you were age 12-13? 
 
 
THE PRESENT 
 
Mothers, please answer the following questions about the present: 
 
• What is your favorite hobby? 
 
• What is your favorite T.V. program? 
 
• What is your favorite restaurant? 
 
• What chore around the house do you dislike the most? 
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Fathers, please answer the following questions about the present: 
 
• What is your favorite hobby? 
 
• What is your favorite T.V. program? 
 
• What is your favorite restaurant? 
 
• What chore around the house do you dislike the most? 
 
 
THE FUTURE 
 
Mothers, please answer the following questions about the future: 
 
• Where would you most like to travel someday? 
 
 
• If you could have additional spare time in the future, how would you spend it? 
 
 
• What would you like to be doing ten years from now? 
 
 
• What goals do you have for your life? 
 
 
 
Fathers, please answer the following questions about the future: 
 
• Where would you most like to travel someday? 
 
 
• If you could have additional spare time in the future, how would you spend it? 
 
 
• What would you like to be doing ten years from now? 
 
 
• What goals do you have for your life? 
 
 
 
 
Guess how many of your answers that will match your son/daughter?  
 
  __________       __________ 
Mother               Father 
© 2009 Nancy C Hardy 
 
Cycle A ° Plan 4 ° Worksheet 
	 142  
 
 
Cycle A ° Plan 4 ° Worksheet 
	 143 
Appendix B 
 
Cycle B Weekly Plan Sheets Weeks 1-4 
The first three weeks of both cycles are similar, as they share the same essential 
function: to build a sense of identity, community, and acceptance among the young 
adolescents, and to offer the team opportunities to observe both the individuals and the 
relationship dynamics among them.  At the conclusion of the third session, team 
members will know the students by name and will be in a position to assign them to their 
small groups for the year.  The fourth session introduces the content for Cycle B.   
Because the student/volunteer populations shift somewhat from year to year and 
students change rapidly as they grow in this stage of life, each cycle has its own set of 
introductory sessions that share a purpose while varying the specific activities and 
approaches that they contain. 
	 144  
 
 
WEEKLY PLAN SHEET 
Cycle B w  Week 1 
  
                                                                                                  Date of Session:                                          
 
 
 
 
 
 
Goal (what is it that you hope to accomplish?)  
For participants to begin or continue relationship building by getting to 
know each other and the staff. 
 
Session Outline (How will the lesson unfold -- step by step): 
 
• As teens arrive, greet them at the door, invite them in and give 
people a nametag to wear for the evening.  The team should 
mingle as much as possible and introduce themselves to the 
participants and chat with them about how school is going, are they playing a sport, or where did they go on vacation 
this past summer? 
 
• When all teens have arrived gather them in a pre-arranged place with chairs in a large circle.  Officially welcome them 
to this year's program.   Open with a short spontaneous prayer, asking God’s blessing on the year together.  Let them 
know how glad you are to have them here.  
 
• Present the norms for the year.  We ask they abide by the following norms: 
Ø Only ONE person talks at a time.  Do not talk when someone else is talking. 
Ø Be kind to everyone. Treat every person with respect. 
Ø Be on time. 
Ø Follow directions the first time they are given 
Ø Cell phones go in basket until class is over.   
• This is a place where the teens may be themselves, knowing that they won't be made fun of or made to feel foolish, a 
place that is safe for them.  
 
• Creatively have the team introduce themselves to the teens.  Have each team member tell a little bit about themselves 
(how long they have been in the parish, what they do for a living) and one 
thing that no one else in the room knows about them.  Explain that 
tonight is an opportunity for the teens to get to know the team and the 
team to get to know the teens.  It is also a time for the teens to get to 
know each other better.  
 
• Now have the teens stand and introduce themselves giving their 
name, where they go to school, and one thing about them that no one 
else in the room would know.  After each person shares, ask if anyone in 
the room already knew what the teen just shared.  If anyone does, 
then they have to think of something else.  Continue until everyone 
has finished. 
 
• Invite the participants to move their chairs into small groups of about 6-8 according to the school they 
attend.  If there are too many teens from one  
WHAT DO YOU WANT  
THE STUDENTS TO REMEMBER  
WHEN THEY LEAVE CLASS? 
 
To become better acquainted with each 
other, the team, and the parish.  \out this 
parish. 
Become more comfortable in this years 
group. 
 
Materials, Supplies, equipment needed: 
• Basket or other container for cell phones 
• Getting Acquainted with my School worksheet 
• One sheet of newsprint and marker per  
   small group 
• Getting Acquainted with my Family worksheet 
• Parish Trivia Worksheet 
• Answers to the Parish Trivia Questions 
• Prizes for the winning group members 
• 4x6 blank white cards and a magic marker  
   for each small group 
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school, divide that group into 2 or 3 smaller groups.  Have the facilitators pass out the Getting Acquainted 
With my School worksheet and answer the questions as a small group.  If there is disagreement, try to come to 
consensus.   Have one person in the small group write the answers to the following on Newsprint: 
Name of School 
Nickname 
Mascot 
School Colors 
What makes your school different from the others? 
 
• Ask a representative from each school to bring the newsprint forward, hang it on the wall, and share the 
group answers.  At the end of each report, the facilitator can say “Let’s hear it for ____________ school.”  
(Everyone can cheer)  Hang the sheets all in a row so that they can be compared.   
 
• Play Parish Trivia.  Begin by counting off into small groups of 6-8.  Remind them to remember their 
number.  Once everyone has counted off, have them get into their small groups with a team member in 
each.   I will ask you a question about the parish.  You will have 30 seconds to huddle with your small group 
and write down your final answer on the 4x6 card.  I will ask all the groups to hold up their card at the same 
time.  Each group who gets it right will get 5 points.  The team with the most points at the end of the game 
will win the prize.  Questions will get increasingly harder. No matter what the final outcome all teens are 
winners.  
 
Additional Activity (in case there is extra time): 
 
Stay in the same group and fill out the Getting Acquainted with my Family worksheet.  Collect them before the 
participants leave. 
 
Conclusion (How will the lesson end; how will it tie into next week's session?): 
 
Closing Prayer (in large group circle) 
Leader:  Tonight, we have seen how we belong to certain groups - our family, our school community and 
our parish community.  Let us pray that each of these groups have a positive influence in our lives. 
 
Leader:  We pray for our families…that they may be a model of God’s love and forgiveness for us…we pray 
to the Lord.  All:  Lord hear our prayer. 
 
Leader:  We pray for our schools…that each of us may contribute to them being peace-filled places where 
we treat each with kindness and respect…we pray to the Lord.  All:  Lord hear our prayer. 
 
Leader:  We pray for our parish…that as individuals and as a community we become bearers of the Good 
News in the city of _____________by following the example of Jesus…we pray to the Lord.  All:  Lord 
hear our prayer. 
 
Leader:  Each group has it's own importance in how we live our lives. Next week we'll explore more about 
what it means to belong.  Have a great week. 
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Which early adolescent developmental needs* were addressed in tonight's session? 
 
Check List      Comments 
 
q  Physical Activity 
 
q  Self-Definition 
 
q  Creative Expression 
 
q  Structure and Clear Limits 
 
q  Meaningful Participation 
 
q  Competence and Achievement 
 
q  Positive Social Interaction 
                   with Peers and Adults 
 
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
 
 
What approaches did you use to review and emphasize major points? 
 
 
 
 
What worked best in the session? 
 
 
 
 
What didn't work well in the session? 
 
 
 
 
What changes would you make in this session if you could teach it over? 
 
 
 
* Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 2nd ed. (Carrboro, NC: University of 
North Carolina Press, 1986). 
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Name of your School  _____________________________________________________________________                                                                                                   
 
School Nickname  ________________________________________________________________________                                                                                   
 
School Mascot  __________________________________________________________________________                                                                                       
 
School Colors  ___________________________________________________________________________   
                                                                                       
 
List the sports that are offered at your school 
         For BOYS     For GIRLS 
 
__________________________________________          ________________________________________ 
 
__________________________________________          ________________________________________ 
 
__________________________________________          ________________________________________ 
 
__________________________________________          ________________________________________ 
 
__________________________________________          ________________________________________ 
 
__________________________________________          ________________________________________ 
 
Which of the following does your school have?       ❑ Marching Band          ❑ Concert Band          ❑ Jazz Band          
 
What makes your school different from others?  _________________________________________________ 
 
_______________________________________________________________________________________ 
 
 
What do you think is the most serious problem in your school? 
 
 ❑ Drugs/Alcohol          ❑ Bullying          ❑ Apathy          ❑  Snobbiness           ❑ None of these       
 
 
The best teacher in the school is  _____________________________________________________________ 
 
 
My favorite class is _____________________________   
 
 
My best subject is __________________________       My worst subject is  ___________________________            
 
 
About you, personally   
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Parish Trivia is simple.  Pass out a pile of 4x6 blank cards and a marker to each small group.  Questions are asked 
by the large group leader and the teams have thirty seconds to collaborate and write down their answer. All of the 
answers are revealed at the same time with 5 points being awarded for each correct answer. At the end scores are tallied 
and prizes awarded to all. 
 
        
What is the Name of your parish?  
 
Who is the Pastor?  
 
Who is the Parochial Vicar? 
 
Does the parish have a deacon?     
For 5 extra points, can you name one? 
 
Does the parish have lay ministers?     
For 5 extra points, can you name one? 
 
 
What date was the parish started?  
 
How many buildings are there on the property? 
 
What time are Masses on the weekend?  
 
 
Who was the founding Pastor of the parish?  
 
How many families are there in the parish now? 
 
Name 5 Organizations in the parish. 
 
 
 
What is the average weekly collection of the parish?            
 
 
What year was the current church built?   
 
 
What are the geographic boundaries for the parish?  
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Please fill in the following: 
 
Name  __________________________________________________________________________                                                                          
 
Address  ________________________________________________________________________                                                                         
 
Birthdate  _________________________  Birthplace  ____________________________________                                                                       
 
Number of people in your family  _________                                       
 
Your birth order: 
❑ Youngest Child     ❑ Oldest Child          
❑ Middle Child   ❑ Only Child          
 
If you could have picked your birth order, where would you want to be __________________________           
 
What quality do you think is most important in a family? 
❑ Loyalty             ❑ Honesty 
❑ Friendship          ❑ Humor 
❑ Respect           ❑ Communication 
❑ Other ________________________________________ 
 
List 3 Places you have visited 
 
1. ___________________________ 
 
2. ___________________________ 
 
3. ___________________________ 
 
List 3 things you collect 
 
1. ___________________________ 
 
2. ___________________________ 
 
3. ___________________________ 
 
List 3 activities you like to do 
 
1. ___________________________ 
 
2. ___________________________ 
 
3. ___________________________ 
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WEEKLY PLAN SHEET 
Cycle B w  Week 2 
  
                                                                                                       Date of Session:                                          
 
 
 
 
Goal (what is it that you hope to accomplish?): It is important for 
teens and team to continue the process started last session, by getting 
to know each another better through understanding the terms "risk — 
presence — responsibility.” 
 
Session Outline (How will the lesson unfold -- step by step): 
1. Just like last week, greet the teens at the door, making sure that 
each one picks up their nametag. Again mingle and find out 
what is going on at school, in their families, or with friends. 
 
2. When the teens have gathered in the large group, welcome them and begin with an opening prayer 
(spontaneous).  Next pass out and explain the Seek and Find worksheet.  Have everyone begin by filling out 
the left side.  They have 10 minutes to complete their answers.   
 
When most have finished, invite them to stand up and mingle for 10 minutes.  The goal during this time is 
to find others who have the same answers as they do and have the person sign their name on the line 
provided.  A person may only write their name once on each sheet.  The object is to get as many matches as 
possible.  After 10 minutes, call time and find out who made the most matches.   
 
3. Have the teens count off to go into (4-6) small groups, each with a team member.  The team member gives 
each teen four Tinker Toy pieces and gives them three minutes to assemble their four pieces so that all 4 
connect. At the end of three minutes invite your small group members to bring their 4-piece section and 
stand around a table.   The goal of the group is to assemble everyone’s 4-piece section into something larger 
without taking anything a part.  They will have 10 minutes to do this part.  You can award prizes for those 
who have the most matches.  
 
4. Group Norms - Small groups will abide by the large group norms expressed last week plus guidelines that 
will make their small group unique. The team members should stress the importance of having the group be 
a safe place for the teens to learn and work.  Leaders begin discussing the norms listed on the attached sheet 
and see if the teens want to make any changes. Then allow the teens to come up with some norms that will 
be unique for their small group. Write down the norms and they will be typed and returned to the team 
members next week for future reference.   
 
5. Bring all the groups together and once again reiterate 
what is going to happen during the year and this semester in 
particular. Answer any questions that might arise.  
 
Additional Activity (in case there is extra time) 
Your dad just informed you that due to his job, your family will 
have to spend 10 days on a deserted island in the Pacific.   You 
will be leaving this coming Saturday.  You have been 
WHAT DO YOU WANT  
STUDENTS TO REMEMBER  
WHEN THEY LEAVE CLASS? 
 
This year’s class is going to be interesting 
and fun.  There is a team who will help 
you get to know each other better and feel 
like this is a safe place. 
 
Materials, Supplies, equipment needed: 
• Basket or other container for cell phones 
• Permanent Nametags for the year 
• Seek & Find Worksheet  
• Pens or pencils 
• Fill Your Pak Worksheet 
• Tinker Toys  
• Prizes 
• Group Norms 1 per small group 
• We Are One Body song sheet 
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given a backpack and can bring 10 items that fit in a backpack to entertain yourself.  Take a few minutes to 
think about what you would choose to take.  Write down your answers on the sheet provided. 
 
6 Gather teens for prayer service. Go over We Are One Body with them and then invite the group to quiet 
themselves so there is an atmosphere of prayer.  Dim the lights and have candles all around. 
   
Prayer Service 
 
Call to Worship 
Leader:  The grace of our Lord Jesus Christ and the love of God and the fellowship of the Holy 
Spirit be with you all. 
All:  And also with you. 
 
The Word of God 
Reader               A reading from Paul's Letter to the Philippians.  Phil 2:1-11 
 
Intercessions:   Leader :   Our response is Forgive us, Lord 
 
Leader:  Lord Jesus, you emptied yourself and took the form of a slave that we might have new life in 
you. Hear us now as we pray. For the times when we acted conceited or jealous. 
All  Forgive us, Lord. 
 
Leader:  That our attitudes may always reflect the love you give that we may be known as followers of 
Christ. 
All  Forgive us, Lord. 
 
Leader:  May we be strong when we are tempted and gentle when we are treated badly, strengthen 
our hearts and minds. 
All  Forgive us, Lord. 
 
Leader:  Let us never forget those who have less than we do, guide us as we reach out to those in 
need and each other. 
All  Forgive us, Lord. 
 
Leader:  Jesus taught us how to pray. Let us pray as he did...Our Father... 
 
Concluding Prayer 
Creator God, your Word teaches us that we belong to you and to each other. Help us to be like your Son, gentle, 
understanding and kind. Be with us as we strive to become one in peace and one in love. We ask this through Jesus, 
your Son. Amen. 
 
Song "We Are One Body" 
 
Conclusion (How will the lesson end; how will it tie into next week's session?):  
The whole year we are part of one body. We belong together because of our faith and our willingness to learn how 
to resemble Christ. 
 
 
Cycle B ° Week 2 ° Page 2 
© 2009 Nancy C Hardy  
	 152   
 
 
 
 
Which early adolescent developmental needs* were addressed in tonight's session? 
 
Check List      Comments 
 
q  Physical Activity 
 
q  Self-Definition 
 
q  Creative Expression 
 
q  Structure and Clear Limits 
 
q  Meaningful Participation 
 
q  Competence and Achievement 
 
q  Positive Social Interaction 
                   with Peers and Adults 
 
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
 
 
What approaches did you use to review and emphasize major points? 
 
 
 
 
What worked best in the session? 
 
 
 
 
What didn't work well in the session? 
 
 
 
 
What changes would you make in this session if you could teach it over? 
 
 
 
 
 
*Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 2nd ed. (Carrboro, NC: University of 
North Carolina Press, 1986). 
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 Belonging 
To get credit for finding a person with a 
matching answer, write their name below. 
     Each person’s name can only appear once.    
 write their name below. Your Answer 
 
 
  
         
Name of Person Who Matches Your Answer 
 
 
How many letter in your last name?          ______________                 __________________________________                     
 
 
What month were you born?                                                               __________________________________                     
 
 
What color are you eyes?                                                                        __________________________________                     
 
 
What color is your hair?                                                                       __________________________________                      
 
 
Name of another state you have visited                                                  __________________________________                      
 
 
Number of people in your family                                                      __________________________________                      
 
 
Mother’s first name                                                                               __________________________________                      
 
 
Where do you go to school?                                                               __________________________________                      
 
 
How many schoolbooks did you bring home today?                       __________________________________                     
 
 
What is your zip code?                                                                          __________________________________                     
 
 
What kind of pet do you have?                                                          __________________________________                      
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1. I will be on time for class each week. 
 
2.  I will share my ideas and opinions during discussions. 
 
3. I will help to accomplish group tasks. 
 
4. I will listen when others are talking and respect their ideas. 
 
5. I will share with my parents what we covered each week. 
 
6.  
 
7.  
 
8. 
 
9. 
 
10. 
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Your dad just informed you that due to his job, your family will have to spend 10 days on a deserted island 
in the Pacific.   You will be leaving this coming Saturday.   
 
Your mom brought you this backpack and told you to make a 
decision about which 10 items you will bring to entertain yourself.  
They all must fit in the backpack so you can carry it.   
 
Take a few minutes to think about what you would choose to 
take.   
 
Write down your answers below. 
 
 
 __________________________________________ 
 
 
 __________________________________________ 
 
 
__________________________________________ 
 
 
 __________________________________________ 
 
 
 __________________________________________ 
 
 
 __________________________________________ 
 
 
 __________________________________________ 
 
 
__________________________________________ 
 
 
__________________________________________ 
 
 
 __________________________________________ 
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                                                 WEEKLY PLAN SHEET 
Cycle B w  Week 3 
  
                                                                                                            Date of Session:                                          
 
 
 
 
Goal (what is it that you hope to accomplish?): This session will 
focus on team-building to help the small groups learn to work together.  
 
Small Group Time:   (10 minutes) 
This is the fist time the teens will start out the evening in their small 
group.  The small groups should be decided ahead of time by a 
discussion among the team.  It is important that everyone get the 
opportunity to choose some teens that they feel will do well in their 
group and divide up the more challenging ones. 
§ How’s your week been going? 
§ Gospel reflection – what was the Sunday reading about and 
what does it have to say about my life today? 
§ To help the students continue to get to know each other, throw 
the Task Ball to each other as they stand in a circle.   
 
Session Outline (How will the lesson unfold -- step by step): 
§ Have each small group of teens move to a pre-set table.  Pass out the Ranking Sheets for the Desert Survival 
Simulation.  As soon as everyone is quieted down and paying attention, explain how the game works. 
Ø First you will hear the situation (5 min) 
Ø Second pass out the handout of factual information about the situation and review it (10 min) 
Ø Next each individual now ranks the 15 items in Column 1 without talking to anyone else. (10 min) 
Ø When everyone is done, you will have 20 minutes to rank the items as a team.  You are encouraged 
to listen to each other and really try to find out who knows what in your small group.  You will put 
down your team ranking in Column 2.  (Keep giving them updates on how many minutes they have 
left) 
Ø After you call time, read them the expert ranking, and have them write the answers in Column 3. 
Ø They will tally up the differences between individual score and team score and add them up. 
Ø Congratulate the winners.  (For a prize, you could give them each a bottle of water, or a cheap pair 
of sunglasses from a Dollar Store.) 
 
Additional Activity (in case there is extra time) 
Pass out the Four Square Worksheet and pencils to everyone in their small groups.  Have the teens spend 
about 5-6 minutes filling out the four squares on their sheet.  Once everyone is finished, take one square at a 
time and go around the group.  What did you learn?  Are there any surprises? 
 
Conclusion (How will the lesson end; how will it tie 
into next week's session?): 
Ask the group how they felt doing the game?  Did they 
enjoy it?  How many groups did better than the individuals?  
Did any  
 
 
Materials, Supplies, equipment needed: 
• Basket or other container for cell phones 
• Permanent nametags for the year 
• Large colored dots attached to nametags  
   to distinguish which small group they  
   begin with. 
• Four-Square Worksheet 
• Pens or pencils 
• Desert Survival or Earthquake  
  Survival Game 
• Ranking Sheets 
• Factual Information  
• Expert Ranking  
• Bottle of water for each person in the  
   winning group or a cheap pair of  
   sunglasses from a Dollar Store 
    
Cycle B ° Week 3 ° Page 1 
WHAT DO YOU WANT  
THE STUDENTS TO REMEMBER  
WHEN THEY LEAVE CLASS? 
 
To be a effective team, we have to listen 
to each other and learn what talent each 
person in our group has.   
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individual do better than your group?  If so, why?  Did the group not listen?  This year we will have the 
chance to work together in teams.  I hope you will find a way to use all the talents and gifts we each bring. 
 
 
 
 
 
 
 
 
 
The Situation 
 
It is approximately 10:00 a.m. in mid-August.  You have just crash-landed in the Sonora 
Desert in the Southwestern United States.  The light twin-engine plane containing the bodies 
of the pilot and the co-pilot has completely burned.  Only the airframe remains.  None of the 
rest of you has been injured.  The pilot was unable to notify anyone of your position before the 
crash, however ground sightings taken before you crashed indicated that you are 65 miles off 
the course that was filed in your VFR flight plan.  The pilot had indicated before you crashed 
that you were approximately 70 miles south-southwest from a mining camp, which is the 
nearest known habitation.   
 
The immediate area is quite flat and except for the occasional barrel and saguaros cacti 
appears to be rather barren.  The last weather report indicated that the temperature would 
reach 110R  - which means that the temperature within a foot of the surface will hit 130R .  
You are dressed in lightweight clothing, short-sleeved shirts, pants, socks, and street shoes.  
Everyone has a handkerchief.  Collectively, your pockets contain $2.38 in change, $85 in bills, 
and a ballpoint pen. 
 
You can assume you are the actual people in the situation.  Rank the 15 items as to their 
importance for your survival – number 1 being the most important and number 15 being the 
least important.  
 
 
 
http://www1.humansynergistics.com/ca/products/team-building-simulations/survival/desert-survival-situation- 
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 Expert Ranking and Rationale 
 
No. 1 - Cosmetic Mirror 
Of all the items the mirror is absolutely critical.  It is the most powerful tool you have for communicating your presence.  In sunlight a 
simple mirror can generate 5-7 million candle power of light.  The reflected sunbeam can even be seen beyond the horizon.  If you had no 
other items you would still have better than an 80% chance of being spotted and picked up within the first 24 hours. 
 
No. 2 – One Coat Per Person 
Once you have a communication system to tell people where you are your next problem is to slow down dehydration.  Forty percent of the 
body moisture is lost through respiration and perspiration.  Moisture lost through respiration can be cut significantly by remaining calm.  
Preventing the hot, dry air from circulating next to the skin can cut moisture lost through perspiration.  The coats are the best available 
means for doing this.  Without them survival time would be cut by at least a day. 
 
No. 3 – One Quart of Water Per Person 
You could probably survive 3 days with just the first 2 items.  Although the quart of water would not significantly extend the survival 
time, it would help to hold off the effects of dehydration.  It would be best to drink the water as you become thirsty, so that you remain as 
clear-headed as possible during the first day when important decisions have to be made and a shelter erected.  Once dehydration begins it 
would be impossible to reverse it with the amount of water available in this situation.  Therefore, rationing it would do no good at all. 
 
No. 4 – Flashlight (2 battery size) 
The only quick, reliable night signaling device is the flashlight.  With the flashlight and the mirror you have a 24-hour signaling 
capability.  It is also a multiple use item during the day.  The reflector and lens could be used as an auxiliary signal device or for starting 
a fire.  The battery container could be used for digging or as a water container in the distillation process. 
 
No. 5 – Parachute 
The parachute can serve as both shelter and signaling device.  The saguaro cactus could serve as a tent pole and the parachute shrouds as 
tent ropes.  Double or triple folding the parachute would give shade dark enough to reduce the temperature underneath it by as much as 
20%. 
 
No. 6 – Jackknife 
Although not as crucial as the first 5 items, the jackknife would be useful for rigging the shelter and for cutting up the very tough barrel 
cactus for moisture.  Its innumerable other uses gives it the high ranking. 
 
No. 7 – Plastic Raincoat 
In recent years the development of plastic, non-porous materials have made it possible to build a solar still.  By digging a hole and placing 
the raincoat over it the temperature differential will extract some moisture from urine-soaked sand and pieces of barrel cactus and 
produced condensation on the underside of the plastic.  By placing a small stone in the center of the plastic a cone shape can be formed and 
cause moisture to drip into the flashlight container in the center of the hole.  Up to a quart a day could be obtained in this way.  This 
would be helpful, but not enough to make any significant difference.  The physical activity required to extract the water is likely to use up 
about twice as much body water as could be gained. 
 
No. 8 - .45 Caliber Pistol (Loaded) 
By the end of the second day speech would be seriously impaired and you might be unable to walk (6-10% dehydration).  The pistol 
would then be useful as a sound signaling device and the bullets as a quick fire starter.  The international distress signal is three  
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shots in rapid succession.  There have been numerous cases of survivors going undetected because they couldn’t make any loud sounds.  
The butt of the pistol might also be used as a hammer. 
 
The pistol’s advantages are counterbalanced by its very dangerous disadvantages.  Impatience, irritability and irrationality would all occur 
as dehydration increases.  This is why critical decisions should be made before dehydration sets in.  Under the circumstances availability 
of so lethal a tool constitutes a real danger to the team.  Assuming it was not used against humans, it might be used for hunting, which 
would be a complete waste of effort.  Even if someone were able to shoot an animal with it eating the meat would increase dehydration 
enormously as the body uses its water to process the food. 
 
No. 9 – A Pair of Sunglasses Per Person 
In the intense sunlight of the desert “sun-blindness” could be a serious problems especially by the second day.  However, the dark shade of 
the parachute shelter would reduce the problem, as would darkening the area around the eyes with soot from the wreckage.  Using a 
handkerchief or compress material as a veil with eye slits cut into it would eliminate the vision problem.  But sunglasses would make 
things more comfortable. 
 
No. 10 – Compression Kit With Gauze 
Because of the desert’s low humidity, it is considered one of the healthiest (least infectious) places in the world.  Due to the fact that the 
blood thickens with dehydration, there is little danger from bleeding unless a vein is severed.  In one well-documented case, a man lost and 
without water who had torn off all his clothes and fallen between sharp cactus and rocks until his body was covered with cuts, didn’t bleed 
until he was rescued and given water.  The kit materials might be used as:  rope or gauze for wrapping your legs, ankles, and head 
including face, a further protection against dehydration and sunlight. 
 
No. 11 – Magnetic Compass 
Aside from the possibility of using its reflective surfaces as an auxiliary signaling device, the compass is of little use.  It could be dangerous 
to have it around once the effects of dehydration take hold.  It could give someone the idea of trying to walk out. 
 
No. 12 – Sectional Air Map of the Area 
This might be helpful for starting a fire, or for toilet paper.  One person could use it for head cover or an eyeshade.  It might have 
entertainment value, but it is essentially useless.  Could prove dangerous if it would encourage someone to attempt walking out. 
 
No. 13 – A Book Entitled Edible  Animals o f  the Desert 
The problem confronting the group is dehydration, not starvation.  Any energy expanded on hunting would be costly in terms of potential 
water loss.  Desert animals while plentiful, are seldom seen.  The intake of protein would cause an increase in the amount of water used 
to process the protein. 
 
No. 14 – Bottle of Salt Tablets (1,000 Tablets) 
Widespread myths about salt tablets exist.  The first problem is that with dehydration and loss of water, blood salinity 
increases.  Without lots of extra water the salt tablets would require body water to get rid of the increased salinity.  The only 
value of salt tablets are in geographical areas where there are salt deficiencies. 
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Which early adolescent developmental needs* were addressed in tonight's session? 
 
Check List      Comments 
 
q  Physical Activity 
 
q  Self-Definition 
 
q  Creative Expression 
 
q  Structure and Clear Limits 
 
q  Meaningful Participation 
 
q  Competence and Achievement 
 
q  Positive Social Interaction 
                   with Peers and Adults 
 
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
 
 
What approaches did you use to review and emphasize major points? 
 
 
 
 
What worked best in the session? 
 
 
 
 
What didn't work well in the session? 
 
 
 
 
What changes would you make in this session if you could teach it over? 
 
 
 
 
 
*Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 2nd ed. (Carrboro, NC: University of North 
Carolina Press, 1986). 
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 Ranking Sheet  
 
 
 
ITEMS 
Individual 
Ranking 
Team 
Ranking 
SURVIVAL 
EXPERT’S 
RANKING 
Difference 
between 
1 & 3 
Difference 
between 
2 & 3 
Flashlight      
Jack Knife      
Sectional Air Map of the Area      
Large Plastic Raincoat      
Magnetic Compass      
Compression Kit With Gauze      
.45 Caliber Pistol (loaded)      
Parachute (red and white)      
Bottle of Salt Tablets (1000 tablets)      
1 Quart of Water Per Person      
Edible  Animals o f  the Desert  (Book)      
A Pair of Sunglasses Per Person      
1 Coat Per Person      
A Cosmetic Mirror      
      
      
              Your Score   Team Score 
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 Factual Information  
 
It is approximately 10:00 a.m. in mid-August… 
This is the hottest time of the year in the desert.  Whether the survivors decided to try and walk out, or stay with the plane, they must 
decide how to protect themselves from the sun and dehydration.  Moreover, it is mid-morning and a long day of heat awaits those who 
should plan to walk, whether it is at night or immediately. 
 
You have just crash-landed… 
Participants tend to overlook the enormous shock impact this would have on a person.  It is safe to assume that no matter how poorly the 
participants do in the simulation, they would do even worse in an actual situation. 
 
In the Sonora Desert in the Southwestern United States… 
This is not at all as menacing a place as it might sound if you are familiar with deserts.  If you aren’t and you panic, death is almost 
certain. 
 
The light twin-engine plane… 
The maximum flying time for this type of aircraft would be about eight hours. 
 
Containing the bodies of the pilot and co-pilot… 
This increases the shock of the crash and represents a serious loss of information that the pilots may have supplied about the desert. 
 
Has completely burned… 
Thus, destroying many items that might have been useful for survival. 
 
Only the airframe remains… 
Since the plane is so small and low to the ground it probably couldn’t be used as a shelter. 
 
None of the rest of you has been injured… 
All are physically well.  However, the crash experience has increased heartbeat, respiration, perspiration, etc. accelerating dehydration.  In 
an actual situation the first step would be to calm down. 
 
The pilot was unable to notify anyone of your position before the crash… 
Therefore, even though people may realize that a plane is missing a large area would have to be searched to find it. 
 
However, ground sightings taken before you crashed indicated that you are 65 miles off the course that 
was filed in your VFR flight plan… 
VFR means “visual flight rules” which are the flight rules that apply to air navigation in which, the pilot remains in sight of the ground, 
as opposed to IFR (the “I” standing for Instrument).  The flight plan contains the vital information regarding the flight; i.e. course, 
speed, estimated time of arrival.  We estimate that a search would begin no sooner than 11:30 a.m. and no later than 6:00 p.m. based 
on the 8-hour range of a light twin-engine plane.  
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The pilot had indicated before you crashed that you were approximately 70 miles south-southwest from a 
mining camp, which is the nearest known habitation… 
 
Seventy miles is a very long way to walk even under ideal conditions, particularly if one is not used to walking such distances.  Under the 
circumstances of the problem, (high temperatures, lack of water, street shoes, etc.) attempting to walk out would mean almost certain 
death. 
 
The immediate area is quite flat… 
There is little or no natural protection against the elements. 
 
And except for the occasional barrel and saguaros cacti… 
Barrel cactus retains water in its tissue.  By breaking it open and squeezing or sucking on the pieces one can obtain some water (at this 
time of year, very little).  This is a difficult job, however, and unless one is very careful more body water could be used through the effort 
than can be replaced by the cactus.  A saguaro cactus would make a good tent pole for a parachute tent. 
 
Appears to be rather barren… 
But appearances deceive.  There is an abundance of edible animal and vegetable life.  However, starvation is not the problem.  Eating 
anything would only speed up dehydration.  The more that is eaten, the greater will be the loss of moisture in digestion and waste removal.  
Moreover, the nature of animal life in the desert in August is such that even experienced hunters appropriately equipped find it difficult 
to kill them.  It is also the case that the very act of hunting would be detrimental to your physical condition, because it would speed up 
dehydration.   
 
The last weather report indicated that the temperature would reach 110R  - which means that the 
temperature within a foot of the surface will hit 130R . 
Since there is not enough water available to replace the body water lost through dehydration, protection from the sun and the dry, hot air 
is critical. 
 
You are dressed lightweight clothing, short-sleeved shirts, pants, socks, and street shoes… 
This is a most immediate, critical problem.  With so much skin exposed to the sun, dry air dehydration is speeded up enormously.  
Moreover, street shoes present a very serious problem if the group is planning to walk out.  Street shoes are not designed for desert 
walking and would increase the likelihood of injuries. 
 
Everyone has a handkerchief… 
The handkerchief is useful as a hat or as a veil with slits to see through in order to cut down the glare and prevent blindness. 
 
Collectively, your pockets contain $2.38 in change, $85 in bills, a pack of cigarettes and a ballpoint pen.   
The money is of little use here and without matches, the effort required to light a fire would be a dangerous waste of energy.  The ballpoint 
pen might be useful in keeping track of things. 
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Name one or two things that you 
will be able to contribute to the small group 
as a result of your talent or personality. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
             Such as:  leadership ability, friendliness, sense of 
                            humor, writing ability, etc. 
 
 
What do others in the group need from me 
for us to work well together? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
              Such as:  my attention, my cooperation, treating  
                             others with respect, not disrupting 
 
What are one or two things 
that the rest of my small group can expect from me 
during this time together each week 
that will contribute to a better class session? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                Such as:  Sharing my thoughts, being kind 
                                  to everyone, listening 
 
 
What can I do to support our small group leader 
each week so that we learn together and 
have an enjoyable time? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
                Such as:  Following directions the first time, 
                                  cooperating, being respectful 
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                                   WEEKLY PLAN SHEET 
Cycle B w  Plan 4 
  
                                                                                                  Date of Session:                                          
 
 
 
 
 
 
 
Goal (what is it that you hope to accomplish?): 
To help students understand Scripture, its history, 
purpose in our lives and to feel more comfortable 
reading the Bible.  
 
Small Group Time:  (10 minutes)  
• Spend time finding out what's been going on in the 
lives of the teens.  
• Gospel Focus question  
 
Session Outline (How will the lesson unfold -- step by step): 
Begin with a presentation on some basic information about the Bible.  The Bible is not a book!  It is a whole 
library.  The Bible we use today contains seventy-three books, written by very different people over a period 
of some 2,000 years. 
 
The Bible is divided into two parts:   
§ The Old Testament (also known as the Hebrew Scriptures) and the New Testament.  The 
Old Testament is about God’s chosen people, the people of Israel.  It takes us from the 
creation of the world to the conquering of Israelites, their captivity and return home.   
§ The New testament begins with the birth of Jesus.  It is about his life and the life of the early 
church after his death and resurrection. 
 
The Old Testament, especially the first five books, was the Scripture that Jesus often referred to along with 
the proclamations of the prophets.  Jesus would have prayed the Psalms often.  
 
The New Testament announces our salvation through Jesus. We learn about God the Father through Jesus 
and his teachings. 
 
The Bible was not written in English.  Because it was put together over thousands of years, the original 
writings were in several languages: 
Hebrew was the language of the descendants of Abraham.  
Most of the Old Testament is written in Hebrew. 
 
Aramaic was the official language of the Persian Empire, 
and widely used for trade and diplomacy.  By New 
Testament times, Aramaic was the ordinary language of 
Palestine and Jesus would have spoken it.  
 
Greek was the common, everyday language used in the 
eastern part of the Roman Empire.  The New Testament 
WHAT DO YOU WANT  
THE STUDENTS TO REMEMBER  
WHEN THEY LEAVE CLASS? 
  
The Bible is God’s Word for us today.   We need 
to be more comfortable reading it and 
understanding its meaning.	
 
Materials, Supplies, equipment needed: 
• Basket or other container for cell phones 
• Newsprint and Markers 
• The Books of the Bible Handout 
• Intro to the Bible DVD 
• DVD Player/TV 
• 2-3 Concordances and Bibles for each small  
   group 
• Candles, prayer cloth and bible stand for 
closing prayer 
• Bible Flash Cards run off on card stock and 
cut into a deck for each small group 
• The Bible is for Catholics Take Home Sheet 
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was written in “common” Greek. 
 
On a piece of newsprint draw a line down the center.  On one side write Old Testament and the other side 
New Testament.  Ask the teens to think of as many books of the Old Testament as they can.  Write them 
down as they call them out.  Then ask them to think of as many books from the New Testament as possible 
and write those on the other half.  Pass out the worksheet on the Books of the Bible.  See how many they 
got right. 
 
Introduce and show the DVD Intro to the Bible. (18 min)  The DVD helps people to discover the true 
meaning of the Bible as the “living and active” Word of God.  Rev. Richard Henning, professor at the 
Seminary of the Immaculate Conception, answers such questions as: 
§ How do we know the Bible is “inspired” by God? 
§ How can we be sure we understand what it really means? 
§ What difference does it make to my life today? 
 
Break into small groups and explain what a concordance is (An alphabetical index of all the words in a text, 
showing every contextual occurrence of a word) and how they are used.  Invite kids to choose a reading for 
a prayer service on listening.  Show them how to look up the word listening or listen in a concordance.  Help 
them to see the various readings that are listed and what all the abbreviations mean.  Actually look up 
several of the readings and invite kids to read them.  Then pick the reading the teens think would have 
meaning for the class.  Decide who in your small group will read it.   
 
Bring the groups back together for closing prayer. The facilitator should make sure the environment is set 
for prayer - a table with the Word broken open, a nice cloth, and candles lit both by the Word and on each 
of the small group tables.  The facilitator should begin the prayer saying something in this fashion: 
 
 Opening Prayer: 
"Lord, we thank you for the gift of your Word.  May it inspire us to learn more about you and help us in 
our lives filled with your Spirit.  May we always be open to hear your message and live by the example of your 
son, Jesus."   
 
Invite the small groups one-by-one to share the Scripture reading they chose.    Take a couple of  
minutes of silence after reading, then invite the next small group. 
 
Closing Prayer: 
"God our Creator, help us to always reverence your Word that you have given us in the Bible.  May we listen 
and hear how you call us to live.  We pray for continued guidance, in Jesus name. Amen" 
 
Additional Activity (in case there is extra time) 
Run off the Books of the Old and New Testament on card stock and cut them out the size of business 
cards.   
1. Ask the teens in the small groups to go through the cards and sort them into two piles – those that 
are in the Old Testament and those that are in the New Testament.   
2. Ask them to make a list of those books that are missing from the cards. 
 
Conclusion (How will the lesson end; how will it tie into next week's session?):  
Hand out The Bible is for Catholics Worksheet.  Ask them to take this home and read it with their parents.  It is 
so important that we all become more comfortable reading the Bible.  Next week the class will begin a 
three-week study of the parables.   If you have a Bible, please bring it with you.        
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Which developmental needs* of Early Adolescents' were addressed in tonight's session? 
 
Check List      Comments 
 
q  Physical Activity 
 
q  Self-Definition 
 
q  Creative Expression 
 
q  Structure and Clear Limits 
 
q  Meaningful Participation 
 
q  Competence and Achievement 
 
q  Positive Social Interaction 
                   with Peers and Adults 
 
 
How did you provide for Early Adolescents' 10-15 minute attention span? 
 
 
 
 
What approaches did you use to review and emphasize major points? 
 
 
 
 
What worked best in the session? 
 
 
 
 
What didn't work well in the session? 
 
 
 
 
What changes would you make in this session if you could teach it over? 		
* Leah M. Lefstein and Joan Lipsitz, 3:00 to 6:00 PM: Programs for Young Adolescents, 2nd ed.  (Carrboro, 
NC: University of North Carolina Press, 1986. 
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The Bible, which comes from the Greek ta Biblia “short writings,” is made up of two parts - in the Christian Tradition these 
parts are known as the Old and New Testaments. Those of the Jewish tradition refer to the Old Testament as “Tanakh” 
which is broken down as the Torah (Law), the Nebi’im (the Prophets) and Kethubim (Writings). In the Christian Tradition 
the Old Testament is broken down this way - the first five books of the Bible are known as the “Pentateuch” then come the 
Historical Books the Wisdom Books and the Prophets. The Pentateuch (or Torah) along with the Psalms and the writings of 
the Prophets are the works of the Bible that Jesus referred to most often. 
 
                  The Old Testament                               The New Testament 
 
The Pentateuch 
Genesis 
Exodus  
Leviticus 
Numbers 
Deuteronomy 
 
Histor i cal  Books 
Joshua 
Judges 
Ruth 
1st Samuel 
2nd Samuel 
1st Kings 
2nd Kings 
1st Chronicles 
2nd Chronicles 
Ezra 
Nehemiah 
Tobit 
Judith 
Esther 
 
The Wisdom Books 
1st Maccabees 
2nd Maccabees 
Job 
The Psalms 
The Proverbs 
Ecclesiastes 
Song of Songs 
Wisdom 
Ecclesiastics 
 
The Prophets  
Isaiah 
Jeremiah 
Lamentations 
Baruch 
Ezekiel 
Daniel 
Hosea 
Joel 
Amos 
Obadiah 
Jonah 
Micah 
Nahum 
Habakkuk 
Zephaniah 
Haggai 
Zechariah 
Malachi 
The Synopt i c  
Gospels 
Matthew 
Mark  
Luke 
 
John 
 
T
h
e
 
A
c
t
s
 
o
f
 
t
h
e
 
A
p
o
s
t
l
e
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Paul’s  Letters  
Romans 
1st Corinthians 
2nd Corinthians 
Galatians 
Ephesians 
Philippians 
Colossians 
1st Thessalonians 
2nd Thessalonians 
1st Timothy 
2nd Timothy 
Titus 
Philemon 
Hebrews 
James 
1st Peter 
2nd Peter 
1st John 
2nd John 
3rd John 
Jude 
 
 
Book of Revelation 
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                                                                                                                               By Mary Elizabeth Sperry       
   
Today's Catholic is called to take an intelligent, spiritual approach to the bible.  Listed here are 10 points for 
fruitful Scripture reading: 
1. Bible reading is for Catholics. The Church encourages Catholics to make reading the Bible part of 
their daily prayer lives. Reading these inspired words, people grow deeper in their relationship with 
God and come to understand their place in the community God has called them to in himself. 
2. Prayer is the beginning and the end. Reading the Bible is not like reading a novel or a history book. 
It should begin with a prayer asking the Holy Spirit to open our hearts and minds to the Word of 
God. Scripture reading should end with a prayer that this Word will bear fruit in our lives, helping us 
to become holier and more faithful people. 
3. Get the whole story! When selecting a Bible, look for a Catholic edition. A Catholic edition will 
include the Church's complete list of sacred books along with introductions and notes for 
understanding the text. A Catholic edition will have an imprimatur notice on the back of the title 
page. An imprimatur indicates that the book is free of errors in Catholic doctrine. 
4. The Bible isn't a book. It's a library. The Bible is a collection of 73 books written over the course of 
many centuries. The books include royal history, prophecy, poetry, challenging letters to struggling 
new faith communities, and believers' accounts of the preaching and passion of Jesus 
5. Know what the Bible is – and what it isn't. The Bible is the story of God's relationship with the 
people he has called to himself. It is not intended to be read as history text, a science book, or a 
political manifesto. In the Bible, God teaches us the truths that we need for the sake of our 
salvation. 
6. The sum is greater than the parts. Read the Bible in context. What happens before and after – even 
in other books – helps us to understand the true meaning of the text. 
7. The Old relates to the New. The Old Testament and the New Testament shed light on each other. 
While we read the Old Testament in light of the death and resurrection of Jesus, it has its own value 
as well. Together, these testaments help us to understand God's plan for human beings. 
8. You do not read alone. By reading and reflecting on Sacred Scripture, Catholics join those faithful 
men and women who have taken God's Word to heart and put it into practice in their lives. We read 
the Bible within the tradition of the Church to benefit from the holiness and wisdom of all the 
faithful. 
9. What is God saying to me? The Bible is not addressed only to long-dead people in a faraway land. It 
is addressed to each of us in our own unique situations. When we read, we need to understand what 
the text says and how the faithful have understood its meaning in the past. In light of this 
understanding, we then ask: What is God saying to me? 
10. Reading isn't enough. If Scripture remains just words on a page, our work is not done. We need to 
meditate on the message and put it into action in our lives. Only then can the word be "living and 
effective."(Hebrews 4:12). 
 
Mary Elizabeth Sperry is Associate Director for Utilization of the New American 
Level B ° Plan 4 ° Take Home Sheet 
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